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Flying High for Saudi Arabia Plus 5 Teacher’s Book

 Introduction by David Spencer 
their exams, but also for them to be able to deal with situations 

and texts that they encounter outside the classroom. There is 

particular emphasis on developing necessary sub-skills through 

the systematic and progressive presentation and practice of 

appropriate strategies, and there is special attention paid to 

techniques that can improve students’ exam performance.

Through its texts and approach, the course hopes to keep 

teachers themselves stimulated. The clarity of approach and 

design aims to make using Flying High for Saudi Arabia Plus as 

transparent and straightforward as possible, and the support 

material provided should help teachers to save valuable 

preparation time.

Key concepts
1 Preparation for school-leaving exams
The course is aimed at preparing secondary school students for 

their school-leaving exams. Throughout the units there are plenty 

of exam-style activities and preparation tasks, as well as IELTS 

Exam success tips (pointing to more in-depth help in the IELTS 

Exam success section at the end of the book). 

After every two units, there are Progress test pages which revise 

the exam techniques they have learnt and give them more 

practice in doing typical exam tasks.

2 Content-based material 
Flying High for Saudi Arabia Plus provides material which grabs 

the students’ attention and helps them to develop other areas 

of knowledge, as well as English language skills. There is great 

variety in the type of texts found in the course – the most 

important criteria being that the texts should be genuinely 

interesting and appealing to students of the age group. Once the 

students’ attention has been captured, the texts are later used to 

provide a realistic and meaningful context for the grammar and 

vocabulary studied within the unit.

3 The active role of the learners
Students are encouraged to participate actively in their own 

learning throughout the course. Here are just some of the ways 

this is done:

● Study skills and IELTS Exam success boxes encourage students 

to relect on the best way to learn before they are guided to 

further suggestions at the back of the book. 

● Students hypothesise about grammar rules before they are 

directed to the relevant information in the Grammar reference 

section at the end of each unit. 

● Students are encouraged to explore their lexical knowledge 

around a theme through a variety of vocabulary tasks which 

begin each unit.

● Students are invited to express personal reactions to texts 

after reading or listening to them.

● On the Progress test page, there is a ‘Can Do’ Progress Check 

where students evaluate their own progress in relation to 

the unit objectives and decide what steps to take next to 

maximise their learning. 

4 Grammar in context
The target grammar in each unit is given meaningful context 

through the reading and listening texts. The approach is one of 

guided discovery, with questions for students to work out the use 

and form of the grammar in question. Students are then directed 

to the Grammar reference section at the end of the unit to check 

their hypotheses. Subsequently, the students work through 

carefully graded exercises which help them to internalise the 

grammar, starting with exercises where students simply identify 

correct usage and ending with exercises where students use the 

grammar in active, oral communication. 

The Grammar reference section appears directly at the end of the 

unit, providing a useful checkpoint for students when revising. 

Grammar practice exercises directly opposite the Grammar 

reference section make this section interactive and ideal for self-

study, for example as revision and self-testing before exams, or as 

homework. After doing each exercise on this page, students are 

directed to more practice in the Workbook.  

5 Developing vocabulary 
Flying High for Saudi Arabia Plus revises, extends and practises 

the most important lexical sets connected to  typical topics 

in school-leaving exams. This means students can talk and 

write about these topics with ease and will have less diiculty 

reading or listening to related texts. The course also develops the 

students’ active vocabulary unit-by-unit by looking at ‘systems’ 

of vocabulary, such as word formation, collocation, phrasal verbs 

and dependent prepositions. This approach is a key factor in 

helping students with Use of English tasks.

Another signiicant aspect to vocabulary teaching in this course 

is the inclusion within the Workbook of unit-by-unit word lists, 

which contain information about pronunciation as well as how 

common a word is.

Flying High for Saudi Arabia Plus is a multi-level course designed 

to lead teenage students to success in school-leaving/university 

entrance examinations, and prepare them for further study and 

the world of work. The course aims to stimulate the interest 

of students by providing them with content that is genuinely 

interesting, meaningful and thought-provoking, across a range of 

topics including science, nature, culture and history.

Flying High for Saudi Arabia Plus also aims to revise and extend 

the students’ active knowledge of grammar and vocabulary 

through a wealth of varied activities, ofering ample opportunities 

for recycling, revision, evaluation and self-evaluation. At the 

same time, it aims to develop and practise the skills of reading, 

writing, speaking and listening, not only so that students can pass 
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6 Skills work
The emphasis in Flying High for Saudi Arabia Plus is very much on 

developing the skills, not just testing them. In terms of speaking 

and writing, the approach taken is step-by-step preparation for 

the inal, exam-style task. Initial exercises are more receptive, 

working on a model text or dialogue. Students then analyse the 

words and expressions used and have guided, controlled practice 

of these before creating their own texts or performing their own 

dialogues. Boxes highlight words and expressions that are useful 

to complete these tasks successfully.

The Developing speaking pages include photographic material 

which teachers can use to develop exam strategies related to 

describing or using photographs as prompts. The Workbook 

also focuses on using photographs to help students develop 

the language they need for conidence in their speaking exams. 

Pronunciation, a crucial part of developing oral skills, is integrated 

into each unit at the most appropriate stage. 

The Developing writing pages analyse and highlight the key 

language needed for a particular type of writing task. Students 

are helped to build up and organise information for their inal 

piece of writing.

With reading and listening, there is attention to the strategies 

that help students to understand texts more easily. To develop 

reading and listening in a comprehensive way, there is a wide 

variety of text types (magazine articles, emails, adverts, lealets, 

etc.) and types of task (multiple choice, true/false, matching, 

correcting false information, etc.).

7 Study skills and IELTS Exam success 
The Study skills and IELTS Exam success sections equip students 

with life-long learning skills. Study skills and IELTS Exam success 

boxes appear regularly, asking students to relect on why they 

should work in a particular way, which strategies or sub-skills 

they should use, or how to approach a particular exam activity. 

They direct students to special sections at the end of the book 

where typical strategies and tips are explained. Having all 

the information together in one section allows teachers and 

students to access the information they want when they want or, 

otherwise, simply follow the order in which the Study skills and 

IELTS Exam success questions appear in the course. 

8 Employability skills
The Employability skills section equips students with the skills 

needed to enter the world of employment. It highlights and directs 

students to employability skills taught throughout each unit, 

including team work and the writing skills needed to compile your 

CV. As well as focusing on the core skills needed, this section also 

introduces students to the world of employability, covering topics 

such as how to balance part-time work with higher education.

9 Self-assessment
In addition to the skills-based Progress tests after every two 

units in the Student’s Book, there are revision tasks at the end of 

every unit that focus on grammar and vocabulary. There is also a 

Revision test for grammar, vocabulary, reading and writing at the 

end of every Workbook unit. The revisions tasks and tests can be 

scored and totalled so that students can measure their progress.

Course components
Student’s Book and Class CDs
Each unit in the Student’s Book has eight pages, followed by two 

pages of Language reference and revision. After every two units, 

there is a two-page Progress test section. For a more detailed 

description of a unit, see pages x–xiv.

At the back of the Student’s Book, there are the Study skills 

and IELTS Exam success pages, a list of irregular verbs, and a 

Pronunciation guide. There are also Speaking and Writing banks, 

which are a particularly useful reference for students doing 

speaking or writing tasks.

Workbook
The Workbook ofers exercises which can be done in class or 

as self-study. It mirrors the Student’s Book in its organisation, 

providing a wealth of extra grammar and vocabulary exercises 

and many more opportunities to practise reading, speaking and 

writing. 

The Workbook also provides higher-level material in the form 

of Grammar extension and Vocabulary extension exercises. The 

Grammar extension practises the same structures presented at 

the normal level, but they are slightly more demanding. The 

Vocabulary extension works on new topic-related words presented 

in the unit. These activities are particularly valuable in mixed-

ability classes. 

After every two units, there are two-page Revision units which 

recycle grammar and vocabulary, and practise reading and 

writing. These Revision units can help students to check their own 

progress and, in combination with the ‘Can Do’ Progress Checks 

after every two units in the Student’s Book, help them to plan 

future work and prepare for upcoming tests more eiciently. 

The back of the Workbook contains unit-by-unit word lists. The 

words have been selected from the Student’s Book and the 

Workbook. Common and useful words are given a ‘star rating’; 

words with three stars are the most common.

Teacher’s Book
The Teacher’s Book provides valuable support for teachers using 

Flying High for Saudi Arabia Plus. In addition to the answer keys, 

suggested answers and audioscripts, there are explanatory 

language notes and cultural background information boxes, as 

well as suggestions for warmers and extra activities. 

To help teachers who ind that they are getting through material 

with their classes more slowly than they’d like, every activity in 

the Student’s Book is classiied as Core, Desirable or Extension. 

Core activities are the most important activities and should be 

done by all students. Desirable activities should be done if there 

is time, but can be skipped if there isn’t. Extension activities can 

be used as further practice for the whole class where there is time 

and need, or else as supplementary material for students working 

at a faster pace in mixed-ability classes. The Desirable and 

Extension activities are unmarked in the Student’s Book but are 

identiied throughout the Teacher’s Book with the following icons:

D  Desirable activity

E  Extension activity

All other activities (with no identifying icon) are Core. 

Extra help for teachers is also provided in the Teacher 

Development boxes, (see page iv) which give advice for teachers 

on a wide range of topics related to planning, classroom 

management, and student training, as well as support in speciic 

language and pronunciation areas.



iv

 Teacher development

Classroom tips and planning

Speaking vs. writing p9 Reformulating p44 How to run a speaking activity p61

Holding a class debate p20 Carrying out listening tasks p55 Role-plays p68

Accuracy vs. luency p21 Monitoring p57

Language

Modal verbs p4 Non-deining relative clauses p31 Third conditional p56

Giving instructions p13 Reported speech p38 Indeterminate pronouns p63

By + agent p16 -ing and -ed adjectives p39 Collocations p64

Using prepositions p16 Reported questions p41 I wish/if only p66

Deining clauses p27 Reported commands p42

Phrasal verbs p29 Modal verbs of speculation p52

Student training

Reading for general and speciic 

information 

p3 Multiple-choice listening p17 Active listening p44

A ‘for and against’ essay p21 The target audience p45

Cloze activities p4 Improving grammar exercises p28 Maximising your memory p50

Letters of application p10 Being positive in listening tests p29 Organising your time in exams p58

Paying attention to the task p10 Giving a presentation p32 Writing a text title p62

Predicting information p14 Speaking assessment p33 Being successful in exams p62

Matching activities p14 Talking about past events p43 Relecting on the year p67

Pronunciation

Contractions p4 Syllable stress p25 Strong and weak forms p53

Rhythm p15 -ed adjectives p40 Homophones p60

The Teacher’s Book is an important part of the teacher’s 

preparation and support in the classroom. There are a number of 

methodological and practical tips which are strategically placed 

within the teacher’s notes to be of most use to the teacher not 

just during planning, setting up and evaluating activities, but also 

helping ‘on the spot’ in certain language or pronunciation areas. 
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Flying High Level 5 Flying High Level 6

Unit Number

1 2 3 4 5 6 1 2 3 4 5 6

Listening skills SELF requirements

1 Understand speech on a variety of topics – familiar and unfamiliar – 

even when the language is complex (e.g. idiomatic expressions) 

6, 
10, 
12

16, 
20, 
22

32, 
34

42, 
44

54, 
56

60, 
64, 
66

6, 
10, 
12

16, 
20, 
22

28, 
32, 
34

38, 
42, 
44

50, 
54, 
56

60, 
64, 
66

2 Follow complex interactions on familiar and less familiar topics
1 16

60, 
66

50

3 Follow talks on familiar and less familiar topics
20

32, 
34

22 28 44 54

4 Understand most interviews, news reports and documentaries 

broadcast on the radio or TV
20 32 32

5 Understand instructions and announcements on a variety of topics 1 16 50

6 Identify a speaker’s attitude, opinion and feelings even when they 

are expressed indirectly
10, 
12

22 34
42, 
44

54 64
10, 
12

20
32, 
34

38, 
42, 
44

56
64, 
66

Flying High Level 5 Flying High Level 6

Unit Number

1 2 3 4 5 6 1 2 3 4 5 6

Speaking skills SELF requirements

1 Communicate complex information luently and accurately on a 

wide range of topics 6, 
11, 
12 

16, 
20, 
21, 
22

28, 
29, 
33, 
34, 
35

38, 
44

51, 
52, 
54, 
55, 
56

62, 
64, 
65, 
66

10

16, 
17, 
20, 
21, 
22

29, 
32, 
33, 
34

38, 
44

50, 
52, 
56

60, 
62, 
65

2 Participate efectively in formal and informal discussions on familiar 

and unfamiliar topics 6, 
7, 9

16, 
17, 
20, 
22

29, 
32, 
34

39 54
60, 
61, 
64

7, 10
17, 
20

28, 
29, 
32, 
34

38, 
39

61, 
66

3 Give and follow detailed instructions and directions reliably 57

4 Logically link ideas by using a variety of connectors and cohesive 

devices
12 22 34 44 56 66 22 34 44 56 66

5 Ask for clariication or elaboration to check understanding and ill 

in gaps in communication
38, 
44

21 53 65

6 Justify one’s opinion on a wide range of topics by giving reasons, 

explanations and examples 6, 7

16, 
17, 
20, 
22

29, 
32, 
34

39
52, 
54

60, 
64

7, 10
17, 
20

28, 
29

38, 
42, 
44

60, 
61, 
64, 
66

7 Present a problem clearly, discuss it and make a decision by 

relecting on advantages and disadvantages
22 66

8 Produce clear elaborate speech:  

•  to describe experiences, events and feelings in detail and stress 

their importance

22 44 21
50, 
53

•  to express and ask for opinion on topics of interest including 

abstract concepts (e.g. education)

6, 
7, 9

16, 
17, 
19, 
20, 
22

29, 
32, 
34, 
35

38, 
39, 
41

51, 
52, 
54, 
55

60, 
61, 
62, 
64

6, 7, 
10, 
11, 
12

17, 
20

28, 
29, 
33, 
34

38, 
39, 
40, 
42, 
44

51, 
54, 
56

60, 
61, 
62, 
64, 
65, 
66

 Flying High for Saudi Arabia and the 
Saudi English Language Framework
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Flying High Level 5 Flying High Level 6

Unit Number

1 2 3 4 5 6 1 2 3 4 5 6

Reading skills SELF requirements

1 Read independently adjusting one’s approach depending on the 

type of text and the purpose of reading 7, 13
17, 
23

29, 
35

39, 
45

51, 
55, 
57

61, 
67

7, 13
17, 
23

29, 
35

39, 
45

51, 
57

61, 
67

2 Understand texts belonging to a wide range of genres including 

literature, correspondence, news reports, etc. 7, 13
17, 
23

29, 
35

39, 
45

51, 
55, 
57

61, 
67

7, 13
17, 
23

29, 
35

39, 
45

51, 
57

61, 
67

3 Understand the main idea and speciic details in long and 

linguistically complex texts
7 17

29, 
35

39
51, 
57

61 7 17 29 39 51
61, 
67

4 Understand text cohesion
13 23 35 57

61, 
67

29 67

5 Guess the meaning of unknown words 17 39 39 61

6 Understand attitudes, feelings, etc. implicitly expressed and make 

inferences 
51 7 17 39 61

7 Understand long, complex instructions 57

Flying High Level 5 Flying High Level 6

Unit Number

1 2 3 4 5 6 1 2 3 4 5 6

Writing skills SELF requirements

1 Write clear detailed texts on a variety of topics 13 23 35 45 57 67 13 23 35 45 57 67

2 Deal with speciic aspects of writing (paragraphing, purpose, 

audience, style, register, cohesion, coherence, organisation)
13 23 35 45 57 67 13 23 35 45 57 67

3 Write notes and take messages 23 35 45 13 23 35 45 57 67

4 Write formal and informal letters and e-mails efectively 

communicating information and feelings

13
67 13 57

5 Write a clear, well-structured essay or report presenting one’s 

views/arguments and justifying them by giving examples
23 35 23 45 67

6 Write clear, detailed descriptions of events (real or imaginary) and 

experiences
57 35

7 Summarise longer texts 35
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Level 5 Level 6

Unit Number

1 2 3 4 5 6 1 2 3 4 5 6

Functions SELF requirements

1 Discuss present time (habitual actions, routines, current activities 

and general truths); distinguish between temporary and habitual/

permanent situations

8 21 62

2 Discuss future plans, intentions or events; express spontaneous 

decision; make predictions/promises/threats/warning
30, 
32

3 Express annoyance and dissatisfaction 64 8, 21 65

4 Indicate degree or extent 43

5 Refer to past habits, permanent states and repeated actions in the 

past; narrate and sequence past events and situations
44 57 8 18 35

6 Refer to expectations that existed in the past 30

7 Compare and contrast people and situations 40

8 Link past time to present 8

9 Express certainty and possibility 52 54

10 Express ability and permission 8

11 Express obligation, prohibition and absence of obligation 8 52

12 Express opinion and agreement/disagreement 22 34

13 Make requests and ofer to do something 45 
(81)

66

14 Make deductions about the present and the past 52, 
56

54, 
55

15 Discuss conditions and their results (general truths, likeliness/

unlikeliness); refer to unreal or imaginary situations in the present 

and past

10 54
62, 
64

16 Express preference 12

17 Deine people, places and things and give additional information 

about them
30, 
32

18 Express criticism / regret and complain 64 52 65

19 Refer to past intentions that were not realised 30

20 Emphasize 21

21 Discuss problems and suggest solutions; give advice; make 

suggestions and recommendations
8 66 52

22 Stress an action rather than the doer of an action 18

23 Persuade someone to do something 10 
(81)

24 Report statements, questions and commands 40, 
42

25 Express contrast/antithesis, result and purpose 10 23 63 67

26 Discuss services/actions which one arranges to be done for one 20

27 Express wishes 64 65

28 Express reason 67 23

29 Refer to number and quantity 39 22 34

30 Discuss a range of familiar topics 7 22 29 44 60 22 34 61
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FHSA 1 FHSA 2 FHSA 3 FHSA 4 FHSA 5 FHSA 6

GRAMMAR

1 Present Simple U3L4 U1L2 U1

2 Present Progressive U7L4 U1L2 U1

3 Questions and Question words U1L4 U1L3, 
U4L2, 

U5L4, U6L3

U5L4 U7L4

4 Articles (a/an/the) – Nouns (Countable and Uncountable) – 

Quantiiers (some/any/no/many/much/a lot (of)/lots (of)/ plenty 

(of)/(a) few/(a) little)

U1L3 U4

5 Comparisons (Comparative – Superlative) – Other forms of 

comparison (as & adj./adv. & as / not so/as & adj./adv. & as / 

the & comparative, the & comparative / comparative & and & 

comparative)

U2L3 U8L1 U4

6 Relative clauses (who, whom, which, that, whose, where, when) U5L3 U4L3 U3

7 Present Perfect Simple U4L2 U3L3, U4L3 U7L4 U1L2 U1

8 Present Perfect Progressive U3L2, U3L3 U1

9 Modal verbs (will – can – can’t  – could – be able to – may – might 

– must – need to – have to – should – ought to – had better)

U5L4, U7L3 U4L2, U4L3 U4L4 U1, U5 U1, U5

10 Past Simple U3L4 U1L2 U1

11 Past Progressive U1L2 U7L3 U2L2 U1

12 Past Perfect Simple U8L2 U7L3 U2L2 U2

13 Past Perfect Progressive U3L2, U3L3 U1

14 Participle clauses (present & past participles) U2L3 U6

15 Future tenses (Future will, Future going to, Future Progressive, 

Future Perfect Simple, Future Present Progressive) 

U2L2, U3L2 U5L2, 
U6L2, U6L3

U3L2 U3

16 Time clauses (as soon as, when, after, before, until, by the time, as, 

while)

U2L3, 
U6L2, U7L3

U4 U2, U3

17 Ininitive and -ing form U5L2, U6L3 U6L2 U1L3 U1, U2

18 Modal verbs & have & Past Participle U4L3 U2L2 U5 U5

19 Passive Voice (Present – Past – Future) U6L2 U2L2, U5L2 U5L2, U5L3 U2

20 Clauses of concession, result and purpose U5L3  U5L3, 
U6L4

U6

21 used to – would – was/were going to – was/were about to U1L3, U6L3 U2L3, U7L3 U1L4 U2, U3

22 Unreal Past U8L3 U6L3 U3L2, 
U3L3, U4L2

U6L2, 
U6L3, U8L2

U5 U6

23 Causative form U7L2 U2L4 U2

24 Inversion U5L4 U6L4 U4

25 Conditional Sentences (Zero Conditional, Types 1, 2 & 3) U3L3, U8L3 U6L3 U3L2 U6L2, U6L3 U1, U5 U6

26 Reported Speech (Statements – Questions – Commands – 

Requests)

U3L4, U6L4 U4
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 Flying High for Saudi Arabia Plus Student’s Book overview
Vocabulary and Reading

There is further controlled written 

practice of the new vocabulary at 

the end of the unit in the Language 

reference and revision section, and 

also in the Flying High for Saudi 

Arabia Plus Workbook.

A unit overview summarises 

the main teaching points.

Topic-related vocabulary is presented and 

practised through a variety of language tasks. 

Students typically start with a matching activity 

to activate prior knowledge. Students are also 

encouraged to explore further using a dictionary.

Colour-coded sections identify the 

area of study.

The irst activity either 

asks students to predict 

information or encourages 

students to read the text 

quickly for gist.

Motivating reading texts (also 

recorded) allow students 

to develop their reading 

skills and see vocabulary in 

context through a variety of 

stimulating tasks that they can 

do individually or together. 

Typical reading tasks include exam-style 

exercises such as true/false statements, 

multiple-choice, comprehension questions, 

matching, inserting sentences into a text, etc.

Further vocabulary 

development is achieved 

through examining new words 

in the text. The relevant words in 

the text are underlined to help 

the students to locate them.

What about you? sections allow students to express 

personal reactions to the text they have just read. 

Some may develop into class discussions.

Further reading 

tasks check that 

students have 

fully understood 

the relevant 

information. 

Short listening texts show the new vocabulary in context. 

This recycles the vocabulary and prepares students for 

the inal exercise which focuses on using the words in oral 

communication.
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Grammar in context and Developing vocabulary

The Grammar guide box highlights sentences from 

the reading text featuring the target structure 

in context. Students are asked to work out key 

information about the form and/or use of the 

grammar. The students are then referred to the 

Grammar reference section at the end of the unit 

where they can check their ideas.

Students recognise and identify the new 

grammatical structure. They then progress to 

completing sentences or putting given words into 

the correct form, before they move on to writing 

whole sentences. 

There is further controlled written 

practice of the new grammar 

at the end of the unit (in the 

Language reference and revision 

section) and in the Workbook.

The Developing vocabulary lesson does not feature  

a traditional lexical set. It usually examines a 

‘system’ of vocabulary and often bridges the gap 

between vocabulary and grammar. Typical groups 

studied include phrasal verbs, suixes, preixes, 

collocations, dependent prepositions, etc.

Students identify and match the 

new vocabulary. Some or all of this 

vocabulary has already appeared 

in context in the Reading lesson.

The inal grammar activity asks students to use the new 

grammar in active, oral communication. This activity 

usually involves personalisation. Students work in pairs 

or small groups and ind out new things about their 

partner. They then communicate this information to the 

rest of the class.

There is further controlled written 

practice of the new vocabulary 

at the end of the unit (in the 

Language reference and revision 

section), and in the Workbook.
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Listening and Grammar in context
These pages begin with listening practice by means of a text 

that opens up a new facet of the unit topic. Sentences from the 

listening text or task are then used to contextualise new grammar. 

This grammar is presented and practised in the remaining 

exercises.

There is further controlled written practice of this 

grammar at the end of the unit (in the Language 

reference and revision section) and in the Workbook.

The irst activity introduces the topic of the text 

that the students are about to hear and often asks 

them to express personal opinions. Illustrations 

help to stimulate the students’ imaginations and 

to give them ideas and clues about what they are 

going to hear.

The Grammar in context lesson functions in much the same way as 

the previous one, allowing students to discover grammar rules for 

themselves. Additional teacher support and language tips can be 

found in the teacher’s notes.

There are two IELTS Exam success boxes in each unit. They ask 

students to relect on the best way to do a speciic exam task. 

Students can discuss their answers to the question in pairs and 

they are then directed to a special section at the end of the book 

where typical strategies and tips are explained. 

Students listen and do the task, having previously thought about the 

most eicient strategies to use through the IELTS Exam success box. 

There is a wide variety of typical tasks, all of which appear in listening 

exams – completing notes, matching the speakers with statements, 

true/false/not mentioned, correcting incorrect information in a text, etc. 

There is also a wide variety of text types, including radio programmes, 

street interviews, adverts, conversations between friends, etc. The 

listening texts are used to contextualise the new grammar.

There is a further comprehension activity to fully exploit the listening 

text. The teacher can decide how many times to listen. The audioscript 

for each listening text appears in this Teacher’s Book.
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These two pages develop the skills of speaking and writing. 

Students need more help to develop productive skills than 

receptive skills. The aim of these pages is to build students’ 

conidence and knowledge so that they can perform the inal 

Developing speaking and Developing writing

Practice makes perfect activities give students the opportunity to 

create their own dialogues based on the one in the lesson. Tasks 

are often exam-style tasks such as role-plays, giving personal 

information, negotiating, describing photos, giving presentations, 

etc. Often the students do the inal task twice, either by changing 

partners or by ‘performing’ their task for the rest of the class. 

Repeating the task helps students to build conidence and gain 

luency. Students should hopefully see for themselves that practice 

does ‘make perfect’. For less conident students, a photocopiable 

model dialogue can be found in the Teacher’s Book.

Key language needed to 

perform the inal writing task 

is analysed and highlighted in 

the Writing Bank. Students do 

an active task and then refer to 

it during the production task. 

Students can also use the Bank 

after writing to check their work. 

The Developing speaking page often begins 

with students talking about the pictures on the 

page and/or the topic.

Students listen to dialogues and complete simple 

comprehension tasks. The dialogues are often used 

as a model and frame for their own dialogues later 

in the lesson. At this stage, students simply repeat 

or slightly adapt the model dialogue to focus on 

developing conidence and luency.

Key language in the model dialogue is analysed and 

highlighted in Speaking Bank. Students do an active 

task and later refer to this during the production task. 

Practice makes perfect activities give students the opportunity 

to write their own inal text(s) based on the one in the lesson. 

The inal task is usually exam-style, such as informal letters/

emails, more formal letters, stories, magazine articles, opinion/

for and against essays, etc. For less conident students, a 

photocopiable model text can be found in the Teacher’s Book.

One of the most diicult things about 

writing is knowing what to write. In 

this exercise, students are given help 

planning and organising the information 

they are going to use in their inal piece 

of writing. They are asked to relect on 

this learning technique in the Study skills 

box that follows.

The irst exercise serves to 

introduce the main topic and 

writing focus of the page. 

Speaking practice helps to 

add variety to the class and 

integrate the skills. It also 

helps students to engage in 

the class on a personal level.

(usually exam-style) task in the Practice makes perfect sections. 

This is done by helping students to move step-by-step from 

receptive work to their own creation of a dialogue or written text, 

via analysis of useful words, phrases and techniques.
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practice material on the next page. Students can either read the 

reference material and then try the practice activities, or try the 

practice activities irst and then study the reference material to 

check their ideas. The pages can be used in the classroom or can 

be used for self-study, for example, just before an exam.

Language reference and revision
These reference pages bring together all the grammar and 

vocabulary taught in the unit, making it much easier for students 

to revise and prepare for periodic language tests and exams. 

The design of these two pages makes it easy for students to see 

the connection between the reference material and the relevant 

By positioning the Grammar reference and revision section at the end of each 

unit, rather than at the end of the book, Flying High for Saudi Arabia Plus aims 

to make this material much more accessible to students. This is supported by 

the link from the Grammar guide within the unit to this page, when students 

check their theories about new grammar. The Grammar reference provides tables 

and clear explanations of the form and use of the new language. The Grammar 

revision section provides practice activities for each grammar point. 

Students can clearly see how many 

points are available in each exercise. This 

can be motivating and the result will 

show which areas need extra work. There 

is also a clear link to the exact place in 

the Workbook where they can ind more 

practice activities.

The Vocabulary section provides a quick checklist for the main target vocabulary from the unit. 

There are, of course, many other words taught in each unit and students are directed to the 

unit-by-unit word lists at the back of the Workbook. In the Vocabulary revision section, students 

can complete practice activities which focus exclusively on the target vocabulary from the unit.

Remember, too, that the 

Workbook contains word lists for 

every unit. 
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  Flying High for Saudi Arabia Plus Workbook Overview

Exercises support the student’s book and give 

extra practice in developing vocabulary.

Exercises encourage students to analyse their 

answers and think about the grammar

The Grammar extension practises the same 

structures presented in the Student’s Book, 

but they are slightly more demanding. 

Analysis and 

highlighting of key 

language to prepare 

for a particular type 

of writing task. 

Students build up and 

organise information 

for their inal piece of 

writing.

The Vocabulary 

extension works on 

new topic-related 

words presented 

in the unit. These 

activities are 

particularly valuable 

in mixed-ability 

classes. 

Dialogues provide 

extra practice to 

support the students’ 

development of 

communication skills 

and exam technique
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 Flying High for Saudi Arabia Plus Teacher’s Book Overview

Extra activities can be found throughout the teacher’s notes 

and provide additional ideas for extension. These can be used 

whenever there is spare time in a lesson, as homework or as 

mini-projects. 

The answers to every exercise 

in the Student’s Book, as well 

as any extra activities, can all 

be found in the Keys. Where 

answers are not clear-cut, 

Suggested or Example answers 

are provided as a guide.

The full audioscripts for all 

listening activities appear 

within the teacher’s notes for 

the corresponding exercise, 

meaning teachers do not 

have to locate a separate 

audioscript for listening 

activities. 

Fast finishers and 

Extra practice 

boxes are very 

useful tools for 

those who are 

teaching mixed 

ability classes. 

Fast inishers can 

be given extra 

tasks to keep 

them occupied 

while the rest of 

the class catch 

up. If you feel 

that some or all 

of your students 

need extra 

practice of a key 

language point, 

you can assign 

the Extra practice 

activity before 

moving on. 

There are suggestions for 

Warmers throughout the 

teacher’s notes. Warmers are 

activities which introduce 

students to the topic of the 

lesson and activate prior 

knowledge and interest in the 

subject area. These activities 

usually take the form of fun 

games or free discussions 

which literally ‘warm’ students 

up for the class.  

Each unit opens with a succinct and easy-to-navigate 

overview of the unit contents. The unit is broken down into 

key skills areas so teachers can see at a glance which skills 

and content areas the unit covers.

Teachers are provided 

with additional 

support via the Teacher 

Development boxes. 

Providing advice and 

support on all aspects of 

the teaching experience, 

including planning, 

classroom tips, student 

training, language and 

pronunciation, these 

boxes are a valuable 

tool for teachers of all 

experience levels. 

The Teacher’s notes mirror the structure of the Student’s 

Book, including all main headings, activity headings 

and audio references. Teachers can ind instructions, 

tips and advice for every exercise on the Students’ 

Book page in their Teacher’s Book, as well as further 

information, ideas and suggestions. Homework 

suggestions, cultural information and extra reading 

advice are also included. In the Developing writing and 

Developing speaking lessons, photocopiable model 

dialogues and texts are provided which teachers can 

use to support less conident students in the production 

tasks.  
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 Flying High Project: conducting a survey
Introduction 

The project suggestions in Flying High for Saudi Arabia are 

designed to relect some of the themes highlighted in the 

government’s Saudi Vision 2030. In Flying High Student’s Book 5, 

the theme is ‘ambition’. As the Saudi Vision 2030 says:

We are each personally responsible for our own futures. As 

such, we will develop ourselves and will work to become 

independent and active members of society, developing new 

skills in the process.

In line with this theme, the recommended stage to introduce the 

project would be after completing Unit 3, where the reading text 

and exercises focus on this topic. However, the project could be 

done at any point in the course, depending on circumstances.

The task below is to conduct a survey to investigate people’s ideas 

on the theme of ‘ambition’. There are ive recommended steps, as 

follows.

1 Narrowing the theme

Ask students to discuss which aspects of ambition might be 

interesting to explore. This could be done by completing a 

diagram in the shape of a spider. See example below:  

Encourage each group to focus on a speciic area rather than 

being very general. Some classes may need clear guidance on 

topics. Suggestions for topics related to ambition included below. 

For students:

● Methods of achieving ambitions

●  Attitudes to ambition, e.g. whether it’s better to aim high or 

be realistic

●  Academic ambition, e.g. achieve good results, study medicine 

at university etc.

●  Career ambition, e.g. start your own business, become a 

scientist etc.

●  Personal ambition, e.g. learn to speak English luently, learn 

how to scuba dive etc.

For adults:

●  What ambitions people had when they were younger

●  Whether these ambitions were achieved

●  How these ambitions were achieved

Divide the class into groups and give them, or allow them to 

choose, one of these aspects to focus on.

Encourage each group to focus on a speciic area rather than 

being very general. For less conident students, give them more 

guidance. 

2 Preparing the questions

Before writing their questionnaires, encourage students to 

consider diferent types of questions. Write two examples on 

the board e.g. ‘Do you think it’s important to have a dream?’ and 

‘What do you think about..?’ In their groups, get students to guess 

which question is an open question (where any answer can be 

given) and which question is a closed question (where answers 

are usually yes/no). 

Then ask students to consider how the phrasing of a question 

can afect the answers received. The important thing to keep in 

mind is how easy or diicult it will be to categorise and present 

the results. For example, closed questions like ‘Do you think 

it’s important to have a dream? produce results that are easy 

to analyse, while more open questions like ‘What do you think 

about..?’ will produce a range of answers that could be diicult to 

categorise.

Students should also consider whether they want to include 

a section on personal information (age, gender etc.). They will 

need this information if they want to make comparisons between 

diferent groups.

Get students to igure out what information they want to know. 

Ask each group to make a list. Then ask groups to prepare a list of 

questions. Give clear guidelines about how many questions they 

should write e.g. three-ive. 

Having considered all this, students work together to write a short 

questionnaire. This can be done for homework or in class. 

Once students have a draft list of questions, ensure that they 

proofread to avoid errors. 

3 Asking the questions

Conducting face-to-face interviews is way for students to get 

people to respond to their questionnaires as it allows students to 

clarify any questions that might arise. 

Students should do these interviews with as many people as 

possible in their own time. Give a set amount of time for this 

activity e.g. this could be a couple of days or a week. 

4 Collecting the results

In their groups, students put their results together. Give students 

the freedom to decide how the information is grouped and 

presented. 

5 Presenting the results

The results of students’ surveys can be presented in written form 

AMBITION

Common 

ambitions
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 Flying High Project: conducting a survey
as homework or a project. If there is time, you can ask each group 

to give a presentation to the rest of the class. 

Remind students that their presentations and projects should be 

structured in three parts:

1  Introduction – explain the purpose of the questionnaire and 

why this topic was chosen 

2  Results –  what questions were asked and what the results 

were 

3  Conclusion – what the results showed 

For both projects and presentations, encourage students to 

present their information visually so that it is easier for others to 

understand. 

Charts are an efective way of presenting this kind of information 

visually. Remind students of the diferent types of charts they can 

do, by drawing the following on the board. Get students to match 

the headings to the charts. If students are struggling, refer them 

to Student’s Book p22 Exercise D. 

Simple bar chart

Double bar chart (for comparisons)

Pie chart (for proportions or percentages)

Male
Female

For projects and presentations, it is helpful to provide students 

with some useful phrases. Write the prompts below on the board. 

Alternatively, tell students to refer to the Writing Bank on Student’s 

Book p23 and the Speaking Bank on Student’s Book p44. 

Most popular choices

Useful language

Introduction 

Our results show that … 

It seems/appears that …

Presenting results 

Firstly/First of all …  

Secondly/Another things is that …  

Nearly/More than half/a third/twenty percent of the people 

that we asked said/chose … 

Many people said that… 

For example…

Conclusion

We can see that … 

One conclusion we can draw from the results is that … 

To sum up … 

Finally …





?  ??
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1 Learning for life
Vocabulary/
Developing 
Vocabulary 
p6, 9

 School and university subjects

  Words connected with school and university

  Noun suffixes:  -er, -or, -ist, -ian, -ee

Reading p7   Reading for general and specific information

  University, the basics 

Grammar in 
context p8–9, 

10–11

  Modals of obligation, prohibition, advice and 

permission

  First and second conditionals 

Listening p10   Listening for general and specific information

  Extra-curricular activities

Pronunciation 
p9

  Stress on nouns with suffixes

Developing 
speaking p12

  Describing photos 1

Developing 
writing p13

  A formal letter applying for a scholarship

Language 
reference 
and revision 
p14–15

  Grammar: Modals of obligation, prohibition, 

advice and permission 

  Vocabulary: School and university subjects, 

words connected with school and university, 

noun suffixes -er, -or, -ist, -ian, -ee

Study skills 
p72

  Grammar: Knowing which structure to use

  Spoken language: Differences between 

speaking and writing 

IELTS Exam 
success p74

  Use of English: Cloze activities

  Writing: Responding to the task 

 Vocabulary p6
School and university subjects 
Warmer
In pairs, students discuss the meaning of the unit title Learning for 

life. You could take this opportunity to discuss with students how 

they will continue their English studies when they have finished 

school or university. They need to keep working at their English in 

order to maintain and improve their level. 

Key

Learning for life means the ongoing learning process that goes on 
throughout one’s lifetime.

1 In pairs, students match the school subjects with the books.

Key

1 geography
2 information and communication technology (ICT)
3 English 

2 In pairs, students fill in the table. Check that they understand all 

the school subjects in 1. 

Suggested answers

Nursery Primary Secondary University

religious 
instruction
physical 
education (PE)

English
geography
maths 
religious 
education (RE)

biology
chemistry
history
literature 
physics

business 
studies
engineering
law
media 
studies
medicine
psychology
economics

Fast finishers
Students add other subjects in the appropriate column in the 

table (e.g. their own language as a school subject, another 

language as a school subject, any other subjects that students 

could study at school or at university etc.).

3 LISTENING   2 Play the CD for students to listen to four 

teachers giving instructions and asking questions. Elicit what 

subject each one is teaching and elicit the information in the 

listening that helped students make their choices. In a less 

confident class, pre-teach these words: transmit – to pass on 

information, attitudes or beliefs to other people; experiment 

– a scientific test to find out what happens to something or 

someone in particular conditions; gills – organs behind the 

head of a fish that allow it to breathe.

Audioscript

TEACHER 1: OK, now Joe, you stand here, and Peter, you stand here. 
Now, you remember the situation? Joe, you’ve just discovered 
that you’ve lost your job, you’ve been working for the same 
company for twenty years so you feel sad, angry, depressed. 
Peter, you’re Joe’s father. You don’t know that Joe has lost his job 
yet, so when you ind out, act really surprised. Don’t forget that 
this is a really tragic play, so I want you to really transmit that to 
the people watching. 

TEACHER 2: Now here we have the water. Now add sugar. That’s it. 
And now add sodium hydroxide. Be careful with that because 
it can hurt if you get it on your skin. OK? Now mix that solution 
carefully. OK? You can see that it’s transparent. Now add the 
potassium permanganate and watch carefully. Look at the 
colours. First, purple, yeah? Then blue. And now green … and 
inally the solution turns orange. Can you see that? OK a simple 
little experiment but you can clearly see how the solution 
changes colour. Now what happens …

D



2

TEACHER 3: OK, you all have your ish in front of you. Now take 
your scissors. OK. And I want you to cut here, like … that. Well, 
it doesn’t smell or look very nice, I know. But I want you to look 
closely at what you can see here. There’s the skeleton, but we 
can also see the gills here. You remember, the organs that ish 
need to breathe underwater. Now I want you to take the scissors 
again and cut just here and see what you can see. [Kid – ‘Yuk!’] 
Isn’t it just fascinating to see how diferent animals’ bodies work!

TEACHER 4: Listen hard, get your pencils and paper ready and let’s 
see who can be irst to answer the question. There’s a sports 
shop, right? Last week this shop sold 17 footballs and 25 tennis 
balls. The footballs all cost SAR 200 and each tennis ball cost 
SAR 20. So how much money did the shop make by selling 
these balls? Go on. Quick now!

Key 

1 English 3 biology
2 chemistry 4 maths

4 SPEAKING  In pairs, students find out their partner’s opinion 

of different subjects, if they like studying them or would like 

to study them one day. Draw students’ attention to the model 

dialogue. In a less confident class, do this activity first as open 

pairs to model the dialogue and then as closed pairs. 

Words connected to school and 
university
5 Students complete the sentences with the words and phrases. 

Key

1 essay about the establishment 6 fail 
of Saudi Arabia in 1932 7 terms

2 mark/grade 8 certiicate
3 resit it 9 cheat
4 timetable 10 coursework
5 pass

Extra activity
In pairs, students explain the difference between these pairs of 

words: certificate/degree, pass/fail, exam/continuous assessment, 

term/timetable

6a SPEAKING  In pairs, students ask and answer the questions. Tell 

them to make a note of their partner’s answers.

6b Students report back to the class with information about their 

partner. Elicit some answers from different students around 

the class to round off the activity. 

Fast finishers
Students could write more questions similar to the ones in 

exercise 6a to ask their partners. 

Homework

 Refer students to the Workbook, page 2.

D

 Reading p7
Warmer
Elicit from students what they think the advantages and 

disadvantages of going to university are (does not guarantee 

success, costs too much etc.). 

1 Set a two-minute time limit for students to write down any 

words that they associate with university. Ask students to read 

out their words and explain their choices if necessary.

Suggested answers

degree, certiicate, campus, college, graduate, professor, lecturer, 
tutor, programme, essay, undergraduate, graduate, graduation 
ceremony, study, education, course, library, research, assignment 
etc.

2 In pairs, students discuss the questions. You could then open 

this into a class discussion.

Suggested answers

1 Yes, I’d like to go to university because I will get a better-paid 
job / No, I want to get a job, I’m tired of studying!

2 There is much more freedom at university because you don’t 
live at home and you have to organise all of your time and 
your money.

3 Set a three-minute time limit for students to read the text and 

answer the questions. 

Key

1 The questions are asked by students who are thinking of 
going to university.

2 The questions are answered by students who are already 
studying at university.

3 It is an online forum where students can ask questions about 
university life and clarify any doubts they have. 

Study skills
Students read the next task and decide what the biggest 

difference is between this task and the one before (the first is a 

skim reading exercise and the second is a reading comprehension 

task). Elicit answers and direct students to page 72 to compare 

their ideas.

D
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Reading for general and specific information
Effective reading means being able to change reading 

strategies to suit the reading task. Skimming is a reading 

technique that helps you read information quickly to get the 

gist or general idea of a text. Sometimes skimming is confused 

with scanning. Both involve speed and learning to read only 

important words, but when students scan, the objective is 

different – to look for specific information. On the other hand, 

while skimming, you usually read quickly all the way through 

to the end to understand all the main ideas of the text. One 

key technique in skim reading is to read the first sentence for 

each paragraph where the main idea of the paragraph is often 

stated. 

By setting a time limit, you encourage students to read the 

text faster. One of the key skills in speed-reading is to look at 

phrases and groups of words instead of individual words and 

many students need training in speed-reading. 

Reading for comprehension is to gain a general to specific 

understanding of a text, and this is the one of the most 

commonly taught reading skills. After students get an idea of 

what the text is about, they are usually asked to read it more 

carefully and produce detailed answers to comprehension 

questions. 

TEACHER DEVELOPMENT: STUDENT TRAINING

4 Students read the text again and answer the questions.

Key

1 According to Mandy, the main diference between studying 
at school and at university is that you have to organize 
yourself a lot more and plan ahead.

2 According to Mandy, you have professors, tutors and lecturers 
as well as specialists such as university librarians who can 
help ofer advice about making the best use of your time. 

3 According to Jim, life at university is diferent from studying 
at home because you also have to do all the everyday chores 
that your parents used to do.

4 According to Jim, you can ind time to do everything at 
university if you check your teaching timetable, make a 
schedule and keep to it.

5 According to Richard, a good way to make new friends at 
university is to take part in the extra-curricular activities, clubs 
and societies that your university ofers.

6 According to Richard, it is important to make friends and do 
other things apart from studying at university because it is 
an important part of life at university and it makes you more 
interesting to future employers.

7 According to Penny, evaluation at university is diferent 
from evaluation at school because there are not so many 
exams – usually only one at the end of the year – as well as 
coursework.

Fast finishers
Students write one more comprehension question on the 

text to test other students (e.g. What coursework do you do at 

university during the year? What do you need to plan time to do if 

you don’t want to get into trouble?)

5 Students match the underlined words in the texts with the 

explanations.

Key

1 professors, tutors and lecturers 5 uni
2 librarians 6 extra-curricular activities
3 to cope with 7 tutorials
4 bound to 8 lectures

Extra activity
Students choose other new or difficult words from the text and 

find their definitions in a dictionary, e.g. guiding – to help to 

show someone which direction they should go in; chores – an 

ordinary job that must be done regularly; schedule – a plan of 

activities or events and when they will happen. They could test 

each other by reading out the definitions for their partner to 

find the word in the text.

6 SPEAKING  What about you? 

 In pairs or small groups, students discuss the questions. 

Example opinions

1  I think the answers are really interesting and could help me 
become a more organized student at university.

2  I think the best things about university are the freedom, new 
friends you meet and inding out about new things. 
I think the worst things are that you have to do everyday chores 
and the inal exams at the end of the year. 

Extra activity / homework
Students write a ‘Top Ten’ list of strategies to help them study 

more effectively at school. They can use some of the ideas from 

the text and add others of their own. 

Homework

 Refer students to the Workbook, page 3

 Grammar in context p8–9
Modal verbs of obligation, prohibition, 
advice and permission

Test before you teach
Write these sentence stems on the board: 

You should …, You shouldn’t …, You must …, You mustn’t …, You 

have to …, You don’t have to …, You can …, You can’t …

In pairs, students complete the sentences to write the rules about 

a game they like playing (football, basketball etc.). Walk round the 

class, monitoring students to see if they are familiar with the form 

and use of these modal verbs. If so, you could choose to quickly 

move through the exercises in the Grammar guide, eliciting 

answers from students in open class.

1a Students read the sentences and complete the rules with the 

words in bold. 

Key

a must, have to
b don’t have to
c mustn’t, can’t
d should, ought to, had better
e can 

D
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1b Students say if the sentences are true or false.

Key

1 T 2 T 3 F 4 T 

 Refer students to the Grammar reference on page 14

Modal verbs

Obligation

• We use have/has to for obligation. Remind students that 

we can also say I have got to … with the same meaning. 

• Have to/must mean the same when we are talking about 

rules and obligations, i.e. external obligation. But must 

generally refers to internal obligation (i.e. the speaker feels 

something is necessary). 

• Must is not very common in question forms. Remind 

students that must is followed by the infinitive without to. 

Remind students of the silent ‘t’ in mustn’t.

No obligation

• Students often confuse don’t/doesn’t have to with mustn’t 

which is a prohibition. Don’t have to means it is not 

necessary to do something, but you can do it if you wish. 

Advice

• Should/shouldn’t is used when we want to give a strong 

opinion, telling someone the best thing to do. We can ask 

for somebody’s opinion with Do you think I should … ? or 

using the modal verb Should I … ? Remind students of the 

silent letter ‘l’ in should and shouldn’t.

• Remind students that should/shouldn’t and had better are 

followed by the infinitive without to. 

• In the expression ought to, ought is always followed by to: He 

ought to be here. Ought he to be here? This use of ought is very 

formal, however, and should is more common in questions.

• Had better is a two-word modal verb and, like ought to, 

does not have different tenses. We can contract ´had` (e.g. 

you’d better). Had better has the same meaning as should 

and ought to but it also implies more strongly that there 

will be a problem if you don’t follow this advice. 

Permission

• The modal verb can is used to convey the idea of permission 

(can also conveys the ideas of possibility and ability). We can 

also use could, may and might for permission. 

TEACHER DEVELOPMENT: LANGUAGE

Contractions
Contractions are the reductions in word sounds by the 

dropping of a letter or letters in the word. Would and had are 

both contracted to ‘d, so the listener must rely on the context 

of the sentence to determine if the speaker means would 

or had. Write the following sentences on the board and ask 

students to decide which word is meant in each sentence. Drill 

the pronunciation.

I’d say it was more expensive than the other one. (= would) 

It’d be better if we left now.  (= would) 

You’d better go now.  (= had) 

I’d already left when she arrived  (= had)

TEACHER DEVELOPMENT: PRONUNCIATION

2 Students look at the school rules and choose the correct 

alternative. 

Key

1 mustn’t
2 have to
3 don’t have to
4 can’t
5 must
6 mustn’t 

3 Students write true school rules for their school using must, 

mustn’t, can, can’t, have to, don’t have to and the verbs. Draw 

students’ attention to the example sentence. 

Example answers

You should arrive early.
You must carry ID.
You mustn’t cheat in tests.
You mustn’t eat or drink in class.
You ought to participate in class.
You have to wear special shoes and clothes for PE. 

4a Students look at the information about legal ages in Britain. 

They complete the second sentence using the correct form of 

the word(s) given and any other words.

Key

1 You have to go to school until you are at least 16.
2 You can’t own your own home until you are 21.
3 You have to be at least 17 to drive a car.
4 You don’t have to be 18 to ride a moped.
5 You must be 18 before you can get married without your 

parents’ permission.
6 You can’t change your name until you’re 16.

4b Students discuss the legal ages for these things in their 

country. If they don’t know, you could ask them to research 

this information for the next class. 

IELTS Exam success

Students discuss what type of words they have to put in the gaps in a 
cloze activity, then turn to page 74 and compare their ideas. 

Cloze activities
Cloze tests require the ability to understand context and 

vocabulary in order to identify the correct words to fill the 

gaps. They are often found in examination papers. In a text 

with gaps, students should look at the words before and the 

words after the gap and assess their grammatical significance. 

For example, after an article you will probably have a noun. 

After a verb you could well have an adverb. This will limit the 

choice of answers and therefore increase their chances of 

guessing the right one. They should then try and guess the 

meaning of the word from the context. 

Encourage students to make guesses and never leave a space 

on an exam paper. If nothing is written in the gap the student 

will receive no marks. If something is written in the space there 

is a possibility that the answer will be right. Remind students 

that if the instructions specify one-word answers then it is 

important that they only put one word in the gap. 

TEACHER DEVELOPMENT: STUDENT TRAINING

D
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5 Students complete the text by filling in each gap with one word.

Key

a ‘d / had e in i have
b too / very f to j However / But
c must g questions k old
d there h the l don’t

6a SPEAKING  In pairs, students make a list of advice to give a 

friend who wants to be a maths teacher one day. Remind 

them to list some things that are essential to do and not to do, 

and to use all the modal verbs listed. Draw students’ attention 

to the example sentences. 

6b Students compare their lists with another pair and see if they 

are similar. 

Extra activity
In pairs, students tell each other what they think they want to 

do as a job one day. Students write a list of advice for each other 

using must, mustn’t, have to, should, shouldn’t, had better, ought 

to. They then tell their partner and see if she/he agrees with 

their advice. 

Homework
 Refer students to the Workbook, page 3.

 Developing vocabulary p9
Noun suffixes -er, -or, -ist, -ian, -ee
1 Students look at the words with suffixes which make nouns. 

Students decide if they are nouns for people or things.

Key

People

2 Students match the words in 1 and 2 with the definitions.

Key

1 lecturer, professor 5 technician
2 instructor 6 journalist
3 employee 7 trainee
4 employer 8 electrician 

3a PRONUNCIATION   3 Play the CD for students to listen to the 

words and decide which is the only noun suffix we stress. 

Key

-ee (trainee, employee)

3b  4 Play the CD for students to listen to the words in the box 

in 2 and mark in the stress.

Key

director employer photographer
electrician instructor scientist
employee journalist technician 

3c Students practise saying the words with the correct stress. 

D

D

D

D

D

4 Students complete the sentences with words from 1 and 2.

Key

1 photographer 4 employer, employee
2 instructor 5 director
3 scientist, physicist

5 SPEAKING  In pairs, students take it in turns to ask and answer 

questions about the sentences in 4. You could brainstorm 

ideas for questions as a group first before students ask each 

other the questions in pairs. 

Suggested questions

1 Do you want to be a professional photographer one day? Do 
you enjoy taking pictures?

2 Do you like swimming? Would you like to teach swimming? 
What would be a good or bad thing about being a swimming 
instructor?

3 Are you good at science or physics?
4 Do you prefer working for someone else or working for 

yourself? Would you like to have your own company one day?
5 Would you like to be a director of a company? Why/Why not? 

Extra activity
Students write sentences similar to those in 4 with the other 

words from 1 and 2 (historian, electrician, technician, lecturer, 

professor, trainee)

Homework
 Refer students to the Workbook, page 5.

D
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 Listening p10
Warmer
Elicit all the suffixes students can remember and write them on 

the board. Students play ‘word tennis’. In pairs, students take turns 

to ‘serve’ a suffix. Their partner must provide a correct word for the 

suffix to win a point. The student with the most points wins the 

game. 

Common suffixes: -er, -or,-ian, -ee, -able, -ous, -ness, -ful, -ly, -y, 

-ment, -ist.

1a In pairs, students look at the photos and name the different 

extra-curricular activities they can do at school or at 

university.

Key

canoeing/kayaking, cookery/cooking, computer club, archery

1b Students make a list of any other extra-curricular activities 

and clubs that are typical in schools and universities in their 

country. This is a good point to remind students that we 

use play with any competitive game or team sport, go with 

activities ending in -ing that can be done alone, and do with 

other activities.

Many students participate in extra-curricular activities at 

university as a good way to meet new people. These activities 

tend to be athletic, social or philanthropic rather than 

academic. Students often organise and direct these activities 

under faculty sponsorship; although student-led initiatives 

– such as student magazines or student radio stations – are 

common. Students can join in with student voluntary work 

and projects, get involved in running the Students’ Union or 

have fun while raising money for charity through different 

schemes. 

Cultural information

2 LISTENING   5 Play the CD for students to listen to four 

people talking about extra-curricular activities and decide 

which activities they talk about.

Audioscript

1 MAN: Now, if you can all listen for a moment. OK, I’m here to 
tell you a little bit about our society. Now, people often think it 
must be a bit boring because it sounds like a school or university 
subject. And if you’re studying all day, why do it in your spare 
time, right? Well, no: wrong, actually. We try to bring the past 
to life. We organise trips to old castles and places like that – in 
fact there’s one next week that you can go on if you join now. 
Another activity we do is re-enacting past events, complete with 
period costumes and so on. And there’s lots more. If you have 
any interest in the past, we can promise you’ll have fun.

2 GIRL 1: So what activities have you chosen, Nadia?

GIRL 2: Would you believe there’s a Hummous Club here?

GIRL 1: What!? That’s a food, not a club. It’s a bit strange. What 
do they do?

GIRL 2: They organise trips to local restaurants – there are a 
lot in the city apparently so they can do a diferent one every 
month.

GIRL 1: Is that all?

GIRL 2: No, there also tastings you can go to. They said there’s 
one next week with over 20 diferent types, from lots of diferent 
countries.

GIRL 1: I’m sure they won’t be as good as what your mother 
makes at home.

GIRL 2:  Maybe not, but it’ll be interesting anyway. Why don’t 
you join too, Miriam?

GIRL 1: I don’t think so. I want to do something more active. And 
anyway, I think I’m a bit fat, so I should eat less, not more!

3 STUDENT:  Hi Mum!

MUM:  Hi, darling. How are you? How’s your irst week at 
university been?

STUDENT:  Yeah, it’s been great. There’s so much happening. 
Yesterday there was a fair where all the clubs and societies 
explained what they do, and how you can become a member.

MUM:  Mmm, that sounds interesting. Did you join any?

STUDENT:  Yes, two. 

MUM:  Oh! Which ones? 

STUDENT:  The Italian Society and the Mountaineering Club.

MUM:  The Italian Society? What do they do?

STUDENT:  Oh, they organise talks by Italian people, and they 
have conversation classes. And sometimes they do these food-
tasting evenings, you know, when they do special Italian dishes.

MUM:  Mmm, I think I’d like that part. I love Italian food! And 
what was the other club?

STUDENT:  Mountaineering.

MUM:  Mountaineering? But there aren’t any mountains near 
Cambridge!

STUDENT:  I know! But they do special weekend trips away. 

MUM:  But if you go climbing every weekend you won’t have 
time to study!

STUDENT:  I’ll be OK if I organise my time well! Mum, relax! It isn’t 
every weekend anyway.

4 BOY 1: So have you joined any clubs or anything yet?

BOY 2: No, you know I play tennis? Well I went along to a 
meeting for the tennis team and they said I was good enough to 
join. But they practise every evening between 6 and 8.

BOY 1: So?
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BOY 2: Ahmed, I’m studying two diferent courses this year. If I 
had time, I’d join the team. But I just don’t have a minute of free 
time. It’s going to be diicult studying two courses in one year 
anyway.

BOY 1:  You know what? If I were you, I’d study one course and 
play tennis. You have to ind a balance, you know. Too much 
work can be a very bad thing!

BOY 2: Hmm, you know what? Maybe you’re right.

Key

1 History Society/Club
2 Hummous Club
3 Italian Society and the Mountaineering Club
4 Tennis team

3 Play the CD again for students to listen and complete the 

sentences.

Key

1 trip
2 she wants to do something more active and she thinks she’s a 

bit fat so should eat less (not more)
3 she loves Italian food; there aren’t any mountains near 

Cambridge and weekend trips will mean he doesn’t have 
time to study

4 is doing two courses in one year; study one course and play 
tennis

4 What about you?

 Students discuss the questions. In a less confident class, 

students could write notes before participating in this 

speaking activity. 

Example opinions

I think extra-curricular activities help you relax and enjoy being at 
university, so they are good for your studies. 
I think some extra-curricular activities can take up too much time. 
You have to be careful to have enough time to study.

5 Additional activity

 Students choose an extra-curricular activity they would like to 

do and persuade their partner to join them. Write the following 

short dialogue on the board:

 A: I’m thinking of joining the XX club. How about joining (1) with me? 

B: I don’t know. What do they do? 

A: They … . Come on. It’ll be fun (2).

 Elicit different ways of replacing the underlined parts 1 and 2, 

for example
1 Why not (join) … ?
 Why don’t you (join) … ?
 What about (joining) … ?
 I think you should (join) … .
2 You’ll enjoy it.
 It’ll be a good way to relax/meet people etc

 (Point out that giving a good reason is often the best way of 

persuading people to do something.)

 Students prepare their dialogues, using the suggestions on the 

board and the Speaking Bank on page 77 at the back of their 

books. They then act them out for the class to vote on which 

was the most persuasive.

D

E

 Grammar in context p10–11
First and second conditionals

Test before you teach
Write the two pairs of sentences below on the board and ask 

students to choose the correct alternative.

If I had time, I’d join a History Society.

If I have time, I’d join a History Society.

If you join the club now, you’ll go on this weekend’s trip.

If you joined the club now, you’ll go on this weekend’s trip. 

Elicit when we use the first and second conditionals. If students 

seem familiar with the form and use of these tenses, move quickly 

through the Grammar guide in open class. 

Key

If I had time, I’d join a History Society.
If you join the club now, you’ll go on this weekend’s trip.

1a Students look at the sentences and say which are first 

conditionals and which are second conditionals.

Key

First conditionals 2, 4
Second conditionals 1, 3, 5 

1b Students write which tense each rule applies to: first 

conditional, second conditional or both.

Key

1 Second conditional 4 Second conditional
2 First conditional 5 Both
3 First conditional 6 Second conditional 

 Refer students to the Grammar reference on page 14

2 Students put the verbs given in the correct form to make first 

conditional sentences.

Key

1 doesn’t come, ´ll ring 5 will learn, are
2 is, ´ll lend 6 don’t know, will help
3 have, ´ll go 7 arrive, will get
4 won’t like, don’t enjoy

3 Students complete the dialogues with the verbs in the second 

conditional.

Key

a would you do e would get
b were f didn’t work
c would spend g would have
d studied

4 Students complete the text with the verbs in the correct form of 

the first or second conditional.

Key

a were/was f would/´d think
b would/´d play g were
c ind h wouldn’t be
d will/´ll join i have
e had j will/´ll talk 
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5 Students complete the sentences with true information about 

themselves.

6 In pairs, students compare their sentences from 5 and choose 

the three best ones. Elicit answers from students around the 

class and vote which are the most imaginative answers.

7a SPEAKING  Students write questions to ask their partner. 

Tell them they must write a minimum of three sentences 

beginning What will you do if…? and three sentences 

beginning What would you do if…? Draw students’ attention 

to the example questions and tell them to look at the photos 

for ideas. 

7b In small groups, students interview different students with 

their questions. Students choose the best answers and report 

them back to the class. 

Extra activity
Ask students to tell their partner what they would do if they 

won a lot of money. Students could write a short text for 

homework and read it out to their partner in the next class. 

Homework

 Refer students to the Workbook, page 6.

 Developing speaking p12
Describing photos

Warmer

In pairs, students try to make the longest string of sentences 

using the second conditional. Start with an example If I won a lot 

of money and ask a student to complete the sentence e.g. I’d travel 

around the world. Ask another student to continue e.g. If I travelled 

around the world and point to another student to complete this 

sentence, e.g. I’d visit Australia. 

Write two more half sentences on the board for students to 

continue in pairs:

If I met my a famous person, …

If I lost my job, …

When students have finished, elicit some conditional chains from 

different pairs around the class.

1 SPEAKING  In pairs, students look at the photo and write six 

words they could use to describe it. 

Suggested answers

ceremony, university, degree, students, stage, graduation

2 LISTENING   6 Play the CD for students to listen to somebody 

talking about the photo in 1. Tell students to tick any of the 

words in their list they hear. Ask students if they predicted 

correctly any of the words used to describe the picture.

D

D

D

Audioscript 

In the photo I can see, erm, four people. And some other people 
at the top of the photo. On the right there’s a man standing by 
a table, and he’s got a piece of paper. He’s maybe talking to the 
people who are there, the public, but we can’t really see them. 
He’s wearing erm, a university … gown. I don’t know, maybe 
he’s the director of the university. In the middle, there is another 
man, an older man. He is wearing a suit and tie and, er, university 
gowns. But his are brighter. He is shaking hands with a student 
who is on the left. In the background, another student is walking 
away. I think the students are receiving something. That would be 
normal, to get maybe books as a prize at university. Erm, because 
I think the picture shows a moment at university when they give 
prizes to students, maybe to the best students, the ones with the 
best grades … I can see lowers in the background and in the 
foreground, so I think it’s a happy event. The only thing is that the 
students don’t look very happy. I think it’s a bit unusual. I’ve never 
won a prize but I think I would be happy if I won one. I don’t know 
but I think it looks like quite a serious picture. It looks like a very 
serious university.

3 Ask students to read the statements and decide if they are 

true or false.

Key

1 T 2 F 3 T 4 F 5 T

4  Play the CD again. Tell students to tick the expressions in 

the Speaking Bank the speaker uses.

Key

In the photo I can see… In the background
In the bottom right corner In the middle of the photo
The photo shows  It looks like 

5 Students look at the photo and complete the sentences with 

words from the Speaking Bank.

Key

1 The photo shows/In the photo I can see
2 It looks like
3 middle of the photo
4 left
5 right
6 In the background
7 looks like

D



9

Practice makes perfect
6a Students look at the photo and prepare the task. 

6b Students take it in turns to describe their photo. Remind them 

to use expressions from the Speaking Bank.

 For students who are less confident, photocopy the model 

description below and read it aloud. Then instruct students to 

read aloud in pairs, changing the underlined information so 

that it is true for themselves and adding any new details that 

they notice in the photo.

Model description

In the photo I can see three people. In the bottom left corner 
there are two people dressed in black and in the middle of 
the photo there’s another person standing on some steps. 
In the background, there’s an old building. It looks like 
Masmak Castle. So perhaps the three people in the photo are 
sightseeing. At the top of the photo there is a clear blue sky, 
and it looks like a nice sunny day. This picture reminds me of 
when I visited the old town in Riyadh with my family. We saw 
many interesting old buildings inside and around the old city 
walls. I learnt a lot and had a really good time.

Study skills
Ask students to think of the differences between spoken and 

written language. Elicit if we normally have more time to think 

when we write or when we speak. Ask students to look at page 72 

to compare their ideas.

Speaking vs. writing
We usually speak in a much less formal way than we write, 

although the divisions between speaking and writing are 

becoming more blurred in many areas (text messages, emails, 

chat where writing is more like speaking). Use this opportunity 

to remind students that anything they post online can be made 

permanent and public (it can be copied and posted anywhere).

Speaking: When we speak we do not always use full sentences 

and correct grammar. We usually speak in a unprepared, 

spontaneous way. We often make up what we say as we go 

along and our speech is full of hesitation, mistakes, repetition, 

irrelevance and reformulation. However, when we speak we can 

often see the listener and we receive instant feedback on what 

we say. We change what we are saying if we see the listener is 

bored or doesn’t understand something we have said. 

Writing: One important difference between speaking and 

writing is that it is usually permanent. We cannot easily change 

what we have written. We can choose to read slowly or fast 

and re-read the written word. We usually write with correct 

grammar and in a structured way. We organise our writing into 

sentences and paragraphs. In writing, we use punctuation as 

a symbolic way of representing things like pauses or tone of 

voice in speaking. Students may find writing difficult because of 

the many different registers depending on the function of the 

written text. 

TEACHER DEVELOPMENT: LANGUAGE

Homework

 Refer students to the Workbook, page 7.

 Developing writing p13
A formal letter applying for a 
scholarship

Warmer
Write the word Scholarship on the board and elicit the meaning 

(an amount of money that an organisation gives to someone so 

that they can study at a particular school or university). Point out 

to students that we usually use the verb award with scholarship – 

Sophie was awarded a scholarship to attend Edinburgh University. In 

pairs, students make as many words as they can from the letters 

in  scholarship. Set a time limit of two minutes. The pair with the 

most words wins.

1 Students read the information about a scholarship at 

university. Ask them to underline the qualities an ideal 

candidate should have. Elicit from students if they think that 

they would be good candidates for the scholarship and to say 

why or why not.

Key

They have to have a special interest in British history and want to 
study in Britain in the future.
They must have good grades and be active in extra-curricular 
activities (especially swimming, tennis, football and hockey) and 
social activities. 

2 Students read the letter of application for the scholarship. Ask 

students if they think the person is a good candidate for the 

scholarship and tell them to make a list of reasons saying why 

or why not. 

Key

He is a good candidate because: 
his best subjects are English and History
he wants to study in the UK in the future and ind out more about 
the country
his school grades are very good
he loves sports – especially football: he is captain of his school 
football team
he organises social activities to raise money for the team

3 Students look again at the letter in 2 and complete the 

information in the Writing Bank. 

Key

Sir or Madam
Yours faithfully
contractions
I would be very grateful to receive the chance…
look forward 

This page is taken from Flying High for Saudi Arabia Plus 5 Teacher’s Book. It is photocopiable and may be used within the class.
© Macmillan Publishers Limited 2013
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Letters of application
Writing a letter of application is a popular task in many exams. 

A letter of application is formal and this affects students’ 

choice of grammar and vocabulary. Learning the phrases 

from the Writing Bank by heart will help students score higher 

marks in an exam. Letters of application are usually short and 

simple; remind them it is not a CV. Students can write three or 

four paragraphs with three or four sentences per paragraph. 

The most common format includes an introduction, a body, 

and a concluding paragraph. The introduction is the most 

important part of the letter. It should provide an explanation 

to support their application. The body of the letter should 

provide more details (experiences and accomplishments) to 

support the statement made in the introductory paragraph. In 

the conclusion, students should mention the key points of the 

letter again in a conclusive and brief manner. 

TEACHER DEVELOPMENT: STUDENT TRAINING

Practice makes perfect 
4a Students read the task carefully and write their letter. 

IELTS Exam success
Ask students how many words they should write, who they are 

writing to and why it is important to know this information in an 

exam. Tell students to go to page 74 to compare their ideas. 

Paying attention to the task
Effective exam writing involves identifying essential clues 

provided in the task:

• Who is writing: the student is asked to assume a role 

(applicant for a scholarship)

• Who you are writing to (Combined English Scholarship 

administrators)

• The purpose of writing the text (e.g. applying for a 

scholarship, showing yourself to be an ideal candidate)

• The format (letter of application) and number of words 

required (150–200 words)

This information guides the students’ choice of style, content 

and tone. Encourage students to underline the key words 

in the task. In exams, points are awarded for appropriate 

response to the task.

TEACHER DEVELOPMENT: STUDENT TRAINING

4b Students exchange their letters with a partner. Tell them to 

prepare seven questions to ask each other in an interview to 

get the scholarship. Draw students’ attention to the example 

question.

4c Students roleplay their interviews and decide if they would 

give their partner the scholarship or not. 

Model letter

Dear Sir or Madam,

I am writing to apply for the Combined English 

Scholarship.

I believe that I would be the perfect candidate for this 

scholarship. My chosen subject is journalism and English 

has always been one of my favourite subjects. I would love 

to study at a university in the UK or the US one day. 

My academic marks have been excellent this year in all 

subjects. I am also a member of a reading club. I enjoy all 

types of team sports and play hockey for the school team. 

I would be very grateful to receive the chance to study 

on the Combined English Scholarship programme and 

am sure that I would take advantage of this fantastic 

opportunity. 

I look forward to receiving your reply. 

Extra activity
Students write a reply to the interviewee to say if their 

application has been successful or not and explain why.

Homework

 Refer students to the Workbook, page 8.

D

D

This page is taken from Flying High for Saudi Arabia Plus 5 Teacher’s Book. It is photocopiable and may be used within the class.
© Macmillan Publishers Limited 2013
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 Grammar revision p15
Students read the Grammar reference and Vocabulary sections on 

page 14 before completing the revision exercises on the following 

page. 

Must, mustn’t, have to, don’t have to, can, can’t

1 Students rewrite the sentences using the verbs in the list.

Key

1 I can’t go to the café.
2 Students don’t have to wear a uniform here.
3 You mustn’t make a loud noise here.
4 You have to/must wear a seat belt.
5 You can’t copy in exams.
6 I must/have to get a new passport.
7 My little brother can ride his bike alone.

Should, shouldn’t, ought to, ´d better

2 Students decide if the sentences are correct or not. If not, they 

correct them.

Key

1 My friends and I shouldn’t to go out at the weekend.
2 You had better walk to school.
3 I think you ought to go to the dentist.
4 Correct
5 Correct

First and second conditional

3 Students complete the sentences with the verbs in the correct 

tense.

Key

1 ´d tell 5 asked
2 ´ll buy 6 were/was
3 would … say 7 don’t go
4 inds 8 had

D  Vocabulary revision p15
School and university subjects 

1 Students write the correct word for each sentence.

Key

1 physics 4 PE 6 engineering
2 ICT 5 law 7 literature
3 media studies

Words connected with school and university 

2 Students complete the sentences with words connected to 

school or university.

Key

1 cheat 4 essay 6 timetable
2 certiicate 5 re-sit 7 coursework
3 fail

Noun suffixes -er, -or, -ist, -ian, -ee

3 Students make nouns for people by adding the suffixes -er, 

-or, -ist, -ian, -ee. 

Key

1 scientist 3 technician 5 employee
2 instructor 4 employer 6 electrician 

D
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Developing 
speaking p22

  Expressing opinions

Developing 
writing p23

  A for and against essay

Language 
reference 
and revision 
p24–25

  Grammar: The passive, have something done

  Vocabulary: Everyday inventions, operating 

technology, prepositional phrases with 

adjectives

Study skills 
p72

 Speaking: Accuracy or fluency?

 Writing: Paragraph organisation 

IELTS Exam 
success p74

 Reading: Matching activities

 Listening: Multiple choice activities

Vocabulary/
Developing 
vocabulary 
p16, 19

 Everyday inventions

 Operating technology

 Prepositional phrases with adjectives

Reading p17   Reading for general and specific information

 The Ig Nobel prizes

Grammar in 
context 
p18–19, 20–21

 The passive

 Have something done 

Listening p20   Listening for general and specific information

 Life in the year 2050

Pronunciation 
p18

 Sentence stress

2 Appliance of science

 Vocabulary p16
Everyday inventions 

Warmer
In pairs, students discuss the meaning of the unit title Appliance 

of science and what they think the unit is going to be about. Point 

out that appliance has two meanings: a machine used around 

the house (e.g. washing machine, vacuum cleaner), or the noun 

formed from apply, meaning to put into practice.

1 In pairs, students match the photos with some of the words. 

Tell students to check that they know the meaning of the 

other words. Provide dictionaries if necessary. Point out 

that we say  ‘an’ MP3 player because the letter M of the 

abbreviation begins with a vowel sound.

Key

a vacuum cleaner c remote control
b camcorder d microwave oven

2 Students match the words from 1 to the uses. 

Key

1 washing machine
2 vacuum cleaner 
3 remote control
4 satnav
5 laptop/mobile phone

Extra activity
Revise how to say the letters of the alphabet. Put column 

numbers (1–7) up on the board. Put the letter A in column 1 and 

B, C and D in column 2. Ask students where E goes and continue 

with the other letters of the alphabet until the table is complete.

Ask students to think of a word containing the appropriate 

sound for each column, e.g. 1) say 2) me 3) bed 4) my 5) go  

6) two 7) car.

Key

1 2 3 4 5 6 7
A B F I O Q R
H C L Y  U 
J D M   W 
K E N    
 G S    
 P X    
 T Z (Brtish English zed)    
 V     
 Z (American
 English zee)

3 SPEAKING  In pairs, students take it in turns to define more 

words from 1 for their partner to identify. Direct students’ 

attention to the example sentence. In a less confident class, 

students could prepare their definitions in writing before 

doing this as a speaking activity.

4 Students match the pictures with the words. 

Key

a select a programme
b connect X to Y
c press a button
d charge/recharge a battery
e switch/turn on/of
f plug in
g insert 

5  7 Play the CD for students to listen and check their 

answers.

6 LISTENING    8 Play the CD for students to listen to three 

people talking and note down which everyday invention they 

are talking about in each conversation. In a less confident 

class, pre-teach these words: carpet – thick soft cover for a 

floor; recharge – to put more power in a battery; sparkling – 

shining with small points of reflected light.

D
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Example answers

1 Firstly, press power to switch it on. Then press open. Wait for 
the tray to come out. Put the DVD in the tray. Press close. Wait 
for the tray to go in. Press play.

2 First of all, press the button to open the microwave door. 
Then, put the food in the microwave. Close the door. Select a 
programme (for example: full power) and the time and press 
start. Lastly, take the product out of the microwave.

3 Plug in the lead to charge the mobile phone. Turn the mobile 
on. Select ‘camera’. Take a photo. Connect the mobile phone 
to the computer and download the photo. 

Giving instructions
Instructions are usually written with the imperative form of the 

verb. The imperative is formed by using the verb without ‘to’ or 

any noun or pronoun in front of it, e.g. Switch on your mobile 

phone. This type of instruction is often written as a list. The list 

could be numbered or use bullet points. 

Sequence is important in giving instructions. Elicit some 

common sequencing expressions (first, second, then, next, 

finally etc.).

An alternative form of instructions would be to use continuous 

text with you should … .

TEACHER DEVELOPMENT: LANGUAGE

8 SPEAKING  In pairs or small groups, students look at the 

questions about the inventions listed in 1 and discuss the 

answers. Draw students’ attention to the model dialogue. In 

a less confident class, do this activity first as open pairs and 

then as closed pairs. 

Extra activity 1
Students could think of an everyday invention that they would 

like to have. You could help stimulate ideas by asking them 

questions: What invention would save you a lot of time at home? 

What are some of the problems with inventions that already exist? 

Could everyday objects be more environmentally friendly? Ask 

them to draw a diagram of the parts and instructions on how to 

use it. Students could present their inventions to their partner at 

the start of the next class. 

Extra activity 2
Students investigate one of the top everyday inventions and 

write a short text about it (what is it, when it was invented, who 

invented it, how to use it, how popular it is). They could present 

their texts at the beginning of the next class. 

Homework

 Refer students to the Workbook, page 9.

Audioscript

1

BOY: Well, I can’t do that, can I? I don’t know how it works, do I?
MUM: Don’t worry. I’ll explain. If you can study advanced maths 

and physics at school, I think you’ll be able to do this. Look. You 
plug it in, you switch it on, and you move it all over the loor like 
this, until it’s clean. Do you think you can do that?

BOY: Mmm, I’m not sure. Can you explain again?
MUM: Of course. Let me explain another way. If you don’t clean the 

carpet in your bedroom in the next ive minutes, you can’t go 
out this weekend. Now do you understand?

BOY: Err. Yeah. 

2

   Let’s see what the instructions say. It says to switch it on by 
pressing Power. Then to take pictures you press the red button. 
You can select the ones you want to keep by pressing this 
button here and connect to a computer or laptop to save them. 
You recharge the battery when the red light lashes. Oh, well. 
That’s easy. It was a good idea to buy this. We’ll be able to take 
hundreds of pictures next week when we’re on holiday. Oh, and 
it says you can record short videos too.

3

WOMAN: So how does this work exactly?
MAN: Oh, it’s really simple. You switch the machine on here, like 

this. If they’re really dirty, select a long programme. One hour 
is normally enough. There, can you see it says 45 minutes? That 
should do. So, select that one and then press the button here 
and just leave it. When it’s inished, the plates and glasses should 
be good and clean – sparkling in fact!

Key 

1 vacuum cleaner
2 digital camera
3 dishwasher

Extra activity 

Ask some follow-up questions: 

First conversation: What is the relationship between the two 

people in the first conversation? Why does she think he will find the 

vacuum cleaner easy to use? What will happen if he doesn’t learn 

how to use the vacuum cleaner? 

Second conversation: Why do they think it was a good idea to buy 

the camera? What else can it do apart from taking photos?

Third conversation: How long do you put the dishwasher on for 

dirty plates? What’s the result?

7 In pairs, students write basic instructions for how to operate 

the equipment. Tell them to use as many words from 4 as 

possible.
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 Reading p17
Warmer
Play Hot Seat to start the class. Divide the class into two teams. 

Ask a volunteer from team A to sit with his/her back to the board. 

Choose a word from the everyday inventions in the previous 

lesson and write it on the board. Team A defines the word for the 

volunteer to guess in one minute. After one minute, it is the other 

team’s turn to define the word etc. The team that describes the 

most words wins the round. 

The first Ig Nobels were awarded in 1991 and are an American 

parody of the Nobel Prizes. These awards raise the question of 

how you decide what is and is not important in science and in 

other matters. 

The name is a play on the word ignoble (‘characterised by 

baseness, lowness, or meanness’) and the name ‘Nobel’ after 

Alfred Nobel. The official pronunciation used during the 

ceremony is /̩ ɪɡnəʊˈbel/. It is not pronounced like the 

word ignoble (/ɪɡˈnəʊbl/). Ten prizes are awarded each year 

in many categories, including the Nobel Prize categories 

of physics, chemistry, physiology/medicine, literature, and 

peace, but also other categories such as public health, 

engineering, biology, and interdisciplinary research. 

The prizes are presented by genuine Nobel laureates. Each new 

winner is permitted a maximum of 60 seconds to deliver an 

acceptance speech. This time limit is enforced by an eight-year-

old girl, Miss Sweety Poo, a little girl who repeatedly cries out 

‘Please stop. I’m bored’ in a high-pitched voice if speakers go on 

too long. Another running joke is that the awards ceremony is 

traditionally closed with the words: ‘If you didn’t win a prize – 

and especially if you did – better luck next year!’

Cultural information

1 In pairs, students predict the answers to the questions. 

Refer students to the cartoons to help them understand the 

meaning of any difficult words in the questions. 

Predicting information
Discuss why the idea of predicting information in the text is 

important. Prediction helps readers use critical thinking skills 

and problem solving. By actively predicting while reading, 

readers reflect and evaluate the text, thereby extracting 

deeper meaning. Elicit how in everyday life we constantly 

make predictions and use our background knowledge to help 

us make educated guesses. Elicit from students how thinking 

about the significance of the headline, title, subtitles, pictures 

and vocabulary in a text starts engagement with key concepts 

and helps them to have a clear understanding of what they 

are about to read and why. Before-reading activities also 

revise vocabulary students already know and introduce new 

vocabulary they will come across in the text.

In real life we constantly revise our predictions based on new 

evidence. Predicting and revising helps students actively 

engage in reading texts, as they pay attention to see if they 

were right in their predictions. Having students revise their 

prediction supports ‘rereading’, an important component of 

comprehension.

TEACHER DEVELOPMENT: STUDENT TRAINING

2 Students read the text and check their answers.  

Key

1 Rats can recognise Dutch and Japanese when they are 
spoken normally, but they do not recognise these languages 
when they are spoken backwards.

2 Sword-swallowing gives you a sore throat if you are learning 
to do it, if you do it too often, when the sword has an unusual 
shape or if you swallow more than one sword at the same 
time.

3 If you eat from a soup bowl that never gets empty, you eat 
more than usual. The quantity of food we eat depends more 
on what we see than what our body tells us. 

IELTS Exam success
Students discuss what strategies they use to help them in 

matching activities. Elicit answers and tell students to go to page 

74 to compare their ideas.

Matching activities
In this task, students are asked to match the meaning of a 

whole paragraph to a specific pieces of information from the 

text. The first step is to read the specific pieces of information 

carefully. Next, students should read the text to identify key 

words that help them connect the paragraphs to the specific 

pieces of information from the text. Students may find it useful 

to underline key words and ideas in each paragraph as they 

are reading. Remind students that the topic sentence of a 

paragraph is usually the first sentence or near the beginning of 

the paragraph. 

A useful technique for students if they are not sure which 

statement matches which paragraph is to write down the ones 

they think might match with a question mark next to them 

(e.g. A? D?) and move on to the next statement. When they 

have matched the other statements to the paragraphs, they 

can go back to these and make a final decision.

TEACHER DEVELOPMENT: STUDENT TRAINING

3 Students read the text again and match paragraphs A–E to 

specific pieces of information. 

Key

1 A 3 D 5 D 
2 C 4 C 6 B  

Extra activity
Students write one or more comprehension questions on the 

text to test other students (What other prizes have been won by 

scientists? Who organises the Ig Nobel Prizes? etc.)

4 Students look at the words in the text and guess their 

meaning. Students then check their ideas in the dictionary.
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Key

1 knowing about a situation or a fact
2 learnt or obtained
3 the hard smooth parts at the end of your ingers
4 detailed study of something in order to discover new facts
5 that has no end, interminable 

Extra activity
Students choose other words from the text and look up their 

definitions. They could test each other by reading out the 

definitions for their partner to find the word in the text.

5 SPEAKING  What about you? 

 In pairs or small groups, students discuss the questions. Draw 

students’ attention to the example dialogue. 

Extra activity / homework
Students write a 60-second acceptance speech for one of the 

four prizes for scientific research. They describe their experiment 

and their investigation. They could read it out to each other in 

small groups. 

Homework

 Refer students to the Workbook, page 10.

 Grammar in context p18–19
The passive 

Test before you teach
Write these sentences on the board and ask students to fill each 

gap with a suitable word. 

Cars ____invented in 1885.  

Air conditioning _____ invented in 1902.

Lots of everyday inventions are _____ researched.

If the students are familiar with the form and use of the passive, 

you could quickly move through the exercises, eliciting answers 

from students in open class.

Key

were, was, being

1a Students look at the sentences and decide which sentence is 

not in the passive. 

Key

Sentence 4 (past simple)

1b Students choose the correct alternative to make the rules.

Key

1 action
2 don’t know
3 is

D

1c Students look at the sentences in 1a and answer the 

questions.

Key

1 1 present simple passive 2 present perfect passive 3 past 
simple passive 4 past simple 5 future passive 6 present 
continuous passive

2 The verb to be
3 by

 Refer students to the Grammar reference on page 24

2a PRONUNCIATION  Students look at the sentences and decide 

which words are stressed in each sentence. Elicit the words 

and ask students to explain why they are stressed. 

Key

1 The gadget was invented last year.
2 The new phones are sold here.
3 Ten prizes were given.
4 The disc was inserted.
5 Emails are sent every day. 

2b  9 Students listen to check their answers. Elicit what 

happens to the verb to be.

Key

The verb to be is not stressed, the words can’t be heard clearly. 

2c  Play the CD again for students to listen and repeat the 

sentences. Tell them to pay attention to the stress in each 

sentence. 

Rhythm

Practise the stress-timed nature of English by writing these 

numbers on the board. Clap out a rhythm and ask students to 

say the numbers to the beat. Add another word in and then 

practice saying it to the same rhythm. Add more words in but 

keep the same beat. Students will clearly see how the function 

words are said more quickly to keep the rhythm. 

1 2 3 4

1 and 2 and 3 and 4

1 and a 2 and a 3 and a 4

1 and then a 2 and then a 3 and then a 4

TEACHER DEVELOPMENT: PRONUNCIATION

3 Students choose the correct alternative in the sentences.

Key

1 is 5 discovered
2 gave 6 being ilmed
3 has been 7 been spent
4 was 8 being decided

Extra activity
Students mark in the stressed words and practise saying these 

sentences. 
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4 Students add one word in each sentence to make a correct 

passive sentence. Then students indicate which tense each 

sentence is in. Focus students’ attention on the example 

sentence.

Key

1 Modern surgery was irst developed by al-Zahrawi. (past 
simple)

2 Many inventions have been created by Islamic scientists. 
(present perfect)

3 A lot of people think most jobs will be done by robots in a 
few years. (future with will)

4 Velcro, penicillin and the microwave oven were invented by 
accident. (past simple)

5 Millions of dollars are spent on CDs and DVDs every year. 
(present simple)

6 Football is played by thousands of professionals and amateurs 
each weekend. (present simple)

7 The irst Arabic dictionary was written by Khalil ibn Ahmad. 
(past simple)

8 Walt Disney’s creations have been seen by millions of children 
around the world. (present perfect)

5 Students change the sentences from active to passive. 

Key 

1 Dynamite was invented by Alfred Nobel in 1867.
2 The irst Nobel prizes were given in 1901.
3 A way of inding the direction of Makkah from anywhere in 

the world was invented by Al-Battani.
4 This invention has been used since 1908.
5 This invention is being used right now. 
6 Perhaps electricity won’t be used in the future. 
7 The 1001 Inventions exhibition in Dhahran was visited by 

over 50,000 people.
8 A lot of photos are taken on holidays. 

By + agent
In sentences 2, 4, 5, 6 and 8 we can leave out the agent e.g. 

by people. Many English passive sentences do not contain by 

+ agent after the verb. Encourage students to omit the agent 

wherever possible. In many cases by + agent sounds wrong 

and adds no extra information to the sentence, e.g. This 

invention has been used since 1908 (the agent is completely 

unnecessary). 

TEACHER DEVELOPMENT: LANGUAGE

6 Students complete the text with the passive or active form of 

the verbs given.

Key

a is used f was made j is being used
b are made g was thrown k isn’t put
c use h have been sold l will be invented
d was invented i buy m don’t make
e invented

7a SPEAKING  Students discuss the questions with a partner and 

see if they know the answers. 

Key

1 Sir Alexander Fleming
2 Spain
3 King Abdulaziz Al Saud

7b In pairs, students prepare questions for a quiz using the words 

in the table and their own ideas.

7c Students take it in turns to ask and answer the questions with 

another pair of students. 

Extra activity
Students could prepare more questions for homework to ask 

each other at the beginning of the next lesson. 

Homework

 Refer students to the Workbook, page 11.

 Developing vocabulary p19
Prepositional phrases with adjectives
1a Students decide what preposition we use after each adjective 

in this exercise. Tell students to find the adjectives and 

prepositions in the text on page 17 and check their answers.

Key

aware of
diferent from
interested in

Using prepositions
A preposition links nouns, pronouns and phrases to other 

words in a sentence. The word or phrase that the preposition 

introduces is called the object of the preposition. A 

prepositional phrase is made up of the preposition, its object 

and any associated adjectives or adverbs. Elicit some common 

prepositions (about, after, against, along, at, by, down, for, from, 

in, like, of, off, on, onto, out, over, to, up etc.). Remind students 

that we use a noun or a gerund after prepositions. A gerund is 

a verbal form that ends in -ing and functions as the object of 

the preposition. 

TEACHER DEVELOPMENT: LANGUAGE

2 Students match the adjectives with the prepositions they 

usually go with and check they understand the meaning. 

Key

1 f 3 h 5 b/a 7 i 9 g/d/h
2 d/g 4 a/b 6 e/c 8 c/e

3 Students complete the sentences with the correct 

prepositions. 

D

D

D
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Key

1 at 5 with 9 about
2 in 6 for 10 for
3 of 7 of 11 with
4 of 8 to, from

4 SPEAKING  Students take it in turns to ask and answer their 

partner’s questions from 3. Focus students’ attention on the 

model dialogue. Elicit from students if their answers were the 

same or different and why. 

Homework

 Refer students to the Workbook, page 12.

 Listening p20
Warmer
Write these gerund phrases on the board and ask students to 

make questions to ask their partners using the adjectives + 

prepositions from the previous lesson. 

studying English, going to university, watching TV, passing the next 

exam, looking after young children, facing the economic crisis, being 

alone at home at night 

1 LISTENING   10 Play the CD for students to listen to an expert 

talking on the radio about ‘iris recognition’. Tell them to read the 

questions and listen for the answers. 

Audioscript

PRESENTER: Well, it may seem like science-iction, but iris 
recognition is becoming more and more common as a way of 
having your identity checked. Here to tell us about it is expert 
Amelia Jones. Amelia, can you begin by explaining what exactly 
iris recognition is?

AMELIA: Yes, certainly. Of course, as we all know, the iris is the 
green, grey or blue part of the eye – the coloured ring around 
your pupil, which is made with diferent pigments. If you don’t 
have much pigment you probably have blue eyes, and if you 
have more pigment you will probably have brown. Now the 
important thing here is that each person’s eye is totally unique. 
Nobody else has an iris with the same colours or pattern as 
you. In fact, the iris in one of your eyes is so unique that it’s also 
diferent from the iris in your other eye. Some people are even 
born with two eyes of totally diferent colour.

PRESENTER: So that’s why iris recognition is such a good way of 
identifying somebody?

AMELIA: Exactly. And, another thing. Your iris stays the same all 
the way through your life. It’s such a good system that experts 
think that, in the future, we’ll all be identiied by our eyes. That 
has some advantages of course. You won’t need a passport or a 
PIN number or anything to prove who you are. You can just look 
into a machine and be identiied immediately. So you could get 
money from a cash machine just by looking into it. Or you could 
check in at an airport in the same way. No passport.

PRESENTER: How does an iris recognition system work?

D

AMELIA: Well, irst, you have a special photo taken of your eye. 
Then this photo is changed into a digital code and this digital 
code is put into a database with your name and details. Every 
time you need to be identiied you look into a special machine. 
You look into it for a few seconds, a video image is taken and 
then the image is checked in the database. Like I say, it only 
takes a second or two.

PRESENTER: How far away should you be from the machine?

AMELIA: Well you shouldn’t be more than 90 centimetres away, 
but it’s better to be closer. The best distance is nine or ten 
centimetres from the machine.

PRESENTER: Hmm. One thing. I wear contact lenses. Does the 
system work if you wear glasses or contact lenses?

AMELIA: Oh, yes. That’s not a problem. All in all it’s a great system – 
fast, easy to use and very safe. It works.

PRESENTER: So can you give some more examples of practical 
applications?

AMELIA: Well, yes. At school it could be used to check that all the 
students are there. As you walk into school, you could pass 
next to a machine, have your eye checked, and then the school 
knows automatically who is there and who isn’t. Or for example 
with your computer or laptop. You can have the computer set 
up so that it only works when it recognises your iris. 

PRESENTER: Now that sounds useful. Amelia, thanks for coming and 
telling us all about iris recognition.

Suggested answers

1 Iris recognition is a technology that is used to identify people, 
using the unique colours and patterns of each person’s eye to 
make a personal digital code.

2 Passports and PIN numbers (and school registers) will 
become unnecessary.

3 The expert thinks it is a good thing because it’s fast, safe and 
practical.

IELTS Exam success
Students discuss when they should read the answers for the first 

time in a multiple-choice listening activity and if the questions 

are usually in the order they hear them. Ask students to turn to 

page 74 to check their answers.

Multiple-choice listening
Students should always read the answers before the first 

listening. In exams, students usually get time to read the 

questions at the start of each section so they know in advance 

all the questions they are going to hear. Then time is allowed 

again at the end of the section to check their answers. When 

students read the questions at the beginning they can usually 

predict some of the types of answer that they will hear. A good 

strategy, at this point, is to try and guess the correct answer 

before listening and eliminate options that are clearly wrong. 

If you want to make this into a fun activity, you could ask 

students to guess which answers they think are going to be 

correct before they listen for a second time. 

An important tip is to answer all the questions as they hear 

them, not wait until later. Students cannot remember six 

answers in a row. Remind them to guess when there is no 

penalty for guessing. If you are answering a multiple choice 

question with three options you will still have a 33% chance of 

being correct!

TEACHER DEVELOPMENT: STUDENT TRAINING
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2  Play the CD again for students to choose the best answers.

Key

1 b 2 b 3 c 4 b 5 c 6 b

3 What about you?

 In pairs or small groups students discuss if they think iris 

recognition is a good idea and say why or why not. Draw 

students’ attention to the model dialogue. 

Breakthrough work to create iris recognition systems was 

pioneered by John G. Daugman, Ph.D, OBE (University of 

Cambridge Computer Laboratory). The main advantage of 

iris recognition systems is that the iris is an internal organ 

that is well protected against damage. This distinguishes it 

from fingerprints, which can be difficult to recognise after 

years of certain types of manual labour. The iris is determined 

in the embryo and is completely unique for each individual. 

Fingerprints are not unique for about 0.2% of the human 

population who have a genetically identical twin. However, 

iris scanning is a relatively new technology and replacing the 

fingerprint recognition systems will be expensive.

Cultural information

Extra activity
In pairs, students write five questions about iris recognition 

based on the information from the listening activity. When 

they have finished, students ask another pair to answer their 

questions.

 Grammar in context 
p20–21
Have something done

Test before you teach
Tell students that a woman is at the hairdresser’s and is explaining 

to the hairdresser what she would like them to do. Write the 

following sentences on the board and ask students to complete 

them with the correct form of have and the verb in brackets.

My hair’s getting far too long. I need to _______ it _______ . (cut) 

I’m bored with the colour of my hair. I want to ________ it  

_______ . (dye) 

My nails are in a mess. I need to _________ them _______ . 

(manicure)

Elicit when we use the structure have something done. If students 

seem familiar with the form and use of this structure, move 

quickly through the Grammar guide in open class. 

Key

have it cut
have it dyed
have them manicured
We use have something done when we ask somebody to do 
something for us (usually a professional who we pay to do the 
work).

1a Students look at the sentences and decide who does the action, 

the subject at the start of the sentence or somebody else. 

Key

In all three sentences, somebody else does the action.

1b Students look at the sentences again and answer the 

questions.

Key

1 the object of the sentence (i.e. the noun)
2 verbs
3 Yes – in sentence 1 have is in the present simple, in 2 and 3  

had and got are in the past simple.
4 by introduces the agent

 Refer students to the Grammar reference on page 24

2 Students write sentences using the verbs in the box to say what 

the people in the pictures had done last week.

Key

a He had his hair cut.
b He had his car repaired.
c She had her eyes tested.
d He had his bedroom painted.
e She had a dress made.
f He had his tooth taken out.

3 Students complete the text by writing one word in each space.

Key

a an f press k was
b to g by l into/in
c how h of m been
d have/get i do n by
e doing j it

4 Students rewrite the sentences using the construction have 

something done in the correct tense. Remind students that if we 

know who exactly did the action, we introduce them with by.

Key

1 We had our computer ixed last week.
2 He had the operating system reinstalled on his computer.
3 I had my iles rescued by a computer specialist.
4 I’m going to have my car serviced next week.
5 He has all his suits made by Armani.
6 We’re having our kitchen wall knocked down on Saturday.
7 My friend had a swimming pool built in her garden last 

summer.
8 She has her telephone bills paid by her parents.

5 Students put the words in order to write questions.

Key

1 How often do you get your hair cut?
2 Can you ix your computer yourself?
3 Have you ever had a tooth taken out?
4 When was the last time you had your eyes tested?
5 Have you ever had clothes made for you?
6 Do you like having your hair cut?

D
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6a SPEAKING  Students ask their partner the questions in 5. 

Remind students to ask follow-up questions to find out more 

information. Draw students’ attention to the question words in 

the box.

6b Students choose three interesting things they found out 

about their partner and report them back to the class. 

Extra activity
Students could think of three more questions with have 

something done to ask their partner. You could write these 

prompts on the board to give students ideas.

pizza/deliver/to your home

hair/cut/a completely different style

take/blood pressure/at the doctor’s

bag/stolen 

Homework

 Refer students to the Workbook, page 13.

 Developing speaking p22
A debate

Warmer
Students look at the photos on page 22 and discuss what they 

can see in each photo. Brainstorm key words to describe each 

photo and discuss what they think the connection is between the 

three photos.

1 In pairs, students look at the scientific inventions and 

discoveries. Student A writes down reasons why each one is 

good and Student B writes down reasons why each one is bad. 

In a less confident class, you could brainstorm ideas for each 

invention and discovery and write key words on the board 

before students do this as a speaking activity.

Suggested answers

Antibiotics are good because they can cure a lot of infections.
Antibiotics are bad because we can use them too often and then 
they don’t work any more.
Cars are good because you can get from A to B quickly.
Cars are bad because the exhaust fumes pollute the air.
Computers are good because they connect people around the 
world.
Computers are bad because people spend too much time on 
them.
Mobile phones are good because you can phone people from 
anywhere.
Mobile phones are bad because they distract people from driving 
safely.
Nuclear reactors are good because they provide cheap, clean 
energy.
Nuclear reactors are bad because they produce radioactive waste. 
Oil tankers are good because they transport large quantities of oil 
quickly and cheaply.
Oil tankers are bad because if they have an accident at sea they 
can cause an ecological disaster.
Spaceships are good because we can ind out more about the 
universe.

D

D

Spaceships are bad because they cost too much money.
X-ray machines are good because they are very important in 
medicine and for security purposes.
X-ray machines are bad for you because they expose you to 
radiation. 

2 SPEAKING  Students tell each other their ideas in 1.

3 SPEAKING  Students look at the statement and decide if they 

agree or disagree with it. Tell them to think of reasons why. 

Example opinions

I disagree. New technology saves us time and improves the 
quality of our lives.
I agree. If things break down, we don’t know how to ix them. 
Before, life was simpler and people were more self-suicient. 

4 LISTENING   11 Play the CD for students to listen to a brother 

and sister discussing the statement. Elicit from students 

whose opinion is closer to theirs and why.

Audioscript

BROTHER: What do you think about the statement? 

SISTER: Well, irst of all, I think that it’s impossible to say that 
all technology is good or bad. Or, ermm, that all technology 
makes life better or worse. Personally, I think it depends on the 
invention because in my opinion some have deinitely improved 
life.

BROTHER: I take your point but I think that in general new 
technology has made life worse. Think of all the pollution that 
transport makes. Planes, cars, lorries …Think of the pollution 
from oil tankers when they have accidents at sea! They’re all 
ruining the planet because of the pollution they cause.

SISTER: I see what you mean, but scientists can work on making 
new technology that doesn’t cause so much pollution. And 
anyway, what’s the alternative? If we didn’t have those types of 
transport we’d all have to ride horses or go on bikes. 

BROTHER: True, but maybe that wouldn’t be a bad thing. Modern 
life is much faster than it used to be, but is that a good thing? I 
think the quality of life is worse now than in the past.

SISTER: I totally disagree with you. Have you thought about 
medicine? Think of all the new technology that has helped to 
save lives and make life better for people who have problems or 
illnesses or disabilities. 

BROTHER: Hmm, you’ve got a point. Perhaps medicine is the 
one area where I agree life is better because of technology. 
But remember that new technology can also create terrible 
problems for our health too. What about illnesses caused by 
pollution? And don’t forget nuclear power. Or even mobile 
phones. We still don’t know how dangerous mobile phones  
may be for our health.

SISTER: Yeah. I agree to an extent that new technology can cause 
health problems. But it helps us in so many other ways that it’s 
worth it. Think about how fast communication is nowadays 
thanks to mobile phones and the Internet. You can be in contact 
with anyone in the world in almost no time. That’s what I call 
progress.
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5 Play the CD again for students to complete the expressions in 

the second part of the Speaking Bank. 

Key

but is missing from the end of several expressions:
I agree to an extent, but …
That’s true, but
You’ve got a point, but …
I take your point, but
I see what you mean, but

6 Individually, students write down six statements about 

anything they like. Remind them that they do not have to 

agree with the statements. Draw students’ attention to the 

example sentences.

7  SPEAKING  In small groups, students listen to their partners’ 

statements and react with expressions from the Speaking 

Bank. Remind students that they must say what they really 

think. Draw students’ attention to the example dialogue. 

Extra activity
Prepare (or have the students prepare) cut-up cards with the 

expressions for agreeing and disagreeing from the Writing Bank 

for small groups of about six students. Each group divides the 

cards up between them. The objective of the game is to spend 

all your cards during the speaking activity in 7. The student who 

spends all of his/her cards is the winner of the game.

Practice makes perfect
8a SPEAKING  Students look at the task. Divide the class into two 

groups. One half of the class must agree with the statement. 

The other half must disagree. Tell the students to make a list of 

points to support their opinion.

8b Have a debate. Remind students to use the expressions for 

agreeing or disagreeing in the Speaking Bank.

 For students who are less confident, photocopy the model 

text below for extra support during the writing task.

D

D

Model arguments

For 

• Technology has made lots of machines and appliances to 
make life easier, but sometimes they make life too fast and 
more stressful. 

• Technology causes a lot of pollution (from factories and 
planes and cars). 

• Some technology causes health problems (nuclear power, 
mobile phones).

• Sometimes we do not know what the efects of 
technology will be. 

• Because of technology we have less physical exercise, so 
many people nowadays are overweight. This makes people 
more and more unhealthy and is causing a lot of health 
problems and disease.

• A lot of technology needs electricity or fuel, so we 
consume more energy and cause more global warming. 

• We use up more natural resources and energy to make 
more machines.

Against

• New inventions and discoveries are being made all the 
time and there are still a lot of things that could be done to 
improve our lives, e.g. medical treatments for diseases and 
health problems.

• Technology can help people who have problems or 
disabilities.

• There are a lot of problems in the world and we need new 
technology to help us with these:

– ways of producing cleaner energy and less pollution

–  better farming methods to produce more food for all the 
people

– solutions to global warming

–  solutions to the problem of waste (thrown away plastics 
etc.)

8c When students finish, elicit from students what they really 

think about the statement.

Holding a class debate
The ability to debate well is a valuable skill in life. Debating 

develops critical thinking skills and in this situation students 

learn how to share and respect each other’s opinions.

To organise the debate, set a five-minute time limit for each 

side to present their main ideas. Ask a spokesperson to explain 

their point of view, then other students can provide additional 

arguments. Then students could re-group and prepare notes 

and make a rebuttal (answer back) to the expressed opinions. 

While the debate is in progress, take notes on common errors 

made by the students. At the end of debate, take time for a 

short feedback session to focus on the common mistakes. 

TEACHER DEVELOPMENT: CLASSROOM TIPS

This page is taken from Flying High for Saudi Arabia Plus 5 Teacher’s Book. It is photocopiable and may be used within the class.
© Macmillan Publishers Limited 2013
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Study skills
Ask students to think about what the terms accuracy and fluency 

mean when we are speaking English. Elicit which they think is 

more important. Tell students to turn to page 72 to compare their 

answers.

Accuracy vs. fluency
Accuracy is the ability to produce correct sentences using 

correct grammar and vocabulary. Fluency is the ability to 

read, speak, or write easily, smoothly, and expressively. The 

accuracy/fluency question depends on the purpose of the 

activity students are doing in the class. Controlled and semi-

controlled speaking practice such as drills and information 

exchanges are working on accuracy. Freer speaking production 

works on fluency.

In general, teachers should avoid correcting too much in a 

speaking class. This interrupts the student’s train of thought 

and can frustrate the student. The emphasis is on getting 

students to talk and then keeping them talking, intervening 

mainly to encourage quiet students to add their point of view. 

Monitor the students and note down errors to take a few 

minutes at the end of class for a quick feedback session. 

TEACHER DEVELOPMENT: CLASSROOM TIPS

Extra activity
In pairs, students could write a dialogue between two friends 

discussing the statement in 8a. They should use as many 

expressions from the Speaking Bank as they can in their 

dialogue. They could swap with another pair and act out each 

other’s dialogue.

Homework

 Refer students to the Workbook, page 14.

 Developing writing p23
A ‘for and against’ essay

Warmer
In pairs, students take it in turns to look at the photos on page 22 

and describe what is happening in each photo. 

1 In pairs, students make a list of arguments for and against the 

statement Life would be better without mobile phones. 

2 Students read the essay to see if it contains any of their ideas 

from 1. 

3 Students read the essay again and write a title or short 

description of the content in each paragraph.

Key

Paragraph 1: Introduction – state the topic of the essay
Paragraph 2: Arguments for / advantages – justiications and 
reasons
Paragraph 3: Arguments against / disadvantages – justiications 
and reasons
Paragraph 4: Conclusion – gives the writer’s opinion

D

D

Study skills
Students discuss why it is important to divide texts into 

paragraphs when they are writing. Elicit some reasons and tell 

students to turn to page 72 to compare their ideas. 

A ‘for and against’ essay
A ‘for and against’ essay is a formal piece of writing in which 

a topic is considered from opposing points of view. Students 

should not use an informal style (e.g. short forms, colloquial 

language, etc.) or strong language to express their opinion. 

Point out to students that this type of essay presents both sides 

in a fair way by discussing them objectively and in equal detail.

A ‘for and against’ essay is structured into paragraphs to 

to make the meaning and progression clear for the reader. 

Information is grouped in a logical way to distinguish 

between different information and students use adverbs and 

conjunctions to establish cohesion within paragraphs. 

TEACHER DEVELOPMENT: STUDENT TRAINING

4 Students look at the linkers and use them to complete the 

Writing Bank.

Key

Sequencing arguments: Secondly
Adding arguments: In addition
Making contrasts: However
Expressing opinions: As far as I’m concerned
Concluding: To sum up …

Practice makes perfect
5a Students look at the task and plan their essay in pairs. Remind 

them to organise their ideas into paragraphs.

5b Individually, students write their essays. Remind them to use 

linkers and expressions from the Writing Bank. 

 For students who are less confident, photocopy the model 

text below for extra support during the writing task.

Model text

When we talk about the most important invention ever, 

it is important to explain what we mean. As far as I 

am concerned, this means the invention that has most 

changed the life of all humanity. Almost everyone would 

say that the computer is a very important invention. But 

is it the most important invention ever?

Firstly, when we talk about computers, we can say that 

a very important invention in the history of computers 

was the ‘personal computer’. People can now use their 

computer for work and pleasure any time, anywhere and 

for almost anything. What’s more, computers used in 

medicine can save lives and help people live longer and 

happier lives. In addition to computers, we can talk about 

the World Wide Web. Because of this anyone can access 

information from anywhere in the world. This revolution 

in sharing information has changed the world dramatically. 

This page is taken from Flying High for Saudi Arabia Plus 5 Teacher’s Book. It is photocopiable and may be used within the class.
© Macmillan Publishers Limited 2013



22

On the other hand, some people say that the computer is 

just another everyday product and it is not that different 

from a washing machine or a television. You could say that 

the most important inventions came before the computer – 

the car, electricity and the telephone. The computer would 

not have been possible without electricity. 

To sum up, it is dificult to say what is the most important 

invention ever. There are many arguments for and against 

the computer. Personally, I think computers are incredibly 

important for our generation and will continue to be 

important in the future. However, we cannot forget all the 

other important inventions that have changed the way we 

live today.

Extra activity
Students review their text (or their partner’s text) giving 

themselves a grade from 1 to 5 according to these criteria 

related to organisation of the text: 

• My ideas are structured clearly, with sentences organised 

into appropriate paragraphs.

• I use separate paragraphs to structure my main ideas 

clearly throughout the text. I make sure the organisation 

I use supports my purpose (e.g. logical links between 

paragraphs).

• I think carefully about the way I develop ideas in the text 

(e.g. closings refer back to openings; I develop ideas in 

different ways).

• Within paragraphs/sections, I use a range of devices to 

support cohesion (e.g. pronouns, connectors etc).

Homework

 Refer students to the Workbook, page 15.

 Grammar revision p25
Students read the Grammar reference and Vocabulary sections on 

page 24 before completing the revision exercises on the following 

page. 

The passive – present simple

1 Students change the sentences from active to passive or from 

passive to active.

Key

1 Cars are made by robots in this factory.
2 Millions of people watch this programme.
3 SEAT cars are made in Spain.
4 German is taught in our school.
5 My neighbour looks after the birds.
6 People of all ages read this book. 

D

The passive – other tenses

2 Students put the verbs in the correct form of the passive.

Key

1 was stolen
2 have been sold
3 is visited
4 are going to be built / will be built
5 was invented
6 will be played
7 has been translated

Have something done

3 Students complete the second sentences using have 

something done. 

Key

1 He had the house decorated by professionals.
2 He will have the car ixed at a garage.
3 She has her hair done at the hairdresser’s.
4 We had the room painted.
5 They had the garage built by a special company.
6 He had the programme installed by a friend.
7 They have had their son’s eyesight tested by an optician.

 Vocabulary revision p25
Everyday inventions

1 Students complete the names of the everyday inventions and 

write if they are usually used for pleasure (P) or housework 

(H).

Key

1 dishwasher H 5 MP3 player P
2 camcorder P 6 microwave oven H
3 vacuum cleaner H 7 remote control P
4 washing machine H

Operating technology

2 Students complete the text with the words.

Key

a plug … in d select
b switch … on e press
c insert f switch … of

Prepositional phrases with adjectives

3 Students choose the correct alternatives. 

Key

1 with 4 of 6 for
2 about 5 of 7 with
3 to

 Refer students to to Workbook, page 16.

D

This page is taken from Flying High for Saudi Arabia Plus 5 Teacher’s Book. It is photocopiable and may be used within the class.
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 Reading p26
Tip for Reading Exams
Discuss tips for doing matching activities in reading exams, then 

ask students to read the tip and look at IELTS Exam Success on 

page 74 for more ideas. 

1 In pairs, students make a list of things that they have done 

with their hands so far today. Elicit activities from students 

and discuss with students how difficult it would have been to 

do these things with only one hand.  

2 Students read the text and decide what all the people have in 

common.

Key

All of these people lost an arm or hand in accidents and now 
have a bionic arm or hand(s). 

3 Students match the people (A-C) to the statements.

Key

1 B 3 A 5 A 7 A
2 C 4 B 6 B 8 C

 Writing p26
Tip for Writing Exams
Discuss what is important when doing writing exams, then ask 

students to read the tip on page 26 and compare their ideas. Tell 

them to look at IELTS Exam Success on page 74 for more ideas. 

4 Students work with a partner and discuss what they think 

about school uniform.

5 Students read the writing task and write an article for their 

school magazine, giving the reasons for and against school 

uniform.

 For students who are less confident, photocopy the model 

text shown here for extra support during the writing task.

Model text

Many students do not like wearing school uniform. In 

my opinion, there are advantages and disadvantages to 

wearing school uniform.

Firstly, it is much easier to get ready for school in the 

morning when you don’t have to think too much about 

what you are going to wear. Secondly, everyone in the 

school looks the same. There is less competition between 

students for who has the most expensive or trendiest 

clothes, and personally I think that it is good for students 

to be more equal. In some schools where there is no 

uniform, students feel that they have to spend a lot of 

money on clothes for school, and I think that is a bad 

thing. Finally, some people think that students look 

smarter when they wear a school uniform instead of jeans.

On the other hand, some students think they should be 

able to express their personality by choosing their own 

clothes. Furthermore, they have to buy their own clothes 

to wear at the weekend and in the holidays, so it would be 

more sensible to wear the same clothes for school. Finally, 

in my opinion school uniform does not look very smart. 

Students don’t care about their school uniform clothes, 

and so they don’t try to look nice.

To sum up, there are arguments for and against school 

uniform, but as far as I’m concerned, I would rather wear 

my own clothes for school. 

 Listening p27
Tip for Listening Exams
Elicit what students should do in multiple-choice listening 

activities. Ask students to read the tip, then look at IELTS Exam 

Success on page 74 to compare their ideas.

6 LISTENING   12 Play the CD for students to listen to a 

programme talking about teenagers and choose the best 

answers. 

Progress test  Units 1–2

This page is taken from Flying High for Saudi Arabia Plus 5 Teacher’s Book. It is photocopiable and may be used within the class.
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Audioscript

Well, our next story could be really good news for teenagers. Many 
teenagers ind it really diicult to wake up and get out of bed. Is 
that because they’re lazy? Well, ‘no’, says Russell Foster, a professor 
at Oxford University. Professor Foster has tested the memory of 
200 teenage students and has discovered that the results are 9% 
better when they do the test in the afternoon. He thinks that this 
is because teenagers may have diferent body clocks from adults 
and younger children. In his opinion, from the ages of ten to 
twenty we need to spend more time in bed. Professor Foster has 
calculated that teenagers should stay in bed for two more hours 
than younger and older people. 

Dr Paul Kelley is the headmaster of a large school in the north of 
England and he thinks Professor Foster is right. He has decided 
that, at his school, students should start lessons two hours later 
than usual. Classes will now start at 11 o’clock instead of 9am, so 
that students can sleep for longer. He thinks that by doing this his 
students will be more awake and will learn better and faster. He 
believes it will stop what he calls ‘teenage zombies’ falling asleep 
in the lessons before lunch. When students at the school heard 
about the idea, one or two said that they preferred getting up 
early, but the rest agreed that it was a great idea. This is not the 
irst time that Dr Kelley has done something unusual at his school. 
Last year he began science classes with a diference. He taught 
science for three twenty-minute periods with a ten-minute break 
between each session. He gave the students time for physical 
activity. By interrupting the class for physical activity he helped all 
the students to get much better marks in their exams. Another of 
his ideas was to start teaching university subjects in the last year of 
school. In this way he prepared them better for the transition from 
school to university. So, if you’re a teenager and you ind it hard to 
get up in the mornings, maybe you should contact Dr Kelley and 
see if there’s a space for you at his school!

Key

1 B 2 A 3 A 4 A

7 What about you?

 In pairs or small groups, students discuss the questions.

 Use of English p27
Tip for Use of English Exams
Elicit what students should do in cloze activities. Ask students 

to read the tip, then look at IELTS Exam success on page 74 to 

compare their ideas.

8 In pairs, students discuss what they know about Oxford 

University. Tell students to make notes with their partner and 

then exchange their ideas with the rest of the class.

9 Students read the text and check to see if any of their ideas 

appear in the text. Remind them not to pay attention to the 

gaps in the text at this point.

10 Students fill in the gaps.

Key

a in c been e at g must i don’t
b for d were f for h If  j of

‘Can Do’ Progress Check

1 Ask students to mark from 1 to 4 how well they can do these 

things in English. 

2 Ask students to look at their marks and decide what they need 

to do to improve. Elicit suggestions on how to improve their 

work.
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3 Game on!

 Vocabulary p28
Sports 

Warmer
In pairs, students discuss the meaning of the unit title Game 

on! and what they think unit is going to be about. Write these 

questions on the board and tell students to ask and answer the 

questions in pairs. Elicit answers from different students around 

the class. 

Are you a member of any sports team? If not, have you ever been? 

What sports are you good at?

Do you like to watch sports on TV? 

1 In pairs, students match the pictures with the words. Provide 

dictionaries if necessary. 

Key

a ice hockey i skiing
b volleyball j judo
c golf k athletics
d snowboarding l weightlifting
e football m sailing
f boxing n basketball
g gymnastics o table tennis
h diving p swimming

2a PRONUNCIATION  Students find seven sports with three syllables 

in the box in 1. 

Key

athletics, basketball, gymnastics, ice hockey, snowboarding, 
volleyball, weightlifting

2b Students put the words in the correct column, according to 

the stress.

D

D

Key

●●● ●●● ●● ●●●●

basketball athletics boxing table tennis
ice hockey gymnastics diving
snowboarding football
volleyball judo
weightlifting sailing

skiing
swimming

2c  13 Students listen and check their answers. Then practise 

saying the words with the correct stress. 

Study skills
Students discuss how important correct word stress is for good 

pronunciation. Tell them to go to page 72 to compare their ideas. 

Syllable stress
In words of more than one syllable, there is always one syllable 

which is more heavily stressed than the others. We say that 

this syllable carries the primary stress (e.g. athletics). In some 

longer words, other syllables may carry secondary stress. 

The most important thing for students to recognise is where 

the primary stress falls – and remember that it can change 

between words derived from the same base (e.g. photograph, 

photographer, photographic). Incorrect syllable stress can make 

students difficult to understand. Encourage students to pay 

attention to how a word is stressed when they first learn how 

to pronounce it and to mark in the word stress when they 

record new vocabulary, e.g. by marking the stressed syllable 

with a coloured highlighter.

TEACHER DEVELOPMENT: PRONUNCIATION

3 In pairs, students find one example in 1 for each of the 

categories and add another example of their own.

D

Vocabulary/
Developing 
vocabulary 
p28, 31

 Sports

 Sports venues and equipment

 Phrasal verbs connected with sport

Reading p29   Scanning and skimming the text for information

  Football star of the future?

Grammar 
in context 
p30–31, 32–33

 Defining relative clauses

 Non-defining relative clauses 

Listening p32   Listening for general and specific information

  The origin of tennis

Pronunciation 
p28

 Stress patterns in three-syllable words

Developing 
speaking p34

 Giving a presentation 

Developing 
writing p35

 A book review

Language 
reference 
and revision 
p36–37

  Grammar: Defining and non-defining 

relative clauses

  Vocabulary: Sports, sports venues and 

equipment, phrasal verbs connected with 

sport

Study skills 
p72

 Pronunciation: Word stress

 Grammar: How to improve your results 

IELTS Exam 
success p75

 Listening: True-false activities 

 Speaking: Giving presentations
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Example answers

1 football, rugby 4 swimming, water polo
2 golf, running  5 skiing, ice skating
3 basketball, baseball 6 judo, karate

Sports venues and equipment
4 Students complete the sentences with the words. After 

checking the answers elicit the rules with do, go, or play. We 

usually use play with ball sports, go with sports that end in 

-ing and do with other sports. 

Key

1 pool 4 court 7 track
2 gym 5 pitch 8 course
3 slope 6 rink

5 Students look at the photo and find two pieces of equipment 

from the box.

Key

boots, goal

6 In pairs, students think of as many sports as they can for each 

piece of equipment. Draw students’ attention to the example 

sentence.

Suggested answers

You need a net to play tennis, table tennis, volleyball
You need boots to go skiing, play football
You need a club to play golf
You need a goal to play football, ice hockey
You need goggles to go swimming, play water polo, go diving
You need skates to go ice-skating, rollerblading, skating 
You need skis to go skiing
You need trainers to do athletics, gymnastics

7 LISTENING   14 Play the CD for students to listen and decide 

which sport is the subject of each conversation.

Audioscript

1

BOY 1: So what do you need to play?

BOY 2: Just a net, a ball.

BOY 1: And what do you have to do?

BOY 2:  Well, basically there are two teams and you have to hit the 
ball over the net.

BOY 1: But do you hit it with a racket?

BOY 2: No, no, with your hands. 

BOY 1: Oh, right. So how do you win the game?

BOY 2:  If the other team can’t return the ball and it hits the 
ground, you win a point.

2

BOY 1: Ouch, this is a really violent sport, isn’t it?

BOY 2: Yeah. It’s like a boxing match, isn’t it? The players spend 
more time hitting each other than trying to score goals.

BOY 1: I’m cold too. It’s freezing here next to the rink.

BOY 2: It’s a diicult sport to play, don’t you think?

BOY 1: Yeah. You need to be able to skate well but you need to be 
strong, too. They wear lots of protective clothes, don’t they? It 
must be diicult to move wearing all that stuf.

3 

BOY 1: Did you bring your boots?

BOY 2: Boots? No. I thought we were playing inside.

BOY 1: No, I told you we were playing on the big pitch today.

BOY 2: The big pitch? Oh no. I hate playing on the big pitch. The 
goal’s so big that I never save any goals.

4 

BOY 1: You need to have a really lexible body to do that, don’t 
you?

BOY 2: And you can’t be afraid of heights, can you?

BOY 1: It’s amazing that their goggles don’t come of when they 
hit the water. 

BOY 2: I love watching it but you have to be mad to do it, don’t 
you? I mean jumping ten metres into a pool. It’s dangerous,  
isn’t it?

Key

1 volleyball 3 football
2 ice hockey 4 diving 

8 SPEAKING  Students work in small groups. One student thinks 

of a sport, the others must find out what it is by asking a 

maximum of 20 questions but the first student can only 

answer yes or no. Draw students’ attention to the model 

dialogue. 

Extra activity
Write the first part of these extreme sports on the board and ask 

students to write the other half of each word. They then classify 

the sports in the correct column in exercise 2b according to the 

stress.

scuba (diving), hang (gliding), rock (climbing), bungee (jumping), 

sky (diving), mountain (biking)

Workbook

 Refer students to the Workbook, page 18.
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 Reading p29
Warmer
Play 20 questions. Tell students you are thinking of a famous 

sports star. They can ask up to twenty questions to find out who 

he or she is. You can only answer Yes or No. When they have 

guessed the answer, brainstorm the names of other famous 

sports stars students know from the sports they looked at in the 

previous lesson. 

1 In pairs, students discuss the questions. Elicit answers from 

different students around the class. Tell students to look at the 

text title and the photos and predict what they think the text 

is going to be about. 

2 Students read the text and decide which person would agree 

with the opinions.

Key

1 B (Nabil’s teacher) 3 B (Nabil’s teacher)
2 C (Nabil’s father) 4 A (Nabil)

3 Students read the text again and decide which paragraph the 

phrases refer to.

Key

1 Age diference not a problem  Paragraph 2
2 The qualities you need  Paragraph 1
3 Keeping your options open  Paragraph 4
4 Satisied with the present situation Paragraph 2
5 Step by step   Paragraph 3

6 The main part of the job  Paragraph 3

4 Students find words or phrases in the text with similar 

meanings to the words and expressions.

Key

1 takes 5 talent
2 well on his way 6 run
3 (ultimate) ambition 7 naturally
4 straight away 8 delighted

Extra activity / homework
Revise question words and subject/object questions, giving 

these examples from the first text:

Where did Nabil grow up?

Why was his age not a problem for the school team?

When did al-Ittihad become champions?

[only one form possible for Where/Why/When/How]

What does Nabil want to do in future?

What happened in 2008?

Who/Which team did Nabil support?

Who/Which team won the championship in 2008?

[two forms possible for What/Who/Which]

Students write as many questions as they can (of diferent types) 
based on the other two texts.

 Grammar in context p30–31
Defining relative clauses 

Test before you teach
Divide the class into two teams (one team is crosses and the other 

team is noughts). Draw a grid 3 x 3 on the board and write a relative 

pronoun in each square, followed by ?, + or – to indicate interrogative, 

affirmative or negative sentences. Teams take turns to choose a square 

and must say a correct sentence using the defining relative pronoun in 

it to win the square. The first team to win 3 squares in a row wins the 

game. If the students are familiar with the defining relative clauses, 

you could quickly move through the exercises in the Grammar guide, 

eliciting answers from students in open class.

1a Students look at the relative pronouns marked in bold in the 

sentences. Tell students to use them to complete the rules. 

Check students’ answers and make sure they have copied the 

correct information into their notebooks.

Key

a We use who and that with people
b We use which and that with things.
c We use whose to talk about possessions.
d We use where with places.
e We use when with times.

1b Ask students why we call these ‘defining’ relative clauses and 

what they define. Elicit why we can omit that in sentence 5 but 

not in 6.

Key

The purpose of a deining relative clause is to clearly deine who or 
what we are talking about. Without this information, it would be 
diicult to know who or what is meant.
The relative pronoun can be omitted when it is the object of the 
clause.

Defining clauses 

Defining clauses give essential information to define or 

identify the person or thing we are talking about. Some key 

points students should know about defining clauses are: 

• Commas are not used in defining relative clauses. 

• Who, whom and which can be replaced by that. This is very 

common in spoken English. 

• Whom is very formal and is only used in written English.

• The relative pronoun can be omitted when it is the object 

of the clause. This is especially common in spoken English.

• Relative clauses with who, which, that as subject pronoun 

can be replaced with a participle. This makes the sentence 

shorter and easier to understand, e.g. I told you about the 

boy who lives next door.  I told you about the boy living 

next door.

TEACHER DEVELOPMENT: LANGUAGE

 Refer students to the Grammar reference on page 36.

2 Students choose the correct alternative. If they think that both 

are correct, they should mark both. 
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Key

1 which/– 4 whose 7 which
2 where 5 when 8 that
3 who 6 who/that

3 Students complete the text with relative pronouns.

Key

a which/that d which/that g where
b whose e where h who/that
c who/that f who/that i where

4 Students look at the photos and name the sports. Tell students 

to match the halves of the sentences using a relative pronoun. 

Provide students with dictionaries to look up the words in 

italics if necessary.

Key

1 d  The winner in a gymnastics competition is the person 
whose mark is the highest.

2 g  A referee is the person whose job is to control football 
matches.

3 e  2020 is a year when there will be the Olympic Games.
4 h  A room with tatami mats is the place where you do judo.
5 f  Timeout is a moment in a basketball match when the 

players stop playing.
6 a  A black belt is a thing you get when you are really good at 

judo.
7 b  In football, goalkeepers are often the players whose shirt 

has a number 1 on the back.
8 c The puck is the thing –/that you hit in an ice hockey 

match.

referee – someone whose job is to make sure that players in a 
game obey the rules
tatami – a type of carpet made from the dried stems of plants, 
used in traditional Japanese buildings
time out – a short period of time in a game of basketball or ice 
hockey when players rest and plan their game
black belt – the highest level of skill in some types of martial art 
such as judo or karate, represented by the right to wear a black 
belt
goalkeeper – the player whose job is to stop the ball going into 
the goal in games such as football
puck – the round lat piece of rubber that you hit in the game of 
ice hockey

Study skills 
Students discuss what action they can take to improve their 

results in grammar exercises. Tell them to turn to page 72 to 

compare their answers. 

How to improve your results in grammar 
exercises
If students improve their knowledge of grammar, they are 

more likely to get better results in language exercises and 

tests. As teachers, we can help raise students’ awareness of 

achievable goals, help them identify the common grammatical 

errors they make and offer ways for students to learn how 

to correct them. We can provide both finely tuned input 

that requires students to pay attention to the relationships 

between form, meaning, and use for a specific grammar rule, 

and more general input that allows students to encounter the 

grammar rule in a variety of contexts. 

TEACHER DEVELOPMENT: STUDENT TRAINING

5 Students write complete sentences using relative pronouns. 

They can give information or a personal opinion. Do the first 

one together in an open class as an example. 

Example sentences

1 Hussain Sulaimani is a football player who comes from Saudi 
Arabia.

2 Basketball is a game which became an oicial Olympic sport 
in 1936.

3 A racket is an object that you play tennis with.
4 The goal is the place where you try to put the ball.
5 Camel racing is a sport that is popular in Saudi Arabia.
6 Winter is the season when you can go skiing.
7 Physical Education is a subject which I enjoy.
8 The beach is a place where you go to sunbathe.
9 Ice hockey is a sport which can be quite dangerous.
10 A gym is a place where you do exercise and make friends.

6a SPEAKING  In pairs, students look at the definitions and decide 

what words are being defined.

Key

1 pedestrian 3 factory
2 beef 4 check in

6b Students now prepare, with their partner, definitions of at 

least six words that they have learned so far this year. Students 

read out their definitions to other students for them to 

identify the words. 

Extra activity
Students could research and prepare two true-false sentences 

about sports with relative pronouns for a ‘grammar auction’ to 

practise defining relative clauses (e.g. Football is the …). Divide 

the class into four or five teams, each with a team leader. Collect 

in the true-false sentences and explain that they are now for 

sale. Read out the sentences (acting like an auctioneer adds 

an element of fun to this game) for each team to decide if the 

definition is true and make a bid for it. To buy the definition, 

one team must offer more money than all the other teams. Tell 

students that they have a total of 1000, for example. Every time 

they win a bid, they must keep a count of the amount they have 

left. At the end of the auction, tell the students which sentences 

were true and tell them to count the number of true sentences 

they have bought. The winner of the game is the team that buys 

the highest number of true definitions. 

Workbook

 Refer students to the Workbook, page 20.

D
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 Developing vocabulary p31
Phrasal verbs connected to sport 
1 Students look at the sentences and match the phrasal verbs 

with their definitions. 

Key

1 e 3 g 5 b 7 f
2 a 4 d 6 c

2 Students complete the sentences using the appropriate form 

of the phrasal verbs from 1.

Key

1 take up 4 gives in 6 warm up
2 knocked … out 5 go for 7 work out
3 join in

3 SPEAKING  Students complete the sentences with the 

appropriate form of the phrasal verbs from 1 and then ask 

their partner the questions.

Key

1 work 3 go, give 5 warm
2 join 4 knocked 6 take

Phrasal verbs
Phrasal verbs are usually two-word phrases consisting of verb 

+ adverb or verb + preposition. Encourage students to learn 

them as vocabulary and to note them down in an example 

sentence to help them remember the meaning. Many phrasal 

verbs have more than one meaning. Students also need to 

learn to use phrasal verbs. Some phrasal verbs require a direct 

object (e.g. go for + something, take up + something), and 

some do not (e.g. the other verbs in 1). Some phrasal verbs can 

be separated by the object, while others cannot. 

TEACHER DEVELOPMENT: LANGUAGE

Homework
Ask students to write a text using as many phrasal verbs 

connected with sport as possible, 

 Refer students to the Workbook, page 21.

 Listening p32
Warmer
In pairs, students brainstorm words they know connected to 

tennis. Elicit vocabulary from the students. Write these words on 

the board: ballboy, doubles, net, umpire, racket. Ask students to 

make a sentence to define each word with a relative pronoun, e.g. 

It’s a thing that/which/It’s someone who … etc.

Suggested answers

It’s a boy who collects the balls from the court and gives them back 
to the players.
It’s a game where players play in teams of two.
It’s a thing which divides the two halves of the court.
It’s the person who is in charge of the match.
It’s a stringed bat that players hold to hit the ball.

IELTS Exam success
Students discuss what they should do if they miss an answer to a 

question in a true-false listening activity. Ask students to turn to 

page 75 to compare their ideas.

Being positive in listening tests
Remind students to write notes as they listen and answer as 

much as they can when they hear the recording for the first 

time. Then can check their answers and listen for any missing 

answers when they hear the recording a second time. A lapse 

of concentration during a listening can make students lose 

the sequence of answers and start to panic. It can be helpful 

to point out to students that the answers usually appear in 

the conversation in the same order as the questions. Students 

should also remember that they do not have to understand 

everything while listening: some of the parts of the listening 

may not be tested. If they miss an answer to a question, they 

mustn’t panic. Remind them to keep a positive attitude and 

keep listening for the next answer.

If, at the end of the activity, they are still not sure, they should 

guess an answer (there is a 50% chance they will be right!). 

TEACHER DEVELOPMENT: STUDENT TRAINING

1 In pairs, students look at the statements about the origin of 

tennis and decide if they are true or false. Tell them that if they 

don’t know, they should guess. 

2 LISTENING   15 Play the CD for students to listen and 

check their answers to 1. Talk about the answers and any 

disagreements there might be. In a less confident class, pre-

teach these words before students do the listening activity. 

You could also practise saying the time expressions in the 

true-false statements to help students listen out for this in the 

activity.

hand-ball – a game similar in scoring to volleyball, that is 

played by two or more players who hit a ball against a wall 

with their hands, usually while wearing a special glove; 

aristocrat – a member of the highest class of society, who 

usually has money, land and power and often has a special 

title; servant – someone whose job is to cook, clean or 

do other work in someone else’s home; championship – a 

competition to find the best player or team in a sport or game.
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Audioscript

PRESENTER: And continuing our series about the origin of diferent 
popular sports, today we have with us Anna Philips who’s going 
to tell us a bit about the origin of tennis. Anna, the origin of 
tennis isn’t totally clear, is it? Why is that?

ANNA: Well, I think it’s because it’s such an old game. It began in at 
least the eleventh century. And, in fact, one theory says it started 
much, much earlier than the eleventh century. 

PRESENTER: Really? And where did it begin? 

ANNA: Hmm. Again there are diferent theories. One theory is that 
it started in Egypt, where there is a town called Tinnis, T- I- N- N- 
I- S, and some people think this is where the name of the sport 
came from. But the game that was played in Egypt was probably 
just a sport that was more similar to hand-ball than to tennis. 
The irst game that was clearly similar to modern tennis came 
from France.

PRESENTER: So, in that case, where did the name ‘tennis’ come from?

ANNA: Hmm. One idea is that it came from the French word 
‘Tenez’, T- E- N- E- Z, which means ‘Take it’, or ‘Have it’. 

PRESENTER: And who irst played this game?

ANNA: Well, it was played in monasteries or castles. And it was 
played by royal families or aristocrats. They put up a net and 
knocked a ball over the net, irst with their hands, then with 
gloves, then with bats, and inally with rackets, like today.

PRESENTER: And when did they start playing tennis in England?

ANNA: Err, in the thirteenth or fourteenth century. We know that 
King Henry VIII, who was very fat, loved playing tennis. In fact, 
they say that it’s because of Henry VIII that we use the expression 
‘to serve the ball’ . You know, like in ‘irst service’, ‘second service’.

PRESENTER: Why?

ANNA: Well, Henry VIII was a big man, as I said. He was too fat to 
throw the ball up and hit it, so he had a servant who had to 
throw the ball up for him, or ‘serve’ him.

PRESENTER: That’s interesting. By the way, something I’ve always 
wanted to know. Why do we say ‘love’ to mean ‘zero’?

ANNA: Well, as always, there are lots of diferent ideas, but I think 
the best explanation is this. We’ve already seen that tennis had 
French origins. In French, ‘l’oeuf’ means ‘the egg’. And, of course, 
an egg has a similar shape to a zero. So they weren’t really saying 
‘love’ as in ‘romance’, they were saying the French word for egg, 
because it was maybe nicer than saying ‘zero’.

PRESENTER: I see. Fascinating. Now, going back to the story of 
tennis. In the beginning, it was only an indoor sport, wasn’t it?

ANNA: That’s right. It wasn’t until 1858 that an outdoor version 
of tennis was invented by an English man and a Spanish man. 
They wrote a list of rules for the game. And when a club at 
Wimbledon, where they still play today, decided to have the irst 
ever tennis championship, they made a new version of the rules. 
And really the rules haven’t changed much since then, since that 
irst championship at Wimbledon.

PRESENTER: When was the irst tennis championship?

ANNA: That was in 1877. And, as we all know, both Wimbledon, 
and tennis, are still going strong!

Key

1 T 2 F 3 F 4 F 5 T

3  Students listen to the CD again and answer the questions. 

Key

1 One possible origin of tennis is that it started in Egypt and 
was named after a town called Tinnis, and the other idea 
about its origin is that it came from the French word tenez.

2 The possible origin of the word ‘serve’ in tennis comes from 
when Henry VIII played tennis. He was so fat that a servant 
had to throw a ball up to him or ‘serve’ him.

3 A possible origin of the word ‘love’ instead of zero in tennis is 
the French word for egg, ‘l’oeuf’ which has a similar shape to a 
zero. They probably said ‘l’oeuf’ because it sounded nicer than 
‘zero’. 

4 SPEAKING  What about you?

 Students discuss the questions in pairs or small groups. Draw 

students’ attention to the model dialogue.  

Example opinions

My all-time favourite is Serena Williams. She is amazing, and I 
think she is one of the top women players of all time  
I really like Rafa Nadal. He is so determined and powerful. 
My favourite tennis player is Federer. He is a very elegant tennis 
player and I love his personality.

 the two

Tennis is one of the world’s most widely-played sports. Every 

year hundreds of tournaments are held for professional 

players. The biggest of these are the Grand Slam tournaments; 

the Australian Open, the French Open, the championships 

at Wimbledon in England, and the US Open. The greatest 

challenge in tennis is to win all four in one year. 

Cultural information

Extra activity 1
Students research specific vocabulary in English to describe 

their favourite sport. 

Extra activity 2
Play a game of ‘tennis’. The person serving has to say a word 

connected to the unit theme of sport. The person returning has 

to say a sport that begins with the last letter of the word. If they 

can’t think of one but the person who served knows one, the 

server scores a point. If the returning student can say a word the 

server must continue the rally by giving another word.

D
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 Grammar in context p32
Non-defining relative clauses 

Test before you teach
In order to find out how much students know about non-defining 

relative clauses, write these pairs of sentences on the board and 

ask students to combine each pair to make one sentence. 

Valencia is a great place to live. Valencia is on the coast of Spain. 

James lives in London now. James left university last year. 

If students are confident with non-defining relative clauses, move 

quickly through the Grammar guide in open class. 

Key

Valencia, which is on the coast of Spain, is a great place to live.
James, who left university last year, lives in London now.

1 Students look at the sentences and answer the questions.

Key 

a Sentences 1, 2, 4, 6, 7 c No, we can’t
b Non-deining clauses d A comma

Non-defining relative clauses
In a non-defining clause, the information given is not essential. 

It tells us more about someone or something, but it does not 

help us to identify them or it. It might be helpful for  students 

to think that the essential information might be followed by 

the words by the way, i.e. it is additional information and could 

be presented as two separate statements.

• Non-defining relative clauses are always separated from 

the rest of the sentence by commas. The commas have a 

similar function to brackets.

• In non-defining clauses, you cannot use ‘that’ instead of 

who, whom or which.

• You cannot leave out the relative pronoun, even when it is 

the object of the verb in the relative clause: He gave me the 

present, which was wrapped in pink paper. 

He gave me the present, which I opened immediately.

•  The preposition in these clauses can go at the end of the 

clause, e.g. This is John, who you have all heard about.

• Non-defining clauses can be introduced by expressions 

like all of, many of + relative pronoun, e.g. There are a lot of 

friends in my class, many of whom I have known for years. 

TEACHER DEVELOPMENT: LANGUAGE

 Refer students to the Grammar reference on page 36

2 Students write sentences with non-defining relative clauses 

including the information given. Draw students’ attention 

to the example sentence. When checking answers, remind 

students to pause at the commas, and read each part of the 

sentence with its own short intonation curve. Compare with 

a defining relative clause, which has no commas and a single 

intonation curve for the whole sentence.

Key

1 Tennis balls, which are usually yellow for high visibility, used 
to be white.

2 Adi Dassler, whose younger brother was the owner of Puma, 
began Adidas in the early 1920s.

3 Formula 1, which is probably the world’s most expensive 
sport, has seen great technological progress.

4 Scotland, where golf began, has lots of great golf courses.
5 Paul Tergat, who held the world record from 2003 to 2007, 

was a great marathon runner.
6 In 1966, when England won the World Cup,the inal was held 

in London.
7 Roger Federer, who is from Switzerland, has been called the 

greatest ever tennis player. 

3 Students read the text and decide which answer best fits the 

space.

Key

1 D 3 B 5 B 7 B 9 D
2 A 4 D 6 B 8 C 10 B 

4 Students join the pairs of sentences. Remind them to check 

if they need to write a defining or non-defining clause. Focus 

students’ attention on the example sentence.

Key

1 The city where I was born is beautiful.
2 The shirt, which I bought last Saturday, is really smart.
3 Last year, when I passed all my exams, was great.
4 The man who rang yesterday is angry.
5 This drink, which is really healthy, is my favourite.
6 My neighbours, whose son makes a lot of noise, aren’t very 

nice.
7 The hotel where we stayed in the summer was beautiful.
8 This writer, whose last book sold over a million copies, is very 

good. 

5a SPEAKING  Students write short, simple sentences with 

information about people, places, things, activities and events 

in the book. Draw students’ attention to the example sentences.

5b Students read their sentences to their partner. He or she adds 

extra information to the sentences using non-defining relative 

clauses. 

Workbook

 Refer students to the Workbook, page 22.

 Developing speaking p34
Giving a presentation

Warmer
Write these jobs on the board: F1 racing driver, accountant, English 

teacher,  prime minister, TV presenter, doctor. In pairs, students rank 

the jobs from the lowest to highest paid. Elicit ideas from students 

and discuss if they think some jobs are overpaid. Students look 

at the photos on page 34 and discuss what they can see in each 

photo.

D

D
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1 In pairs, students look at the question Are footballers paid 

too much? and make notes of their opinions about it, with 

arguments to explain and justify their opinions.

Example opinions

For
–  Footballers are paid huge amounts of money but they don’t 

contribute anything to society. They do not invent anything or 
help in medical research. 

–  Some people have very diicult jobs with a lot of responsibility, 
and they have studied hard for many years, but their salary is 
much less than some 18-year-old football stars. 

–  Many footballers are not good role models for young people. 
When they are paid so much money they have a responsibility 
to set a good example.

Against
–  Elite sportsmen and sportswomen make a lot of money, but 

they work very hard to become the best. 
–  Top footballers have a special talent and people pay to see that 

talent. When they reach about 35 they will no longer earn this 
amount of money.

–  Sport is a huge business and it earns a lot of money from 
entrance tickets to stadiums, television broadcasting, 
advertisements and merchandising. 

–  High salaries help motivate and reward players and 
management for winning. 

2 SPEAKING  Students organise their notes in 1 in a logical order 

and add a short introduction and a conclusion. 

3 LISTENING   16 Play the CD for students to listen to a student 

giving a presentation on this subject. Ask students if the 

speaker agrees or disagrees that football players are paid too 

much. Elicit from students if he uses any of the arguments in 

their notes.

Audioscript

I’d like to begin by saying that football is my favourite sport. I 
watch football matches on TV and I sometimes go to stadiums. So 
erm perhaps that is why I don’t agree with the idea that football 
players are paid too much. Firstly, I er think that the top people 
in any profession are always paid well, for that reason – they are 
the top, the best. There are many football players who aren’t paid 
that much because they are good, but not very good. Secondly, 
football players do an important job. Erm… They entertain 
people, they make them happy, they make them forget their, 
erm, they make them forget their problems. TV stars are similar 
to football players but people don’t complain about them. They 
are millionaires but that is OK. Another thing is that some people 
say that there is too much football on TV, too much football in 
newspapers and magazines. But why? Why do football players 
appear on TV and in magazines all the time? Because they are 
popular and people are interested in them and the sport. Look at 
the case of David Beckham. He became more than just a football 
player. He became a star because people like his appearance, er his 
personality. Why can’t people like football players the same way 
that they like TV stars? To sum up, I don’t think top football players 
are er paid too much because in my opinion they do an important 
job and they do it well. But I do agree that top football players, 
who are paid millions, should not complain about being slaves or 
that they have a diicult life. A slave is somebody who has to do a 
terrible job that they don’t like, for no money. Top football players 
are not in this position.

4 Play the CD again for students to tick the expressions in the 

Speaking Bank that they hear.

Key 

I’d like to begin by saying …
Firstly, …
Secondly, …
Another thing is that …
Look at the case of …
To sum up, …

5 SPEAKING  In pairs, students put the stages of a presentation 

in the correct order.

Key

4, 5, 2, 7, 4, 6, 1, 3

IELTS Exam success
Students brainstorm the advice they would give to somebody 

in the class who is about to give a presentation in English. Tell 

students to turn to page 75 to compare their ideas.

Giving a presentation
It can be time consuming to have each student in  a class give 

an oral presentation so it is important that the experience is a 

positive and useful one for the whole class. 

Speaking in front of others is a skill that will be of lifelong 

benefit to students, but oral presentations can often cause 

anxiety. When discussing the topic with students, ask them to 

think about what they can do to reduce anxiety, e.g. knowing 

what is expected and being well prepared.

Experience builds confidence, which is the key to an effective 

oral presentation, so it is a good idea for students to practise in 

pairs before they present their topic to the class. Students may 

feel more comfortable if they know the assessment criteria 

beforehand, so if possible hand out the grading criteria to the 

students before they do the activity. Students could grade 

each other’s presentations using the following assessment 

criteria and give feedback in at the end of each presentation. 

• Organisation (logical organisation, good introduction and 

conclusion)

• Content (interesting?)

• Presentation itself (held other students’ attention, good 

eye contact, time control, spoke with note cards)

• Oral skills (clarity and fluency)

TEACHER DEVELOPMENT: STUDENT TRAINING 

Practice makes perfect 
6a Students look at the task and prepare a presentation on the 

topic. Set a time limit of five minutes.

6b Students give their presentation to the class. Remind students 

to use the expressions from the Speaking Bank and the advice 

from Study skills.

6c Tell students that there will be a Question and Answer 

session after each presentation, so as they are listening they 

should make a note of any point that needs clarification or 

elaboration (extra information). This should motivate the class 

to listen more closely, as well as providing extra speaking 

practice. Students should look at the Speaking Bank on page 

78 to help them form their questions.

D
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Model presentation

I’d like to begin by saying that I think cheating in sports 

should not be allowed. However, there are different forms 

of cheating, and in most cases the guilty people should not 

be banned for life. 

Firstly, athletes are very competitive and they will do 

anything to win. Especially as they get older, it is dificult 

for them to compete with other, younger athletes and it 

must be very tempting to cheat just to gain an advantage. 

Secondly, their coaches and advisors sometimes tell them 

to cheat in various ways, or at least they make it clear that 

cheating is expected. If, for example, a defender doesn’t 

foul an opponent who goes on to score a winning goal, the 

defender’s coach would not be very pleased. 

However, it is also true that sport must be a fair contest 

in which the best person or team wins. Sports people who 

are guilty of cheating bring a bad name to the sport, and of 

course they should be punished. 

The point I’m trying to make is that the penalty of life 

bans is too strict. A hard punishment like a four or ive-

year ban is enough. Athletes often lose their medals and 

their reputation is ruined. To sum up, I think that we 

should not ban sports people for life but we should take 

cheating very seriously.

Speaking assessment 
Student presentations are an excellent way for students to 

document and illustrate their learning experiences. With the 

availability of new technology, students can easily incorporate 

PowerPoint or other multimedia into their presentations. 

Student presentations can be recorded and collected as part of 

the Language Dossier. 

You could use this pro-forma (or one of your choice) to 

encourage students to reflect on what they have learned and 

how they can improve their performance:

Presentation Date: ______________ 

Topic: __________________________________________

Resources: _____________________________ 

What did you like best about your presentation? 

_______________________________________________

What are some ways to improve your presentation?

_______________________________________________

Did you learn anything new? What skills or advice could you 

use in the future?

_______________________________________________

TEACHER DEVELOPMENT: STUDENT TRAINING

Homework
Students write a short text using their notes about ‘Are top 

footballers paid too much?’.

 Refer students to the Workbook, page 23.

 Developing writing p35
A book review

Warmer
In pairs, students ask each other about the last book they read 

and what it was about.

1 In pairs, students look at the book cover and discuss what they 

think the book might be about. They then speculate about 

what the title might mean. (The title is a play on words: the 

main character in the book is literally living in another country 

but the phrase ‘away from home’ is also used to describe a 

team that is playing at another team’s stadium rather than 

their own.)

2 Students read the review of the book and answer the 

questions.

Key

1 Jamil
2 A young footballer from Saudi Arabia gets the chance to 

play for an Italian team. When he gets there he has various 
problems itting in, which are the main part of the story. He 
inally goes back home after playing in Italy for two seasons. 

3 The writer really liked the descriptions of the characters, 
especially Jamil himself, because the reader is made to care 
about him.

4 Anyone who enjoys a good story (even if they aren’t very 
interested in football), or anyone who has to travel abroad 
and live ‘away from home’. 

3 Students match the paragraphs with the descriptions of their 

content.

Key

Paragraph 1: a basic description of the book
Paragraph 2: a summary of the plot or story
Paragraph 3: the writer’s opinion of the book

4 Students look at the review again and answer the questions.

Key

1 Present simple
2 The writer is not describing real events that actually 

happened (see extra activity below).
3 No, the writer uses the same tense.
4 No, the text gives basic information about the book, the 

writer’s opinion and recommendations.
5 Yes, the writer explains what he likes and doesn’t like about 

the book and gives examples.

D

This page is taken from Flying High for Saudi Arabia Plus 5 Teacher’s Book. It is photocopiable and may be used within the class.
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Extra activity

Point out to students that the present simple tense is nearly 

always used for reporting fictional stories or narratives. Write 

these sentences on the board as illustrations:

Spain beat Italy in the 2010 final and won the World Cup. (real 

events – past simple)

Jamil leaves Italy and returns to Saudi Arabia. (fictional events – 

present simple)

Ask students to suggest more sentences about real or fictional 

events, using the correct tense.

5a Students look at the words in the Books section of the Writing 

Bank and find them in the review in 2. 

5b Students use their dictionaries to check the words and the 

adjectives to describe books and types of books.

6a SPEAKING  Students prepare notes about their favourite book 

or a book they have read recently. Remind them to use words 

from the Writing Bank.

6b Students use their notes to tell their partner about their book.

 Practice makes perfect
7 Students look at the task and write a review of the book they 

chose in 6 using words and expressions from the Writing Bank 

and the paragraph plan in 3 to organise their ideas.

 For students who are less confident, photocopy the model 

text below for extra support during the writing task.

Model text

Match Point is a book that was written by the American 

writer James L. Stevens. It was published in 1998 and 

sold a lot of copies around the world. It tells the story of a 

young tennis player from Turkey called Mehmet, who has 

the ambition to be a world champion. His parents and his 

coach are sure he has the ability, so they support him and 

do everything they can to help.

The plot is really interesting because it shows how 

Mehmet’s feelings gradually change as he tries to reach 

his goal. Books like this often describe how the main 

character overcomes problems and inally succeeds, but 

this book is more realistic. Perhaps this is because James 

L. Stevens was himself a successful tennis coach and so 

understands players and their feelings.

In the book, Mehmet, his family and coach decide that 

he can only succeed by going to a tennis training camp 

in the USA and they manage to save enough money to 

send him there. While he is there, everyone agrees that 

he is good enough to be future champion, and he wins 

nearly all his matches. In his mind, though, Mehmet is 

beginning to realise that tennis isn’t the only important 

thing in his life.

Match Point is really not just about tennis but about life 

itself, and this is what I like about the book. It is also the 

reason why it is so popular. If you haven’t read it already, I 

can deinitely recommend it.

D

Extra activity
Students review their review (or their partner’s review), giving 

themselves a grade from 1 to 5 according to these criteria 

related to paragraph organisation and the text as a whole: 

• Is there a title? 

• How does the review start? 

• Does the book reviewer write about the plot (what 

happened in the book)? 

• Does the review mention the main characters?

• Do you know what the author of the review thinks about 

this book (opinion)? 

• Is there a conclusion? 

Homework

 Refer students to the Workbook, page 24.

 Grammar revision p37
Students read the Grammar reference and Vocabulary sections on 

page 36 before completing the revision exercises on the following 

page. 

Defining relative clauses

1 Students complete the sentences. If it is possible to have no 

word, students put –.

Key

1 – 3 who 5 when
2 whose 4 – 6 where

Non-defining relative clauses

2 Students decide if the sentences are correct or not. If they are 

incorrect, students correct them.

Key

1 The driver, whose car wasn’t very fast, never won a race.
2 This sport, which was invented only a few years ago, is 

becoming really important.
3 Correct
4 My neighbours, who are really nice, have got two kids of my age.
5 That house, which I lived in when I was small, now belongs to 

my uncle.
6 Correct

D

This page is taken from Flying High for Saudi Arabia Plus 5 Teacher’s Book. It is photocopiable and may be used within the class.
© Macmillan Publishers Limited 2013



35

Defining and non-defining relative clauses

3 Students write two sentences for each of these things, people, 

times or places. One must contain a defining relative clause 

and the other a non-defining relative clause.

Suggested answers

Waleed Abdullah
1 Waleed Abdullah, who plays for al-Shabab, is a goalkeeper.
2 Waleed Abdullah is the goalkeeper who played for Saudi 

Arabia over 30 times.

King Fahd International Stadium
1 King Fahd International Stadium, which was built in 1987, is 

in Saudi Arabia.
2 King Fahd Stadium is the stadium that has the largest roof in 

the world.

Last year
1 Last year, when I was 16, I went to Oxford.
2 Last year is a year which I will never forget!

Chocolate
1 Chocolate, which comes in dark and milk varieties, is full of 

sugar and fat.
2 Chocolate is the one food which I can’t eat. 

 Vocabulary revision p37
Sports

1 Students write the names of the sports with play, go or do.

Key

1 play basketball
2 go snowboarding
3 do judo 
4 go sailing

Sports venues and equipment

2 Students write the words.

Key

1 pitch 4 net
2 rink 5 slope
3 club 6 court

Phrasal verbs connected to sports

3 Students match the correct columns. 

Key

1 warm up – c 3 join in – a 5 go for – f
2 knock out – b 4 give in – d 6 take up – e

D
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Vocabulary/
Developing 
vocabulary 
p38, 41

  Art and design, crafts, poetry

  Artists

  Adjectives ending in -ing and -ed

Reading p39   Scanning and skimming the text for information

  Three newspaper articles about art

Grammar in 
context  
p40–41, 42–43

  Reported speech – statements

  Reported speech – questions and commands 

Listening p42   Listening for general and specific information

  Bad behaviour in a museum 

Pronunciation 
p41

  Pronunciation of -ed ending

Developing 
speaking p44

  Describing a past event

Developing 
writing p45

  An announcement 

Language 
reference 
and revision 
p46–47 

  Grammar: Reported speech, statements, 

questions and commands, say and tell

  Vocabulary: Art and design, crafts, poetry 

adjectives ending in -ing and -ed

Study skills 
p73

  Reading: Deducing meaning from context

  Listening: What to do if you don’t 

understand a section 

IELTS Exam 
success p75

  Speaking: Describing a past event in an 

oral exam

  Writing: The audience: knowing who you 

are writing to 

4 Culture, old and new

 Vocabulary p38
Art and design, crafts, poetry
1 In pairs, students use the words in the box to complete the 

text about the photo.

Example answer

A large group of people is standing on a stage in front of some 
scenery that includes two large Saudi lags and a large video 
screen showing King Abdullah. Everyone is in traditional Saudi 
dress and there are three men dressed in white standing at the 
front. It’s some kind of performance, obviously quite an important 
one because there’s lots of lighting and a big audience.

2 Students read the sentences and check they understand the 

words in bold. If necessary they should look them up in a 

dictionary. Encourage them to use the context to deduce the 

meaning first. 

3 Students put the words in 1 and 2 in the correct column. 

Remind students that some words can go in more than one 

column.

Key

Art and design Crafts Poetry

drawing

sketch

exhibition

abstract painting

calligraphy

exhibition

materials

textiles

carving

lyrics

verses

rhyme

4a In pairs, students complete the table.

Verb Noun (Art Form) Noun (Person)

paint painting(s) painter

art artist

craft(s) craftsman

calligraphy calligrapher

architecture architect

tell (stories) storytelling storyteller

poetry poet

4b Students complete the sentences with words from the box.

Key

1 architect 4 paintings
2 poetry 5 calligrapher

3 craftsman  6 poet

5a SPEAKING  In pairs, students think of a famous example of 

each type of person in 4. They note down one or two pieces of 

information about them. 

5b Students read out their information to the class for them to 

guess who it is. In a less confident class, students can do this 

activity in small groups. Draw students’ attention to the model 

dialogue.

6 SPEAKING  In pairs, students ask and answer the questions. 

Remind them to ask follow-up questions after each question 

to get more information.  You may like to practise this in open 

pairs across the class before students continue in closed pairs.

Extra activity
Students research one of the famous people they talked about 

in 5 and write a short text about his/her life and work.

Homework

 Refer students to the Workbook, page 25.

D

D

D
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 Reading p39
1 In pairs, students look at the photos and take it in turns to 

describe what they see. Elicit suggestions from different 

students around the class. 

Suggested answers

a I can see a long crack in the loor. There are several people 
in the photo. One man is kneeling down and taking a 
photograph. Another man is walking over the crack. 

b There is a large dish pointing up into the sky. It’s probably a 
satellite dish of some sort, but I don’t see how it might be 
related to art.

c Photo C is an abstract, colourful painting. The colours are very 
bright – purple, orange, and yellow. 

2 Students read the newspaper articles and match them with 

the correct headlines and photos.

Key

1 Text A Photo a
2 Text C Photo c
3 Text B Photo b

3 Students read the articles in more detail and choose the best 

answers.

Key

1 c 2 b 3 b 4 c 5 b

4 Students decide why these numbers appear in the texts.

Key

1 1 million = how much the Ruino Tamayo painting is worth in 
dollars

2 two = the sculpture in the Tate Modern was worked on by 
artists on two continents 

3 300,000 = how much the sculpture in the Tate Modern cost 
to install in pounds

4 18 = Zaman’s age when he got his B.A.
5 152 = the crack is 152m long
6 23 = how many years Zaman has worked in education
7 1970 = this is when the work was painted by Ruino Tamayo

D

5 Students find words in the text and guess their meaning from 

the context. Elicit guesses from students around the class and 

then ask students to check their answers in the dictionary.

Key

Text A
1 a long way down from the surface
2 extremely deep
3 something that happens which is unusual, violent or 

dangerous
4 very detailed in design or structure

Text B
1 show or symbolise
2 important part or aspect

Text C
1 a large number of things on top of each other
2 got rid of
3 worth a lot of money

Study skills
Students discuss the different reading strategies they can use to 

help them understand new words in a text. Tell them to turn to 

page 73 to check their answers.

6 SPEAKING  What about you?

 In pairs or small groups, students discuss which work of art 

in 2 they like most and why, and which they think is the most 

unusual and why.

Example opinions

I think the abstract painting is very special. I love the combination 
of colours.
I think the crack in the loor is the most unusual. It is not the sort 
of art I usually look at.

Homework

 Refer students to the Workbook, page 26.

D
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 Grammar in context p40
Test before you teach
Write the following direct statement on the board and ask 

students to relay what Faisal said using reported speech. Point 

out the difference between quoted speech – when we keep the 

speaker’s exact words and use quotation marks, and reported 

speech where we express the idea by changing the tense, 

pronouns etc. If students seem very familiar with reported 

speech, you could choose to quickly move through the exercises 

in the Grammar guide, eliciting answers from students as an open-

class activity.

Faisal: ‘I like abstract art.’

Key

Faisal said he liked abstract art.

Reported speech – statements
1a Students match the sentences in direct and reported speech.

Key

1 b 3 f 5 h 7 c 9 e
2 d 4 a 6 g 8 i

1b Students choose the correct alternative.

Key

1 Pronouns 4 need
2 change 5 don’t always need
3 don’t need

 Refer students to the Grammar reference on page 46.

 

Extra activity
To give students further practice you could drill some simple 

sentences and ask students to report them, e.g. ‘I like chocolate.’ 

She said she liked chocolate.

‘He’s going to the gallery.’ He said he was going to the gallery. etc.

Reported speech
When we use reported speech, we have to take into account 

how circumstances have changed since the speaker originally 

spoke the words. For instance, we may now be reporting what 

was said from the point of view of a different time or place, 

or the person reporting the speech may be different from the 

original speaker. This will affect our choice of pronouns or 

adverbials of time and place. The tense of the verbs changes 

when they go into reported speech, usually going one tense 

‘back’ and pronouns and possessive adjectives often have to 

change, depending on who says what. 

• Remind students that if the statement is a general 

statement about things which are still true and will be true, 

the tense of the verb in the second clause of the statement 

usually stays the same e.g. He said that every holiday he 

usually visits several art museums.

• Generally speaking, the past simple and continuous don't 

always need to be changed if there is a time context which 

makes everything clear.

• The most common verbs used to report statements are say 

and tell. When tell is used in reporting speech, it is always 

followed by a noun or a pronoun indicating the person 

spoken to, e.g.  

Ahmed said (that) we were going to the gallery on Saturday. 

Ahmed told us (that) we were going to the gallery on 

Saturday. 

• Other reported speech verbs commonly used are: add, 

admit, claim, declare, explain, indicate, mention, observe, 

state, reply, point out etc. 

TEACHER DEVELOPMENT: LANGUAGE

2 Students complete the table with the tense change, in 

reported speech. Remind students that they can refer to the 

Grammar guide for help. 

Key

Direct speech Reported speech

1 present simple past simple

2 present continuous past continuous

3 present perfect past perfect

4 past simple past perfect

5 will would

6 can could

7 may might

8 must/have to had to

3 Students complete the table.

Key

1 that 2 here 3 today 4 the day before  
5 tomorrow 6 that night 7 the following (week/month/
year) 8 the previous (week/month/year) 9 a (week/month/
year) ago

D
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4 Students rewrite the sentences with told and the words in 

brackets. Focus students’ attention on the example sentence. 

Key

1 The student told his teacher (that) he couldn’t recite the 
poem because he had forgotten some of the words.

2 You told me (that) you wanted to be an architect.
3 Karima told her mother (that) she would enjoy doing 

embroidery.
4 She told us (that) the performance had been fantastic.
5 The artists told the reporters (that) the exhibition was going 

to be a great success.
6 The artist told the exhibition organiser (that) he was 

presenting ive new paintings.
7 The museum guard told the boy (that) he had to stop 

touching exhibits.
8 The editor told the poet (that) his poems weren’t good 

enough to be included in the programme. 

5 Students put the reported speech in 4 into direct speech (i.e. 

what the people actually said), as in the example.

Key

1 I can’t recite the poem because I have forgotten some of the 
words. 

2 I want to be an architect.
3 I will enjoy doing embroidery
4 The performance was fantastic.
5 The exhibition is going to be a great success.
6 I’m presenting ive new paintings.
7 You must/have to stop touching exhibits.
8 Your poems are not good enough to be included in the 

programme. 

6 Students look at the statements made by Abu Hassan and 

write them in reported speech. Do the first one together as an 

example.

Key

1 He said the way of building ships was written in his soul.
2 He said he had constructed many ships and ishing boats 

since he was/had been a boy.
3 He said he had tried to teach his children the secrets of his 

trade, but they were attracted to the modern way of life.
4 He said he had learned woodwork from his father in Oman 

and had come to Saudi Arabia when he was 18.
5 He said the demand for his boats and ships had disappeared 

many years before.
6 He said earned a little from selling wooden models of boats, 

but it wasn’t enough (for him) to live on.
7 He said his friends helped to pay the rent on his shop.
8 He said he hoped one day people would buy his boats again 

so that he could repay everyone for their kindness.

Extra activity
In open class, discuss the following topic.

‘It is sad that old crafts are disappearing but unfortunately 

it’s just economic reality – nothing will keep going if nobody 

wants it.’

7a SPEAKING  Students write down things people have said or 

told them yesterday or today, at home, at school or anywhere 

they like.

7b In pairs, students tell each other the things that people have 

said. Their partner guesses who said the things. 

Homework

 Refer students to the Workbook, page 27.

Developing vocabulary p41
Adjectives ending in -ing and -ed
1 Students look at the words in bold in the two sentences. Elicit 

which adjective describes how someone feels and which 

adjective describes why they felt this way.

Key

1 amazed (i.e. adjectives ending in -ed) describes how 
someone feels.

2 amazing (i.e. adjectives ending in -ing) describes why 
someone feels this way

-ing and -ed adjectives
Point out to students that adjectives ending in -ing describe 

the effect that something has on your ideas and feelings. Like 

other adjectives, -ing and -ed adjectives can be used in front of 

a noun, modified by adverbials such as quite, really, and very, 

and can be used in the comparative and superlative (e.g. This is 

one of the most boring books I’ve ever read.).

TEACHER DEVELOPMENT: LANGUAGE

Extra activity

If students find this concept difficult, give them two more 

examples and ask them to compare the sentences and explain 

the difference in meaning.

My brother is bored. (My brother feels bored) 

My brother is boring. (My brother is a boring person)

I am confused. (I don’t understand something) 

I am confusing. (I will cause you to be confused)

2 Students look at the adjectives and decide which ones are 

positive (+) or negative (-).

Key

Positive (+): amazed, excited, inspired, interested, relaxed, 
surprised (can also be negative)
Negative (-): bored, confused, disappointed, embarrassed, 
frightened, tired, uninspired

D

D
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3a PRONUNCIATION  Students look at the adjectives in 2 and 

decide in which adjectives we pronounce -ed as /ɪd/.

Key

disappointed, excited, interested

3b  17 Play the CD for students to listen and check their 

answers. Elicit which letter comes before -ed in all those 

adjectives.

Key

the letter ‘t’

3c Choral drill all the adjectives in the box.

-ed adjectives
Remind students that -ed adjectives follow the same 

pronunciation rules as past tense endings:  

Voiced sound: if the stem ends with a vowel sound or the 

consonant b, g, l, m, n, th, v or z, we pronounce the -ed ending 

/d/, but if the stem ends with d or t, we pronounce the -ed 

ending /ɪd/. 

Voiceless sound: if the stem ends with f, p, k, s, sh, ch,  x,  h we 

pronounce the -ed ending /t/. 

A simple explanation of voiced consonants is that they use 

the voice. Ask students to test this by putting their finger on 

their throat. If they feel a vibration the consonant is voiced. 

Voiceless consonants do not use the voice. They are hard 

sounds and there is no vibration in your throat, just a short 

explosion of air. 

However, tell students that the difference between /d/ and /t/ 

is insignificant phonetically and that the important thing is to 

remember when to pronounce /ɪd/. 

TEACHER DEVELOPMENT: PRONUNCIATION

4 Students choose the correct alternative.

Key

1 inspired 4 confused 7 disappointing
2 amazing 5 boring 8 excited
3 tiring 6 embarrassed

5a SPEAKING  Students prepare things to say about the topics. 

In a less confident class, you could brainstorm some ideas for 

each topic first. 

5b In pairs, students discuss the topics with their partner. Remind 

them to ask questions to keep the conversation going. Elicit 

the question words and write them on the board as prompts: 

who, what, why, where, when and how.

5c Students tell the class what their partner told them about the 

topics. Draw students attention to the example. 

D

D

D

D

D

D

Extra activity
Write these words on the board and ask students to make notes 

with their opinions. In pairs or small groups, students compare 

their ideas and make full sentences. 

museums, abstract art, TV programmes about poetry, modern 

architecture, visiting old buildings

Homework

 Refer students to the Workbook, page 28.

 Listening p42
Warmer
Elicit from students some dos and dont’s for visiting a museum, 

e.g. don’t take photographs, don’t eat in the museums, don’t touch 

the exhibits, don’t try and see it all in one day, do take your time and 

stop to appreciate the items on display.

1 Students look at the photos and guess the connection 

between them. 

2 LISTENING   18 Play the CD for students to listen to check 

their predictions in 1. In a less confident class, pre-teach the 

word windowsill before students do the listening activity.

WOMAN 1: Have you read this story about the man and these 
vases?

WOMAN 2: No. What happened?

WOMAN 1: Well, he was in a museum. Let’s see, the British Museum 
it says here, in London. He was walking down some stairs when 
he tripped over his shoelace and fell into a big Chinese vase on 
the windowsill.

WOMAN 2: Oh no! He knocked it over?

WOMAN 1: Yes, it fell onto the loor and smashed into thousands 
of pieces! But that’s not all. There were two other vases on the 
windowsill, and as the irst one fell it knocked into the other 
two …

WOMAN 2: [groans] What a disaster! Did they all break?

WOMAN 1: Sadly, they did. The man tried to catch one of them, 
but he wasn’t fast enough. 

WOMAN 2: Oof. Were they expensive?

WOMAN 1: Well, it says here they were priceless. 

WOMAN 2: Wow. They must have been very old vases.

WOMAN 1: Yes, at least a thousand years old. There weren’t any 
others like them. Look, here’s a photo before the accident.

WOMAN 2: Oh, they were beautiful. It’s such a shame. What did the 
museum do? I suppose you can’t do very much with thousands 
of pieces of broken vase.
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WOMAN 1: Well that’s the amazing thing. People said that it would 
be impossible to restore the vases, but then an expert took all 
the pieces and used special technology to start rebuilding them. 
She worked for three months and managed to put all the pieces 
back together again! 

WOMAN 2: That’s incredible. What happened to the man?

WOMAN 1: The people from the museum asked him how it had 
happened, and he told them it was an accident. Then they asked 
him if he realised the vases had been priceless, and he said he 
had no idea. He felt very bad about it.

WOMAN 2: Did they make him pay for the damage?

WOMAN 1: No, they didn’t, because it was an accident. But they 
told him he wasn’t allowed to come to the museum any more.

WOMAN 2: I’m not surprised he wasn’t allowed back! But he should 
have had to pay something towards the damage, even if it was 
an accident. 

WOMAN 1: I’m not so sure. I mean, he didn’t intend to smash the 
vases. Besides, the museum should have put them in a safer 
place, behind glass maybe. Instead they were on a windowsill 
near a staircase with no protection – that was an accident 
waiting to happen. I’m surprised nothing had happened to 
them sooner. 

Study skills
Students discuss what they should do if they don’t understand a 

section in a listening activity. Ask students to turn to page 73 to 

check their answers.

3 LISTENING   18 Students listen to the CD again and choose 

the best answers. Ask students to remember key information 

from the text that helped them decide on each answer.

Key

1 c 2 b 3 a 4 b 5 c

4 What about you?

 Students discuss what they would do if they were the 

manager of the museum. Draw students’ attention to the 

models at the bottom of the page. Elicit suggestions from 

students around the class. 

Extra activity 
Write this statement on the board: Modern art is rubbish. You 

could bring in some picture of modern art to help stimulate the 

debate. Divide the class into two groups (for and against) and 

give them five minutes to prepare their arguments. Open the 

debate by asking each side to present their arguments. At the 

end of the debate, ask students to vote if they agree or not with 

the statement by raising their hands.

D

Example opinions

Against: A lot of modern art is diicult to understand, although 
it really makes you think. The ideas are usually very intelligent.
For: modern art often looks like the work of a child because it is 
so simple. Most of the time it’s meaningless. 

 Grammar in context  
p42–43
Reported speech – questions 

Test before you teach
Write these questions on the board and ask students to make 

reported questions. 

She asked, ‘Can I visit the museum on Monday?’ 

He asked, ‘Will I be able to take photographs?’

If students are confident with reported questions, move quickly 

through the Grammar guide in open class. 

Key

She asked if she could visit the museum on Monday.
He asked if he would be able to take photographs.

1 Students look at the direct and reported questions and decide 

if the rules are true or false.

Key 

a T b T c T d F e T 

Reported questions
• Point out to students that reported questions are not real 

questions and therefore do not need question marks. 

• Yes/No questions in reported speech begin with the word 

if or whether. Information questions (who, what, etc.) in 

reported speech begin with the question word and also 

use the statement word order. The most common verb to 

report questions is ask. 

• The intonation in reported speech questions usually falls at 

the end.

TEACHER DEVELOPMENT: LANGUAGE

 Refer students to the Grammar reference on  page 46

2 Students choose the correct alternative. 

Key

1 where he was from
2 he had hurt himself
3 he knew
4 had been to the museum
5 he would be more careful
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3a SPEAKING  In pairs, students write five questions to ask each 

other about art and design, crafts or poetry.

3b Students take it in turns to ask and answer the questions. 

3c Students change partners and tell their new partner the five 

questions their first partner asked them and their answers. 

Refer students to the example. 

4 Students complete the reported questions.

Key

1 He asked him if he had enjoyed visiting the castle.
2 He wanted to know who he was (there) with.
3 He asked him if he often visited ancient buildings.
4 He asked him if he would recommend the castle to other 

people.
5 He wanted to know why he had decided to visit the castle.
6 He asked him if he was going to visit any other buildings in 

Riyadh.
7 He asked him if he had been to Riyadh before. 

Extra activity
Students write the conversation they had in 3c in reported 

speech. In pairs, students take it in turns to practise reading 

aloud the reported conversation with the correct intonation. 

Reported speech – commands
5 Students look at the direct and reported commands and then 

answer the questions.

Key

a The most common verbs are ask and tell.
b We use to + ininitive in the reported command (i.e. the 

imperative changes to the ininitive).
c not comes before to + ininitive i.e. not to do

 Refer students to the Grammar reference on page 46

Reported commands

• In reported commands, the pronouns and other words 

change in the same way as in reported statements.

• Verbs we often use in reported commands are order, 

recommend, instruct, warn and command, i.e. verbs that 

indicate commands. Remind students that tell is used to 

report commands and instructions and ask is used for 

more polite requests.

• In English we report commands, orders, requests and 

suggestions to other people in a five-part format:

1 2 3 4 5

Somebody 

(he, she, 

they etc.)

told/

ordered/

asked 

somebody else 

(her friend, me, 

the student etc.)

to  or 

not to

infinitive  

(+ something)

TEACHER DEVELOPMENT: LANGUAGE

D

D

D

6 Students report the commands.

Key

1 The teacher told the class to pay attention.
2 The man at the entrance asked them to give him their tickets.
3 His mum told him not to shout.
4 The guide asked the visitors not to take photos inside the 

museum.
5 Dad told me not to come home late.
6 The art teacher told Jake to use a bigger brush.
7 The teacher asked the students to write a description of the 

painting for homework.

7 SPEAKING  Divide the class in two teams. The teams take it in 

turns to try and remember things that teachers asked or told 

them to do this week. They score one point for each correct 

sentence. Draw students’ attention to the example sentences. 

Extra activity
Students write the teachers’ instructions as reported commands. 

In pairs, students take it in turns to practise reading aloud the 

reported commands. 

Homework

 Refer students to the Workbook, page 29.

 Developing speaking p44
Describing a past event
1 SPEAKING  In pairs, students discuss the questions.

2 SPEAKING  In pairs, students look at the pictures and take it in 

turns to describe what they can see. Point out that, because 

the activities are in progress at the time of the picture, the 

present continuous is the correct tense to use in describing a 

scene.

Suggested answers

The picture shows a group of school students. They are visiting a 
museum or gallery with their teacher. Some of them are looking 
at the things in the museum, and some are taking notes.
Some students are visiting a craft market with their teacher. They 
are looking at all the diferent things that people are selling, like 
baskets and textiles.
A girl is standing on a stage. She is probably reading poetry.
The picture shows a group of men in Saudi dress. They are 
performing the traditional Saudi ‘sword dance’. Some people are 
watching them.
Some students are visiting an old town with their teacher. It 
might be the old part of a town in Saudi Arabia, or another Arabic 
country. One of the boys is pointing to the carving on a wooden 
door.

D
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3 LISTENING   19 Play the CD for students to listen to a teenager 

talking about a school trip that was special to her. Tell students 

to choose which pictures are similar to her experience. 

Audioscript

TEENAGE GIRL 1: Do you remember any particular school trips?

TEENAGE GIRL 2: Oh, yes! The one I remember the most was 
about two years ago, when I went to a recording of a poetry 
programme with my class, oh, and with our teacher of course.

TEENAGE GIRL1: Where was that?

TEENAGE GIRL 2: It was at a small TV studio near to the centre of my 
hometown.

TEENAGE GIRL 1: And what happened? Why do you remember it?

TEENAGE GIRL 2: Well, at irst it wasn’t anything special. It was a 
bit boring to be honest. But later, after about half an hour, the 
presenter asked if anybody had a poem they wanted to read. 
I was really shy when I was smaller but I used to write poems. 
All my friends knew I’d written one that was on the wall of the 
classroom. So they started to say ‘Rana has a poem, Rana has a 
poem!’ So the presenter asked me to go up onto the stage. At 
irst I said I didn’t want to, but in the end she kept on insisting 
and so I went.

TEENAGE GIRL 1: How did you feel?

TEENAGE GIRL 2: I was really frightened! It was embarrassing 
because I’d never read anything in public, apart from with 
friends. Anyway, I wasn’t sure I could remember all of the words. 
I was so nervous that at irst nobody could hear me, but after a 
minute or two I started to feel more relaxed and enjoy myself. 
At the end, all of the audience was clapping and shouting my 
name. It was an amazing experience!

TEENAGE GIRL 1: What happened next?

TEENAGE GIRL 2: Next they asked if I’d written any more poems. I 
said I didn’t have one that was ready – just one that wasn’t quite 
inished. But they asked me to read it anyway, so I did. Later on 
everybody said that the best thing about the school trip was my 
poetry! I think that’s why I enjoy reading and writing poetry so 
much now!

Key

Picture 3

4 SPEAKING  In pairs, students decide if the sentences are true or 

false. Tell them to correct the false sentences. 

Key

1 T
2 F (The programme was a bit boring.)
3 F (The girl was shy and didn’t want to go on stage at irst.)
4 T
5 F (She read a second one, even though it wasn’t quite 

inished.)

5  Play the CD again for students to tick the expressions in 

the Speaking Bank that they hear.

Key 

at irst (x 3) in the end
later  after a minute or two
later on next

IELTS Exam success
Students discuss how they can prepare for a speaking exam 

where they have to talk about past events. Tell students to turn to 

page 75 to compare their ideas.

Talking about past events
In oral examinations there is usually an opportunity for 

students to show that they can speak at length. Examiners are 

testing students to see if they can speak without hesitation 

and organise their ideas coherently. It is particularly important 

to begin and end their description clearly: at the beginning 

they should set the context quickly, explaining where, when, 

who and what, and then going on to talk about how and why. 

Students can prepare for speaking exams by practising with 

a partner or recording themselves speaking for longer than 

a minute on typical exam topics. They can play back the 

recordings to see how easy they are to understand and how 

they could improve. 

Provide students with the following checklist to assess their 

performance:

• Did I explain what happened? ❑

• Did I vary my vocabulary? ❑

• Did I organise my ideas logically? ❑

• Would an examiner have understood me? ❑

• Was my pronunciation clear? ❑

• How long did I talk for? ❑

• Did I answer the task? ❑

TEACHER DEVELOPMENT: STUDENT TRAINING

6 Individually, students make notes on the questions about a 

memorable school trip they went on.

Practice makes perfect 
7a In pairs, students take it in turns to do the task. Tell students 

to ask questions to find out details and to help their partner 

continue talking. Remind students to use the words and 

expressions from the Speaking Bank to make the order of 

events clear. Monitor students, noting important errors and 

good use of language to go over in a short feedback slot at 

the end of this activity.

 For students who are less confident, photocopy the model 

description below and read it aloud. Then instruct students to 

read it aloud in pairs, and change the underlined sections to 

talk about their personal experiences.
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7b Students change partners and do the task again. They should 

try to improve on their first performance.

Model description of a past event 

I remember a school trip when I was in my irst year at 

secondary school. We went to Paris with my class and our 

French teacher. At irst, the trip was great. The weather 

was fantastic and we did a lot of sightseeing – we visited 

all the most important monuments in Paris. 

A few days later, we visited the Georges Pompidou 

Centre and we sat outside to have our lunch. We were 

watching some street performers. After about half an 

hour, I noticed that my school bag was missing. Then 

I noticed that I couldn’t see my jacket. A few seconds 

later, my friend said he couldn’t ind his jacket or bag. 

Somebody had stolen our things! We told the teacher and 

in the end, we went to the police station. We spent the 

rest of the day there. Finally, we went back to the hotel. 

The next day, we went home. I enjoyed the irst part of 

the school trip but I didn’t like the last part!

Active listening 
Active listening is a skill that is crucial to positive and effective 

communication in life. It improves conversation and gives 

a very good impression in the discussion section of an oral 

exam. Golden rules for active listening include:

• Use appropriate body language: students should face each 

other and sit up straight or lean forward to show they are 

paying attention to their partner. They should maintain eye 

contact without making each other feel uncomfortable.

• Respond appropriately: students should show each other 

they are listening by nodding and making short comments 

(Really? Uh huh. I see. That’s interesting, etc.). They should 

also encourage their partner to continue talking by asking 

questions: What did you do then? What happened next? What 

did you say? etc.

• Ask questions for clarification, without interrupting, e.g. So 

you’re saying you went to …

TEACHER DEVELOPMENT: STUDENT TRAINING

Reformulating
When students have practised the speaking task, they 

change partners and talk about the trip again. This is a good 

opportunity for them to think about what they could improve 

and to put their ideas into practice by reformulating their 

description. Monitor students the first time they describe 

their trip and give feedback on students’ performance (correct 

important errors, praise students for good active listening 

techniques, use of intonation, organisation of ideas etc.). 

TEACHER DEVELOPMENT: CLASSROOM TIPS AND PLANNING

Extra activity
Students use the other pictures about school trips in 3 to talk 

about imaginary past events. They should use the words and 

expressions from the Speaking Bank and add their own details.

D Homework

 Refer students to the Workbook, page 30.

 Developing writing p45
An announcement 

Warmer
Write the word announcement on the board and elicit its meaning 

and use (a public statement that gives people information about 

something, e.g. make an announcement). Ask students where you 

usually see announcements (on notice-boards, in newspapers, 

magazines etc.)

1 In pairs, students look at the school announcement and find 

out the information.

Key

1 A craft exhibition
2 The organisers want students to bring anything they’ve made 

themselves to the exhibition.
3 They need the work by 20th October.
4 You can win prizes.
5 The event starts on the 1st November.
6 Everyone can be in the event.
7 Call 02 463 7979

2 Students put the questions in 1 in the order that the answers 

appear in the announcement.

Key

1, 6, 2, 3, 5, 4, 7

3 Students look at the advice in the Writing Bank and decide if 

the announcement in 1 follows the advice.

Key

Yes, it does.

4 In pairs, students choose one of the events. Tell them to 

complete a diagram with information that they need to 

include in an announcement for the event. Draw students’ 

attention to the example mind map. 

Practice makes perfect
5 Students look at the task and use their diagram in 4 to write 

their announcement individually. Remind them to follow the 

advice in the Writing Bank.

 For students who are less confident, photocopy the model 

text below for extra support during the writing task.

6 Additional activity

 Students look at each other’s announcements and, in small 

groups, act as an ‘organizing committee’. The group should 

first select a ‘chair’ to take notes on who does what and to 

summarise roles at the end. Each student should offer to take 

responsibility for one aspect of the event. Students should look 

at the Speaking Bank on page 77 for useful language to use 

when offering to help. While the students are working in their 

groups, write some of the useful language on the board:

 I’ll (do the ….) because I can …

 I can (do the ….) because I’m good at …

 I don’t mind (doing the …) because …

D

E

This page is taken from Flying High for Saudi Arabia Plus 5 Teacher’s Book. It is photocopiable and may be used within the class.
© Macmillan Publishers Limited 2013
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Model announcement

HAVE YOU GOT AN OPINION ABOUT OUR 

SCHOOL?

Come to the irst meeting to organise our SCHOOL 

MAGAZINE. We need journalists, a fashion columnist, a 

proof-reader, an editor, etc. 

We are meeting on the 20th February at 13.00 in the 

school common room. We will decide on jobs, how the 

magazine will be distributed, the design, and how often it 

will be published.

All articles for the new school magazine are welcome. We 

need articles for the irst issue before 15th March. What 

are you waiting for? Get writing and make sure your voice 

is heard! 

For more information, speak to Jeremy Holmes, 9C

IELTS Exam success
Students discuss who they are writing to in the task and why it is 

important to know who you are writing to. Tell students to turn to 

page 75 to compare their ideas.

The target audience
Students are expected to write with an audience in mind. They 

should always ask themselves the important question: Why am 

I writing? This actually means Who am I writing for?

Students need to consider the target audience in order to 

choose which register they will write in (formal or informal), 

decide how much detail they need to give and be clear about 

what the audience expects from the text. Before they write, 

students should reflect on the following factors: 

• Do I know the person who is going to read this text?

• Am I writing to one person or to a group of people?

• Does the reader already know anything about the topic I 

am going to write about? 

For example, an announcement is a public notice that can be 

read by everybody. It has to attract the public’s eye – it must 

look and sound interesting. It should be a short text that gives 

all the necessary, practical information. 

TEACHER DEVELOPMENT: STUDENT TRAINING

Homework

 Refer students to the Workbook, page 31.

 Grammar revision p47
Students read the Grammar reference and Vocabulary sections on 

page 46 before completing the revision exercises on the following 

page. 

Reported speech – Statements

1 Students look at what the poet said to the reporter and 

rewrite the sentences in reported speech.

Key

1 He said he was happy to be there that day.
2 He told the reporter that he was writing a lot of new poems.
3 He said he would read some of them at his next performance.
4 He said he had been very inspired after travelling to Morocco 

the previous week.
5 He told the reporter that he might go again the following 

year.
6 He said he had never appeared on TV outside the Middle East.
7 He said he had to go then because the producer was waiting 

for him.

Reported speech – Questions 

2 Students rewrite the reported questions in direct speech.

Key

1 ‘What are you doing here?’ 
2 ‘When did you arrive?’
3 ‘Do you know what the answer is?’ 
4 ‘Have you ever written a poem?’ 
5 ‘What will you do with the money?’
6 ‘How many pages has the book got/does the book have?’
7 ‘Is that bag yours?’

Reported speech – Commands 

3 Students write the direct commands.

Key

1 ‘Get out of the car!’ 4 ‘Don’t read that poem!’
2 ‘Don’t panic!’ 5 ‘Handle the fabric carefully!’
3 ‘Do the exercise carefully!’ 6 ‘Don’t interrupt me!’

 Vocabulary revision p47
Art and design, crafts, poetry

1 Students complete the definitions.

Suggested answers

1 shows only shapes and patterns, not people or things.
2 groups of lines that a poem is divided into.
3 beautifully illustrated writing.
4 watch a performance or a recital.
5 everything would be in darkness.
6 is drawn quickly and doesn’t have many details.
7 paint brushes and paper.
8 cotton and silk.

D

D

This page is taken from Flying High for Saudi Arabia Plus 5 Teacher’s Book. It is photocopiable and may be used within the class.
© Macmillan Publishers Limited 2013
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Artists

2 Students write the words.

Key

1 craftsman 4 architect
2 performer 5 wood carver
3 calligrapher

Adjectives ending in -ing and -ed 

3 Students complete the sentences with the -ing or -ed form of 

the words given. 

Key

1 tired 5 surprised
2 embarrassing 6 relaxed
3 confused 7 inspiring
4 disappointing

 Refer students the to Workbook, page 32. 
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 Speaking p48
Tip for Speaking Exams
Discuss tips for reporting a past event in speaking exams. Ask 

students to read the tip on page 48 and IELTS Exam success on 

page 75 for more ideas. 

1 Students look at the three sentences and say which tense is 

used in each one and why.

Key

1 Past continuous – describes a past action in progress.
2 Past perfect – expresses an action in the past before another 

action in the past.
3 Past simple – expresses the idea that an action started and 

inished at a speciic time in the past. 

2 Ask students to write down a list of short sentences saying 

what they did this morning. Tell them to write the order they 

did them in. Draw their attention to the example sentences.

3 In pairs, students tell each other what they did, but introduce 

each sentence with a different word or expression to explain 

the sequence. Focus students’ attention on the example 

sentences. 

4 Students look at the task. Individually, students prepare what 

they are going to say.

5 In pairs, students take it in turns to do the task.

Fast finishers
In pairs, students take it in turns to say a verb to their partner. 

If their partner can say the past form of the verb, he/she wins a 

point. Students note down 10 verbs each before they do this.  

Example description of a past event

The best match I’ve ever seen was Roger Federer in the men’s 
singles inal on Centre Court at Wimbledon in 2009. At irst, Andy 
Roddick was winning. But after they had played for four and 
a quarter hours, Federer won the match. It was the longest in 
Wimbledon history.
There was a great atmosphere. Many famous tennis stars were 
watching the match. Everyone was looking at the new, shiny 
roof which had been constructed for this event (it traditionally 
rains during Wimbledon). The funny thing was, in the end, it only 
rained one day!  

 Listening p48
Tip for Listening Exams
Elicit what students should do in true-false listening activities. Ask 

students to read the tip and look at IELTS Exam success on page 75 

and compare their ideas.

6 In pairs, students take it in turns to describe what they think 

the photo shows. 

Example answer

The photo shows a man running down a corridor. He is wearing 

running clothes (trainers, shorts and a T-shirt), but the place 

looks like a public building, perhaps a university or a school. 

7 LISTENING   20 Play the CD for students to listen to two 

people at the scene of the photograph and find out what is 

happening in the scene.

Audioscript:

MAN 1: Come on, it’s about to start.

MAN 2: What’s about to start?

MAN 1: The running.

MAN 2: The running? What is this? A sports event?

MAN 1: Just watch.

MAN 2: Well, what was that all about? A man wearing sports 
clothes running through the gallery as fast as he can. Oh 
look, now there’s another runner. Are they running away from 
something?

MAN 1: No, I don’t think so. It’s a work of art. It was designed by an 
artist called Martin Creed. And it’s called No. 850.

MAN 2: No. 850? What a title! What’s it all about?

MAN 1: Well, he gives runners £10 an hour to run through the gallery. 
Apart from the £10, they get free sports clothes and trainers. And 
then they have to run as fast as they can.

MAN 2: All right. But what does it mean though? Is there a 
message?

MAN 1: The artist said that when you’re dead, you don’t move, 
do you? So moving really fast, like when you run fast, is the 
opposite of death. It’s like a symbol of life. That’s why the runners 
have to run as fast as they possibly can.

MAN 2: Hmm, yeah, right. Where did he get the idea from?

MAN 1: Apparently he was in Italy and he arrived really late to see 
a museum in Palermo. He only had ive minutes to see it so he 
and his friend just ran all the way through the museum as fast as 
they could. They spent the ive minutes running and laughing. 
He said that he looked at the museum in a totally diferent way 
when he was running, not walking slowly. He also said that if 
you run through a museum it gives you time to do other, more 
important things in life!

MAN 2: He might be right about that. In fact I think I’m going to 
run with the next athlete who goes past.

MAN 1: No! Don’t do that! The general public aren’t allowed to run.

MAN 2: You’re joking! Anyway, what happens if you get in the way 
of a runner?

MAN 1: The artist told them to run round visitors. In fact, one of 
the runners is the artist himself. 

MAN 2: Really?

MAN 1: Yeah. He said he had to train hard to be part of his own 
work of art!

MAN 2: If I see him, he’ll have to run fast! I’d like to say a few things 
to him, I can tell you!

Key

The two people are in an art gallery watching a work of art by the 
artist Martin Creed where runners run, as fast as possible, from 
one end of the gallery to the other. 

Progress test   Units 3–4
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8   Play the CD again for students to decide if the statements 

are true or false.

Key

1 T 3 F 5 F 7 F
2 T 4 T 6 T 8 F

9 In pairs, students say why the sentences are true or false. Draw 

students’ attention to the example sentence. 

Key

1 The title of the work is No. 850.
2 The runners are paid £10 an hour by the artist.
3 The runners are given free sports clothes and trainers.
4 The work of art is about movement and vitality, a symbol of 

life that contrasts with death.
5 The athletes have to run as fast as they can.
6 The artist visited a museum in Italy with a friend. It was 

closing so they only had ive minutes and ran through the 
museum. This experience inspired this work of art.

7 The general public cannot participate.
8 The artist himself runs in the work.

10 What about you?

 Students discuss if they think it is a work of art.

Example opinion

I think it’s a work of art because it gets people talking about what 
art is.
I think it’s a publicity stunt for a sports clothes company.
I think it’s a very interesting idea and you are free to think what 
you want. 

 Speaking p49
Tip for Speaking Exams
Brainstorm with students how to give a good oral presentation in 

class or in an exam. Ask students to read the tip and look at IELTS 

Exam success on page 75 for more ideas.

11 Students complete the expressions with the words.

Key

1 by 3 What’s 5 case 7 least
2 of 4 instance 6 sum 8 In

12 Students look at the task and prepare a presentation on the 

topic. Students then give their presentation to the class.

 Writing p49
Tip for Writing Exams
Elicit why it is important to consider who you are writing to. Ask 

students to read the tip and look at IELTS Exam success on page 75 

for more ideas.

13 Students look at the advice for writing an announcement and 

decide which of them are DOs – things you should do – and 

which are DON’Ts – things you shouldn’t do.

Key 

DOs: 2, 3, 5, 7
DON’Ts: 1, 4, 6

14 Students look at the task and write the announcement.

 For students who are less confident, photocopy the model 

text below for extra support during the writing task.

Model text

 

TWO KILOMETRE FUN RUN 

JOIN US AND SUPPORT 

Family and Children’s Aid
on Sunday, March 21st at 11.00 on The Green.
Run, cycle, skateboard or walk the ten-mile circuit for a great 
cause. 
Bring your friends. 
Prizes for EVERYBODY!
If you want to help organise this fantastic event, or for more 
information, contact Harry Ridge 10C. If you don’t want to 
take part, maybe you could help us instead. We need LOTS of 
volunteer helpers!

‘Can Do’ Progress Check

1 Ask students to mark from 1 to 4 how well they can do these 

things in English. 

2 Ask students to look at their marks and decide what they 

think they need to do to improve. Elicit suggestions on how to 

improve their work.

This page is taken from Flying High for Saudi Arabia Plus 5 Teacher’s Book. It is photocopiable and may be used within the class.
© Macmillan Publishers Limited 2013
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Vocabulary/
Developing 
vocabulary 
p50, 53

  Nations

  State and politics

  Adjective suffixes (-y, -ous, -able, -ible, -ful, -less, -al, 

-ic)

Reading p51   Scanning and skimming the text for information

 First king or butcher’s son?

Grammar in 
context  
p52–53, 54–55

  Modals of speculation and deduction – present and 

past

  Third conditional

Listening p54   Listening for general and specific information

 The Titanic 

Pronunciation 
p52

  Weak and strong forms of have

Developing 
speaking p56

  Describing photos 2

Developing 
writing p57

  A story – Using narrative tenses

Language 
reference 
and revision 
p58–59

  Grammar: Modal verbs of speculation 

and deduction – present and past, third 

conditional

  Vocabulary: Nations, state and politics, 

adjective suffixes

Study skills 
p73

  Vocabulary: maximising your memory

  Speaking: strategies for thinking of things 

to say in exams

IELTS Exam 
success p75

  Writing: Organising your time in exams

  Use of English: Word formation cloze 

5 History’s mysteries

 Vocabulary p50
Nations

Warmer
In pairs, students discuss the meaning of the unit title History’s 

mysteries and what they think the unit is going to be about. Point 

out to students that history and mystery are pure rhyming words. 

Elicit other examples of pure rhymes in English (e.g. great, late; 

dog, log; dutiful, beautiful etc.). 

Elicit from students the difference between history and story.

Key

The title relates to events from history that cannot or have not 
been explained.
History is meant to be an objective narrative description of past 
events, while a story is a subjective narrative description of either 
real past events or imaginary people and events.

History’s Mysteries was a documentary television series on the 

History Channel in the USA. From 1994 to 2006, 154 episodes 

were produced about historical events or subjects considered 

to be mysterious by the general public. Subjects covered on 

the show ranged from the beginning of human history to 

modern subjects, such as the assassination of John F Kennedy. 

Cultural information

1 In pairs, students match the words to the photos of Saudi 

Arabia. Elicit which word or set of words has no photo and 

why not. Provide dictionaries if necessary. 

Key

a capital city 
b currency 
c lag/national anthem
d king
Saudi Arabia is a monarchy and it doesn’t have a separate 
President or Prime Minister.

2 In pairs, students talk about the United Kingdom using 

the words from 1. Draw students’ attention to the example 

sentences. 

Suggested answers

The currency of the United Kingdom is the pound sterling. 
The United Kingdom has a queen – Queen Elizabeth II. 
The UK national anthem is ‘God Save the Queen’.
The lag of the United Kingdom is sometimes called the Union 
Jack. It’s red, white and blue. 

D
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State and politics
3 Students match the types of government with the 

explanations. 

Key

1 republic 3 monarchy
2 democracy 4 constitutional monarchy

Extra activity
Students mark in the primary stress and practise the 

pronunciation of the words in 3.

1 /rɪˈpʌblɪk/  2 /dɪˈmɒkrəsi/  3 /ˈmɒnəki/ 

4 /ˌkɒnstɪˈtuʃənl ˈmɒnəki/

4 In pairs, students think of a country, in the present or past, for 

each type of government.

Example answers

1 Democracy – Sweden
2 Republic – Republic of Ireland
3 Monarchy – Saudi Arabia 
4 Constitutional monarchy – The United Kingdom

5 Students read the text about the United Kingdom and match 

the underlined words with the definitions.

Key

1 general election 6 in the centre
2 left-wing 7 run
3 member 8 foreign afairs
4 political party 9 ministers
5 right-wing

Study skills 
Students close their books and write down as many new words 

as possible from the page. Discuss why they think we remember 

some words and not others. Elicit how students can remember 

more words. Tell them to turn to page 73 to compare their ideas. 

Maximising your memory 
It is likely that students will remember words that they have 

analysed and evaluated in some way. If they have learnt the 

word in context and they have fully understood the word 

rather than just learning it based upon a definition, it is more 

likely to be remembered long-term.

Discuss with students how they learn words best – do they 

need to hear them, see them written down or write them 

down themselves? Some students memorise vocabulary by 

associating new words with ideas or anecdotes. Good learners 

create mnemonic devices such as short phrases, tunes or 

poems. In order to internalise vocabulary students should also 

review vocabulary regularly.

To really improve vocabulary, students need to read. They 

should only look up words which are important for the story, 

find their meaning in a good dictionary and make a note in 

their vocabulary notebook.

TEACHER DEVELOPMENT: STUDENT TRAINING

D

Extra activity
Students write a short description of a country of their choice 

using the vocabulary from 1, 3 and 5. They could read out their 

texts in small groups at the beginning of the next class, without 

saying the name of the country. Other students guess the name 

of the country. 

Homework
 Refer students to the Workbook, page 34.

 Reading p51
Warmer
Play Hot Seat to start the class. Divide the class into two teams, 

A and B. A volunteer from team A sits with their back to the 

board. Write a word from the previous lesson on the board. Team 

A defines the word for the volunteer student to guess in one 

minute. After one minute, it is Team B’s turn to define words. 

The team that describes the most words in one minute wins the 

round. 

1 In pairs, students look at the two pictures and speculate about 

who the two men might be, whether they look similar and 

their relationship. Encourage students to guess. They then 

discuss what might be strange about the caption for the 

second picture. 

The first picture is of Charles Albert (Carlo Alberto Amadeo). 

He was born in 1798 in Turin, Italy and was part of the 

aristocratic Savoy family. He was the King of Piedmont-

Sardinia from 1831 to 1849 but gave up the title in favour of 

his son Victor Emmanuel after a military defeat against the 

Austrians.

The second picture is of Victor Emmanuel himself (Vittorio 

Emanuele Maria Alberto Eugenio Ferdinando Tommaso, 1820 

– 1878). He became king of the newly united, independent 

Italy in 1861 but, to the disappointment of some supporters, 

chose not to re-number his title. He was thus Victor Emmanuel 

II, the second king of Piedmont-Sardinia but the first king of 

the whole country.

Cultural information

D
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2 Students read the text and answer the questions.

Key

1 Victor Emmanuel II, who lived from 1820 to 1878, was the irst 
king of Italy.

2 One mystery is that he was called Victor Emmanuel the 
second even though he was the irst king. The other is that 
some people think he was the son of a butcher, not a real 
prince.

3 SPEAKING  Students work in groups and discuss the questions

Example answers

1 When he became king of Italy, he chose to be called Victor 
Emmanuel II (of Savoy) instead of taking the title Victor 
Emmanuel I (of Italy).

2 Most leaders at that time had enemies, so perhaps it was 
some of his political enemies who wanted to make people 
question whether he should really be king. 

3 There is some evidence but I don’t think there’s enough to 
prove the story. There might be other explanations.

4 Students read the last part of the mystery to find out the 

solution. 

Key

No, the writer strongly suggests that the story is not true, and is 
one of many similar ‘conspiracy theories’.

5 Students read the text again and answer the questions.

Suggested answers

1 It was an accident caused when the nurse’s dress touched a 
candle lame and caught ire.

2 She was badly burnt and later died.
3 The servant’s letter said the family would go home on the 

4th of October, while the oicial document said they had 
returned on the 20th of September.

4 By the time of his death he owned a lot of houses and was 
much richer than an ordinary butcher.

5 He was lively and not interested in studying. He did not act 
like someone of royal blood.

6 He established the irst Italian state and became the irst king 
of Italy.

6 Students match the underlined words with the definitions.

Key

1 incident 3 rumours 5 substituted for
2 suspicion 4 spread 6 established

Extra activity 
Students make a mind map of the words they have come across 

so far, related to the unit theme of history.

Suggested categories

Politics: political parties: left-wing, right-wing, in the centre, 
run in an election/win an election, ministers, prime minister, 
president
Monarchy:  prince, queen, king, constitutional, royal
State:  democracy, republic, monarchy 
Events:  general election

Homework

 Refer students to the Workbook, page 35. 

 Grammar in context  
p52–53
Modal verbs of speculation and 
deduction – Present

Test before you teach
Choose ten small objects at home and put each one in a paper 

bag numbered from one to ten. Pass the bags round the 

classroom for students to put their hands in and guess what the 

objects are. Some should be easy – a pen, some keys – but others 

should be more difficult to identify correctly, e.g. a CD that could 

be confused with a DVD. Elicit sentences using modals in the 

present e.g. it could/may/might be a CD, it can’t be a debit card, etc.

1 Students look at the sentences and the verbs in bold and 

answer the questions. Check answers and ask students to 

compare the spelling of the words in bold with the way they 

are pronounced. In particular draw attention to the silent gh 

in might and l in could.

Key

a must c might/may/could
b can’t d ininitive without to

 Refer students to the Grammar reference on page 58



52

Modal verbs of speculation
Modal verbs of speculation and deduction are used to express 

our degree of certainty about the present.

• To speculate about a present situation/state, use modal 

verb + infinitive, e.g. He must be the king.

• To speculate about an ongoing action, use modal verb 

+ be + ing, e.g. He hasn’t come to the meeting, he must be 

working.

• If the situation is 90% impossible use can’t

• If the situation is 50% possible use might, may, could

• If the situation is 90% possible/likely use must, can’t, 

couldn’t

Remind students that modal verbs do not take s in the third 

person present tense.

TEACHER DEVELOPMENT: LANGUAGE

Extra activity
To focus on form and meaning, set up a drill as follows. Write on 

the board: not true, possible and true. Say different phrases and 

point to the words on the board. Students say the sentence with 

the appropriate modal verb e.g.

He is Russian (point to not true) = He can’t be Russian.

2 Students choose the correct alternative. Remind students that 

they can refer to the Grammar guide for help. 

Key

Country 1 Country 2
1 can’t 1 could
2 might 2 may
3 must 3 must

3 Students make deductions about these flags using may, 

might, must and can’t.

Key

Flag 1 Flag 2
1 may/might 1 can’t
2 can’t 2 may/might
3 must 3 must

Extra activity
Students write three sentences to give clues about a country or 

flag of their choice. Tell them to model their sentences on the 

ones in 2 and 3. They could read out their sentences for other 

students to guess the flag or country.

4 SPEAKING  Students work with their partner to talk about 

where the place is in the photos. Remind them to use can’t, 

may, might, could, must to make speculations and deductions. 

Draw students’ attention to the model dialogue.

D

Extra activity
Bring into class more photos of different places around the 

world. Number them and pass them round the classroom. 

In pairs, students write down where they think the places 

are using modal verbs of speculation and deduction. Collect 

in the photos and elicit sentences about each photo. Each 

grammatically correct sentence wins a point. Sentences which 

identify the places score 5 points. The pair with the most points 

wins the game.

Modal verbs of speculation and 
deduction – Past
5 Students look at the sentences and answer the questions.

Key

a must c may/might/could
b can’t d past participle

Modal verbs of speculation and deduction + have + past 

participle are used to express a degree of certainty about a 

past action or situation 

If we are guessing about a situation/state in the past: modal 

verb + have + past participle

If we are guessing about an ongoing action in the past: modal 

verb + have + been + -ing

TEACHER DEVELOPMENT: LANGUAGE

 Refer students to the Grammar reference on page 58

6a PRONUNCIATION   21 Play the CD for students to listen to the 

two sentences and decide if we pronounce have the same way 

in both sentences.

Key

You have to go now – strong form of have: /hæv/
You must have known – weak form of have: /əv/

6b  22 Play the CD for students to note down if they hear the 

strong (/hæv/) or weak form (/əv/) .

Key

1 /əv/ 2 /əv/ 3 /əv/ 4 /əv/

6c  Play the CD again for students to listen and repeat the 

sentences.

D

D

D
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Modal verbs of speculation  
Strong and weak forms
Function words have ‘strong’ and ‘weak’ forms depending 

whether they are stressed or not. Point out to students 

that it is not necessary to pronounce the weak forms to be 

understood, but it will help them understand English much 

better if they learn the strong and weak forms of the most 

common words. Students should know that if they want to 

improve their accent, it’s important to use the weak form of 

function words because it will help them speak faster and 

make their speech sound more natural. 

The difference between the strong and weak forms is that 

vowel sounds will be much shorter and less distinct in the 

weak form. Students cannot see this difference in the spelling 

so this is a good opportunity to point out the value of 

phonetic transcription as a key to English pronunciation. 

In the negative past modal form, have is often reduced to ‘ve 

and connected to not, e.g.

He might not’ve known 

This only occurs in the spoken form, we never write it this way.

TEACHER DEVELOPMENT: PRONUNCIATION

7 Students complete the sentences with past modals of 

speculation and deduction and the verbs given.

Key

1 can’t have written 4 can’t have had
2 might/could have been 5 must have worked
3 must have created 6 might have been 

8 Students choose the best answers.

Key

1 A 3 C 5 B 7 C
2 C 4 D 6 A 8 A

Extra activity
Describe a situation which is open to speculation and deduction 

and elicit some possible conclusions, e.g.

When I walked into my house, the furniture was broken and there 

were papers all over the floor.

No students came to class this morning. 

The lights have gone out.

Then ask students to work in pairs and write as many sentences 

as possible about what may/might/could have happened, using 

a modal verb + have + past participle

Homework

 Refer students to the Workbook, page 36. 

 Developing vocabulary 
p53
Adjective suffixes
1 Students write the words in two columns: noun/adjective. 

2 For each adjective, students underline the suffix which makes 

it an adjective, as in the example. Remind students that a 

suffix is a letter or group of letters added to the end of a word 

to make another word. A good knowledge of English prefixes 

and suffixes will help students develop vocabulary. Point out 

that uncomfortable is an example of a word that has both a 

prefix and a suffix added to the root (comfort).

Key

Noun   Adjective

aristocracy   aristocratic

comfort   uncomfortable/comfortable 

danger   dangerous

help helpless

hunger   hungry

care   careful

oice   oicial

terror   terrible

3 Students turn the words into adjectives and write them in 

the correct column. Remind them to be careful to make any 

necessary changes in spelling. Students could check the 

words in their dictionaries.

Key

-y -ous -able -ible
thirsty famous enjoyable sensible
 mysterious 
-ful -less -al -ic
useful senseless natural  artistic
 useless

D

D
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IELTS Exam success
Students discuss how they know if they need to add a suffix, a 

prefix or both to the word given in a word formation cloze activity. 

Tell them to turn to page 75 and compare their answers. 

4 Students read the text and use the words given in capitals to 

form a word that fits in the gap in the same line. You could do 

the first one together as an example. 

Key

a aristocratic e careful
b mysterious f comfortable
c oicial g hungry
d useless h sensible

Extra activity
Students think of more adjectives to write under each suffix, 

using their dictionary to check their words. They underline the 

primary stress in each word and practise the pronunciation. 

Homework

 Refer students to the Workbook, page 37. 

 Listening p54
Warmer
Explain to students that in this lesson they are going to do a 

Listening about the Titanic. Ask them what they already know 

about this famous event. Referring to the photo, introduce 

some of the key words that will come up in the listening activity 

(lifeboats, icebergs, sink, sail, duty to stay on board, etc.).

1 In pairs, students look at the picture and answer the 

questions. If they don’t know the answers, tell them to guess. 

2 LISTENING   23 Play the CD for students to listen to two 

people talking about the Titanic and find the answers to the 

questions in 1. In a less confident class, pre-teach these words 

before students do the listening activity:

lifeboat – a small boat that is kept on a ship for emergencies; 

sink – to disappear under the surface of the water; iceberg – a 

very large piece of ice floating in the water with only a small 

amount of it above the surface of the water.

Audioscript

SISTER: Wow, I’ve just been reading this article about the Titanic. 
There’s a lot of stuf that I didn’t know before.

BROTHER: Like what?

SISTER: Well, about the lifeboats. Look, there were about 2,200 
people on board the ship. And how many lifeboats were there? 
Only 20. Even if every lifeboat had been full, more than a 
thousand people would have stayed on the ship.

BROTHER: So there weren’t enough lifeboats?

SISTER: No, there were twenty, but they needed at least 40.

BROTHER: So why weren’t there enough?

SISTER: The people who designed the ship told the director of the 
company that there weren’t enough. But the director, err, let’s see, 
Ismay his name was, this Ismay said there could only be 20.

BROTHER: But why?

SISTER: Because he said it would look ugly, having so many lifeboats 
on the deck. He wanted the ship to look nice. That was the most 
important thing for him. And of course he said they weren’t 
necessary because it was impossible for the Titanic to sink.

BROTHER: Hmm, yeah, well we all know he was wrong there.

SISTER: The thing is, they say that if Ismay had allowed more 
lifeboats, a lot more people would have survived. But do you 
know the worst thing?

BROTHER: What?

SISTER: Ismay was actually a passenger on the Titanic and he was 
one of the people who got a place in a lifeboat.

BROTHER: But I thought it was women and children irst?

SISTER: Yes, exactly. He said that he only got in the lifeboat because 
there were no more women or children. He said there was 
nobody else waiting.

BROTHER: Well if that’s true then I can understand it. I would have 
done the same if I’d been in his place.

SISTER: Yeah, maybe, but other people say that if it had been 
their decision to limit the number of lifeboats, they would have 
stayed on the ship. And there was another thing about this 
Ismay too. A lot of people say that it was his decision to go so 
fast, not the captain’s. The ship went at full speed, even though 
they knew that there was the possibility of icebergs in the area. 
If the ship hadn’t been going so fast, the iceberg wouldn’t have 
caused so much damage. But Ismay really wanted to arrive on 
time in New York because it would have been great publicity for 
the Titanic.

BROTHER: Hum. This Ismay was quite a character.

SISTER: Well, they say that later he did try to get as much money as 
possible for the families of the victims. He wanted to help them. 
So I suppose he wasn’t all bad.
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Key

1 There were 2,200 people on board the ship.
2 There were only 20 lifeboats.
3 The ship’s director, Ismay, decided the number of lifeboats.
4 The most important factor for Ismay was that the ship looked 

nice.
5 Ismay wanted the Titanic to go fast in order to reach New York 

on time and create good publicity for the ship.

3  Play the CD again for students to decide if the sentences 

are true or false. Tell students to correct the false sentences.

Key

1 F (They needed at least 40 lifeboats.)
2 F (Ismay got on one of the lifeboats and was saved.)
3 T
4 F (They knew there could be icebergs in the area.)
5 F (Ismay later tried to collect money for the victims’ families so 

there is something nice to say about him.) 

Carrying out listening tasks

• Always give students a clear purpose for listening to  

motivate them. For example, if students know they have to  

do a speaking exercise on the same topic as the listening,  

they will probably pay more attention.

• Make sure the context is clear (describe the situation and  

topic) and encourage students to predict content from key  

words in the questions, visual clues, etc.

• Give students time to read the questions before they listen  

and ask if there is any vocabulary they don’t understand.

• With less able students, it is a good idea to play the  listening 

in short sections. After each section, ask students  to discuss 

what they have understood in pairs or groups.  Discussion 

in pairs is motivating, makes listenings less  threatening and 

gives you more information about how  much students have 

understood.

• If there is a difficult key phrase, pause the CD and see if 

anyone can repeat it. Write the phrase on the board and 

then play that section of the CD again before continuing.

• After the task is complete, give students a copy of the 

audioscript and allow students to listen again. This helps to 

reduce anxiety and confirms that they have understood.

• After the listening, have a class discussion based on 

students’ reaction to the text: Have you had a similar 

experience? What would you do in this situation? Do you agree 

with the speaker? Would you like to do this?

• For the CEF dossier (see Unit 2, Teacher development box, 

CEF Portfolios) students could record the listening activities 

they have done in class on a self-evaluation sheet. Ask them 

to write the subject, date and evaluate their progress.

I understood the first time I listened.  1 2 3 4 5

I understood when we had finished listening.  1 2 3 4 5

I understood after listening with the audioscript.  1 2 3 4 5

TEACHER DEVELOPMENT: CLASSROOM TIPS

4 SPEAKING  What about you?

Students discuss if they think Ismay did the right thing to leave 

the sinking ship, or if he should have stayed on the Titanic until 

the end. 

Example opinions

I think he did the right thing to get on a lifeboat. He made sure 
that all the women and children were on lifeboats irst, and it was 
important for him to live and explain what had happened.
It was his duty to stay on board. It was his fault that there weren’t 
enough lifeboats and that the boat was going so fast. It wasn’t 
fair that he survived and other innocent people died. 

Extra activity 
Draw a picture of a sinking ship and a clock at 11.40pm (the 

time when the ship hit the giant iceberg). In pairs, students 

write five sentences using the past continuous to describe what 

people were doing at the time

The RMS Titanic was the largest passenger steamship in 

the world. The Titanic was designed by some of the most 

experienced engineers, and used some of the most advanced 

technologies available at the time. It was believed to be 

unsinkable.

Shortly before midnight on 14 April 1912, four days into the 

ship’s maiden voyage, Titanic struck an iceberg and sank two 

hours and forty minutes later. 1,517 of the 2,223 people on 

board died, one of the deadliest peacetime maritime disasters 

in history. More men than women and children died because 

that was the protocol that was followed. The majority of 

deaths were caused by hypothermia in the freezing water. 

Cultural information

Homework

 Refer students to the Workbook, page 37. 

Grammar in context p54–55
Third conditional 

Test before you teach
In order to find out how much students know about the third 

conditional, ask some questions about the Titanic. 

What would have happened if the Titanic had sailed to South Africa? 

What would have happened if she had had more life boats? 

What would have happened if it had been summer? 

What would have happened if there had been more ships close by? 

1 Students look at the sentences in the third conditional and 

answer the questions.

D
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Key 

1 We use the past perfect in the if-clause.
2 We use would have + the past participle of the verb.
3 No, it can come second.
4 We know ’d is had if it is in the if clause.
5 We use the third conditional for imaginary situations in the 

past. 

Third conditional
The past is past and cannot be changed. We use the third 

conditional to speculate about the past and what could have 

happened if things had gone differently. The third conditional 

gives the imaginary result, or consequence, of an unreal past.

• The third conditional is formed by an if-clause and a main 

clause. The if-clause can come first or second: if it comes 

first, the clauses are separated by a comma, but if it comes 

second, a comma is not necessary, e.g. I would have got to 

work on time if my alarm clock had gone off. 

• The main clause in a third conditional sentence can contain 

any of the modal verbs would, could or might according 

to the meaning we wish to convey.  

• Remind students that we often use just the main clause 

if the if-clause can be implied rather than spoken, e.g. I 

wouldn’t have said so.

• It is common to use contractions with this language, 

particularly when it is spoken, e.g. 

If I’d studied harder, I’d have passed the exam. 

TEACHER DEVELOPMENT: LANGUAGE

 Refer students to the Grammar reference on page 58

2 Students complete the sentences with the correct forms of 

the verbs. 

Key

1 had continued 5 hadn’t found
2 would have arrived 6 wouldn’t have found out
3 would have survived  7 had invented
4 hadn’t fallen 8 would have found 

3 Students read the text and choose the correct alternative.

Key

1 existed, have 4 hadn’t, wouldn’t
2 been, wouldn’t 5 released, been
3 had, would  6 had, have 

4 Students read the situations and write sentences in the third 

conditional. Draw students’ attention to the example sentence.

Suggested answers

1 My friend wouldn’t have been able to ix my computer if she 
hadn’t done a course in computer science.

2 If they hadn’t paid my brother his salary that morning, he 
wouldn’t have had enough money to buy the tickets.

3 If I hadn’t studied a lot, I wouldn’t have got 90% in the exam.
4 The road wouldn’t have been wet if it hadn’t been raining.
5 I would have bought you a present if I had had some money.
6 I wouldn’t have known the answer if you hadn’t told me.
7 We wouldn’t have become their friends if we had known they 

were such horrible people.
8 If he had trained more, he wouldn’t have done so badly in the 

race. 

Extra activity
Ask students to read out their sentences practising the 

pronunciation of the contracted forms in the third conditional.

5 Students complete each sentence using the third conditional. 

You could do this as a speaking activity in open class and 

brainstorm ideas before students write their sentences. 

Example answers

1 I would have gone skiing.
2 I would have voted for Barack Obama.
3 I would have passed all my tests.
4 I would have been very happy.
5 it would have been the end of the world.
6 we wouldn’t have eaten that giant pizza. 

6a SPEAKING  In pairs, students take it in turns to ask and answer 

the questions. In a less confident class, students can make 

notes that they refer to during the speaking activity. They then 

swap partners and try again without using their notes.

6b Individually, students write five similar questions. They take it 

in turns to ask and answer the questions with their partner. 

Extra activity
If students are finding it difficult to understand the concept and 

form of the third conditional, give them extra practice. Tell students 

a story about a terrible day you have had. List the events (your 

alarm clock didn’t go off on time, you overslept, you couldn’t find 

your car keys, you left your house keys inside the house etc.). Ask 

students to re-imagine the story as a different past, and ask them 

to give you correct third conditional sentences e.g. If your alarm had 

gone off, you wouldn’t have overslept etc. Students could then write 

a similar story. 

Homework

 Refer students to the Workbook, page 38. 

 Developing speaking p56
Describing photos 2

Warmer
Write the following sets of vocabulary from the unit on the board. 

Students find the odd one out in each group and give reasons. 

Students could then invent another odd one out with vocabulary 

from the unit.

king, queen, prince, president 

monarchy, republic, democracy, election

currency, flag, anthem, aristocrat

Key

president is the odd one out because it is not a member of the 
royal family
election is the odd one out because it is not a type of state
aristocrat  is the odd one out because it is not a national symbol

D

D

D
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1 SPEAKING  In pairs, students think of questions to ask about 

the photo. Draw students’ attention to the example questions. 

Remind students of the key question words (who, what, why 

where, when and how).

Suggested questions

Who can you see in the picture?
Where do you think they are?
What do you think the man is doing?
Why do you think he is there?
Who are the other people in the photo?
How do you think he feels?

2 LISTENING   24 Play the CD for students to listen to a 

student talking about the photo. Students listen to find out 

if she answers any of their questions and make a note of her 

answers. 

Audioscript and Key

Erm, in this picture I can see two men. One of them is a Saudi. I 
think it’s al-Waleed Bin Talal, the Saudi millionaire. He looks as if 
he’s welcoming the other man because he’s smiling and I think 
they’re shaking hands. Erm, if that’s right then it’s probably in 
Saudi Arabia, and it’s probably an oicial meeting of some sort. I 
can’t see the other man’s face so I’m not sure who it is. Erm, he’s 
going a bit bald and he’s wearing a jacket. Maybe he’s European. 
Oh, and he’s wearing glasses too. He must be a visiting politician 
or businessman. Anyway, it looks as if they’re pleased to see each 
other. There are some other men in the background but it isn’t 
clear what they’re doing and I don’t know who they are.

3 SPEAKING  In pairs, students decide if they agree with what the 

speaker says about the picture and explain why or why not. 

Suggested answer 

I agree with some things that the girl says. It is al-Waleed Bin Talal 
greeting someone, but it can’t be in Saudi Arabia because if you look 
closely there’s a sign at the back saying ‘Abu Dhabi 2010. I think I can 
see the word ‘Media’ too, which makes me think the other man is 
Rupert Murdoch, the man who owns a lot of newspapers and TV 
stations. If so, he isn’t European; he comes from Australia. 

4  Play the CD again for students to listen and tick the 

expressions in the Speaking Bank that they hear.

Key 

I think 
I imagine
he must be (visiting)
I’m not sure 
It can’t be 
it’s probably
It might be
it looks as if 

Study skills
Students discuss what they think they should do if it’s their turn to 

speak and they can’t think of anything to say. Tell students to turn 

to page 149 to compare their ideas.

Practice makes perfect 
5a Students look at the task. In pairs, students each choose a 

photo and, individually, spend three minutes preparing to talk 

about it. 

5b Students take in turns to do the task. Remind students to use 

the expressions from the Speaking Bank and the advice from 

Study skills.  

For students who are less confident, photocopy the model 

description below for extra support during the speaking task. 

Ask them to change the underlined information to include 

their own opinions. Remind them that if their partner stops, 

they should ask questions to help them. Monitor students, 

noting important errors and good use of language to go over 

in a short feedback slot at the end of this activity.

Model description of a photo 

Let me see, I think this photo might be a political 

conference. There are lots of people in work clothes, 

and laptops and computer cables everywhere. Everybody 

is looking in the same direction except one man who is 

sleeping in front of his laptop. I imagine he must have 

got bored listening to some famous politician. He seems 

very tired. I’m not sure which city or country they’re in, 

it could be Britain or another European country. I think 

everyone must have been there a long time. There are 

lots of empty water bottles on the table. I’m not sure but 

there is a blue screen in the background, so they may 

be recording an interview with a famous politician for 

television. Personally, I wouldn’t like to be there because 

I don’t like politics. I went to a political rally with my dad 

once and I fell asleep too!

Monitoring
Monitoring students means moving round the classroom 

to help them with any language difficulties and generally 

being available to deal with individual needs as well as noting 

common problem areas. 

To monitor your students, you need to get physically close to 

pairs or groups and focus your attention on one pair or group at a 

time. Try to be as unobtrusive as possible and avoid eye contact. 

Make sure you have a note pad and a pen to write down errors 

that impede communication in grammar, pronunciation and 

vocabulary as well as good use of language. You can comment on 

this individually to students on the spot or write common errors 

on the board for the class to consider, correct or rephrase. 

TEACHER DEVELOPMENT: CLASSROOM TIPS

Homework

 Refer students to the Workbook, page 39. 

This page is taken from Flying High for Saudi Arabia Plus 5 Teacher’s Book. It is photocopiable and may be used within the class.
© Macmillan Publishers Limited 2013
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 Developing writing p57
A story 

Warmer
Hold a Spelling Match as a fun, competitive way of revising 

vocabulary and practising spelling. Choose vocabulary you wish 

to test from the unit so far and divide the class into two teams 

(A and B). First, read out word one to team A for them to spell it 

together, letter by letter. If they spell the whole word correctly, 

they score one point. However, if at any point they call out an 

incorrect letter, the ‘part-word’ is handed over to team B to 

complete (and back again if they make an error). This proceeds 

until one team finishes off the word. The team with the most 

points wins the game. 

1 Students read the story about a bad day and answer the 

questions. 

Key

1 The story happened on the last day of the summer holidays 
when the writer went to a new indoor ski slope.

2 The characters are the writer and his/her friends.
3 The writer had an accident and had to go to hospital for an 

operation on his/her knee. 

2 Students read the story again and underline the words and 

expressions in the text that helped them understand when or 

in what order the events in the story happened. 

Key

It was the last day of the summer holidays.
When we arrived,
First, 
then,
After an hour,
Later, 
inally, 

3 Students look at the paragraphs and decide what the function 

of each paragraph is.

Key

Paragraphs 1 and 2 introduce the story (characters, relationship, 
setting, background)
Paragraphs 3 and 4 describe the main events in the story
Paragraph 5 describes the outcome of the story

4 Students look at the Writing Bank and match the tenses and 

their uses in the story.

5 Students look at the story again and find further examples of 

the narrative tenses in the Writing Bank.

Key

1 d 2 e 3 a 4 b 5 c

Practice makes perfect
6a Students do the task. Remind them to use narrative tenses 

carefully and include words and expressions that explain 

when or in what order events happened.

 For students who are less confident, photocopy the model 

text below for extra support during the writing task.

Model text

If I had known it was going to be such a bad day, I would 

probably have stayed in bed. It was a rainy, cold day and I 

wasn’t feeling very well. If I had known what was going to 

happen, I would never have left the house.

I am not a very forgetful person, but that day I forgot 

everything. I left the house without my keys, forgot to 

pack the correct books, left my lunch at home and, worst 

of all, forgot to take waterproof clothes for going on my 

bike. 

After school, I had to go to my dad’s ofice to pick up 

the front door keys. I had forgotten my key for the bike 

padlock as well, so I left it standing outside. 

When I walked into the ofice, everyone looked at me. 

I was very wet from the rain. Dad was angry because I 

had forgotten my rainproof jacket. I was looking out 

the window when I saw a man taking my bike. I ran out 

of the ofice very fast but I slipped on the stairs. I knew 

straight away that I must have done something serious.

One hour later, I was in the hospital! I had broken my 

arm and hand. I was crying because my bike had been 

stolen too! I wish I’d just stayed in bed!

6b Students read other stories from the class and decide who had 

the worst day.

 

Extra activity
In pairs, students use their checklists to review and give 

feedback on their partner’s work. 

IELTS Exam success
Students brainstorm how they should organise their time in 

writing exams. Tell students to turn to IELTS Exam success on page 

75 to compare their ideas.

 

Organising your time in exams
Make sure students understand the format of each section of 

the writing exam they are going to take. By doing model or 

practice tests, students will become familiar with the exam 

format (how much time they have for each section, how much 

each section is worth, how many words they have to write, 

where they should write their text, etc.) and this will help them 

allocate their time effectively during the exam. 

Each section is worth a certain number of points. Remind 

students not to spend too much time on one particular 

section. It is better to answer all the questions than to do an 

excellent job on some and not have enough time to do the 

others. If you run out of time, write notes. 

Students will have to decide if they have enough time to write 

a rough draft, and should try to leave some time at the end 

to check their work. Students should have a mental checklist 

when they are checking their work.

TEACHER DEVELOPMENT: STUDENT TRAINING

Homework

 Refer students to the Workbook, page 40. 

D

This page is taken from Flying High for Saudi Arabia Plus 5 Teacher’s Book. It is photocopiable and may be used within the class.
© Macmillan Publishers Limited 2013
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 Grammar revision p59
Students read the Grammar reference and Vocabulary sections on 

page 58 before completing the revision exercises on the following 

page.

Modal verbs of speculation and deduction – 
Present and past

1 Students complete the sentences with must, may or can’t.

Key

1 can’t 3 can’t 5 must
2 must 4 might  6 might

2 Students complete the sentences with the correct form of 

must, might or can’t.

Key

1 can’t have seen 5 can’t have snowed
2 might have been 6 might have done
3 must have come 7 can’t have stolen
4 must have rained

Third conditional 

3 Students use the correct form of the verbs in the box to 

complete the third conditional sentences. 

Key

1 had passed 5 had shone
2 would have bought 6 would have sent
3 had died 7 had played
4 had cooked 

D  Vocabulary revision p59
Nations 

1 Students complete the sentences about Germany with the 

correct words. 

Key

1 capital city 3 lag 5 population
2 national anthem 4 President 6 currency

Adjective suffixes 

2 Students complete the sentences with the adjective form of 

the words.

Key

1 thirsty 4 sensible 7 enjoyable
2 careless 5 comfortable 8 mysterious
3 artistic 6 natural

State and politics

3 Students match the words or parts of words and the 

definitions. 

Key

1 general election – occasion when you can vote for the  
next government

2 right wing – with conservative ideas or objectives
3 political party – a group of people with similar political ideas
4 foreign afairs – things which happen in other countries
5 constitutional monarchy – a country ruled by a king or queen 

whose powers are limited by a set of basic laws
6 left wing – with socialist ideas or objectives

D
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6 Shop until you drop

 Vocabulary p60
Shops

Warmer
In pairs, students discuss the meaning of the unit title Shop until 

you drop (buying large amounts of goods in a short space of time. 

‘Until you drop’ here means ‘until you collapse because you are so 

tired’) and what they think the unit is going to be about (shops 

and shopping). 

1 In pairs, students match some of the words with the photos. 

Elicit what you can buy or do in each of these shops. Point out 

that the possessive ’s is used to refer to some shops e.g. the 

grocer’s, short for the grocer’s shop.

Homophones
Point out that things used for writing such as paper and pens 

are called stationery. A similar word is stationary, meaning 

standing still, not moving. To remember the difference 

between these two words, they could remember the link 

between the ‘e’ in ‘stationery’ and the ‘e’ in ‘envelope’.

TEACHER DEVELOPMENT: PRONUNCIATION

Key

a Greengrocer’s: you can buy fruit and vegetables
b Stationery shop: you can buy paper, pens, cards, oice supplies
c Jeweller’s: you can buy jewellery such as bracelets, earrings, 

rings, necklaces etc.
d Bank: you can deposit and take out money, open/close an 

account, pay bills, change money etc.
e Sports shop: you can buy sports clothing and shoes, 

accessories and equipment for diferent sports

Extra activity
In pairs, students play vocabulary tennis. Students choose one 

of the shops in 1 and take it in turns to say what they can buy 

there. Remind them that if they cannot think of anything to say, 

or if they say an incorrect word or repeat a word, they will lose 

a point. In a less confident class, you could divide the class into 

two teams and do this as a whole-class activity. 

2 LISTENING   25 Play the CD for students to listen to the short 

conversations and decide where the people are and what they 

want to buy or do. 

Audioscript

1 

BOY 1: I’m not sure. What do you think?

BOY 2: Well, I don’t really know. I like the colour, but I’m not sure. 
Are they comfortable?

BOY 1: Not really!

BOY 2: Well, remember, we aren’t going to a fashion show. We’re 
going to be walking in the country for hours. If they aren’t 
comfortable, your feet are really going to hurt.

BOY 1: You’re right. Maybe I should try those trainers.

2 

MAN: Good morning. How can I help you?

TEENAGE BOY: I’d like to open an account please. 

MAN: Yes, of course. Are you a student?

TEENAGE BOY: Yes, I am.

MAN: Ah, well, we have a great account for students and you get a 
Visa debit card with it.

TEENAGE BOY: How much money do I have to put into the account 
now?

MAN: Oh, it can be anything, just 50 SAR if you want. But we do 
need proof of identity. Have you got a passport, or an ID card or 
a driving licence?

Vocabulary/
Developing 
vocabulary 
p60, 63

  Shops and shopping

  Collocations connected with money and shopping 

Reading p61   Scanning and skimming the text for information

  Scent marketing

Grammar in 
context  
p62 –63, 64–65

  Indeterminate pronouns – some-, any-, no-, every-

  I wish/If only

  So and such

Listening p65   Listening for general and specific information

  Spending habits

Pronunciation 
p63

  Pronunciation of so and such 

Developing 
speaking p66

  At a clothes shop 

Developing 
writing p67

  A formal letter of complaint

Language 
reference 
and revision 
p68–69

  Grammar: indeterminate pronouns, I wish/if 

only, so and such

  Vocabulary: shops and shopping, 

collocations connected with money and 

shopping

Study skills 
p73

  General: Reflect on the year

  Writing: How to improve 

IELTS Exam 
success p76

  Speaking: How to get a good mark in the 

oral exam

  General: Success in exams
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3

WOMAN: Now, what else do we need to get?

MAN: Well, remember, it’s Jamie’s graduation next week. What can 
we get him?

WOMAN: I dunno. A book or something? I know he likes adventure 
stories.

MAN: Mmmm. Maybe not. I was thinking of a watch. The one he’s 
got is a bit old now, maybe we could get a sports watch, with a 
timer.

WOMAN: That’s a good idea! Now where will we ind watches? 
They might be in the men’s clothes department, or maybe 
electrical goods.

MAN: I dunno. This place enormous. Let’s ask that assistant over 
there.

4

ASSISTANT: Can I help you?

MAN: Yes, I’ve tried this on and I really like it, but I think it’s a bit 
too small.

ASSISTANT: OK. What size was that one?

MAN: Medium I think. Yes, medium.

ASSISTANT: Fine. Well, look, try this one. This is large. Is the colour 
OK?

MAN: Well, I usually prefer darker colours for jackets, but I can’t ind 
any. 

ASSISTANT: You might like these jackets over here. They come in 
dark blue, black or grey.

MAN: Mmm, yes, those are nice. Can I try the grey one on?

5

CUSTOMER: And can I have two for Australia?

WOMAN: Are they just for normal letters?

CUSTOMER: Yes, look.

WOMAN: Right. Well, they go by air mail of course. Is that everything?

CUSTOMER: Er, yes, thanks.

WOMAN: That’ll be 8 SAR in total.

CUSTOMER: When do you think the letters will arrive?

WOMAN: Erm. If you’re lucky they should arrive in a week.

CUSTOMER: OK. Thank you!

Key

1 Shoe shop: they want to buy some comfortable shoes or 
trainers.

2 Bank: the boy wants to open an account.
3 Department store: they want to buy a present/a watch.
4 Clothes shop: the man wants to buy a jacket.
5 Post oice: she wants to buy some stamps to post some 

letters to Australia.

Extra activity
Ask some comprehension questions to follow up the activity:  

1 Where do they want to go walking? 2 What does the boy need  

to open an account? 3 What ideas for presents do they have?  

4 What colour do the jackets come in? 5 How long do normal 

letters take to arrive in Australia?

Shopping
3 Students match the words to definitions 1–14. Students use 

dictionaries if necessary. 

Key 

1 debit card 8 discount
2 cashier 9 bargain
3 cash 10 receipt /rɪˈsiːt/
4 checkout 11 refund
5 shelves (sing. shelf )  12 trolley
6 queue 13 gift
7 aford 14 changing room

Extra activity
Students mark the stressed syllables (underlined in the key) and 

practise the pronunciation of the words. 

4 Students complete the text with the words from 3. 

Key

a trolley e queue i refund
b shelves f checkout j cash
c discount g cashier k receipt
d bargain h debit card

5 SPEAKING  In pairs, students discuss the questions. In a less 

confident class, students write notes on their answers to each 

question before they do this as a speaking activity. You could 

also model this activity in open pairs before students do this 

as closed pairs. 

Example answers

1 I really enjoy shopping. I go shopping every week, usually on 
Saturdays.

2 I usually go shopping with my sister.
3 I like clothes and shoe shops, because I like looking at the 

fashions. I don’t like department stores because they’re too 
big.

4 My favourite shop is a little clothes shop near to our house. It 
has really cool designs and it isn’t expensive.

How to run a speaking activity 

• Walk round and monitor students while they are 

carrying out this activity and note down errors and 

interesting language points. Write the errors on the board 

anonymously after the activity for students to correct. 

Remember to also include examples of good language. 

• Feedback on errors can be a useful warmer for the next 

lesson if you are running out of time.

• Extend a speaking activity by asking students to swap 

partners and perform the same activity again or ask 

students to write their conclusions down and pass it to 

another pair or group to compare their ideas. 

• After a speaking activity, try to develop a discussion 

in an open class. Ask prompt questions to help this 

discussion (What did you disagree about? Did you think of 

any imaginative answers? etc.). Write some of the students’ 

ideas on the board and vote on the best answer, most 

important point etc.

TEACHER DEVELOPMENT: CLASSROOM TIPS

D
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Extra activity
Students make up a story similar to the one in 4 using as many 

words as they can from 3. 

Homework

 Refer students to the Workbook, page 41.

 Reading p61
Warmer
Ask students to look at the photos on page 61 and describe them. 

Elicit what they think the text is going to be about. 

1 Students read the text and think of a good title. Elicit titles 

from around the class and ask students to explain their 

choices. Set a time limit of four minutes to stop students from 

focusing on difficult vocabulary at this stage and encourage 

them to read rapidly to get the general idea of the text.

Example answers

Smells increase sales
Grabbing Customers by the Nose
The Smell of Money
Beware of scent marketing!

Writing a text title
There is no difference in meaning between the words ‘title’ 

and ‘headline’. Newspapers tend to use the word ‘headline’, 

and magazines, websites and blogs tend to use the word 

‘title’. Both of them are a summary or a brief description of the 

content of an article or piece of text.

The words students choose for a title should provide an 

incentive to make the reader want to read. Writing good 

headlines and titles is a skill students need to learn. Titles 

usually use the active voice and strong present-tense verbs. 

The words must be clear and easy to understand, and the title 

should be eye-catching. When we read a title we evaluate the 

content within the article based upon the title, so the title 

should include key words that appear in the text. Students 

can ask these questions after they have thought of a good 

title: Does the title express the main idea of the text? Will it 

create reader interest? Are the words short, common, colourful, 

powerful, specific? Would you read a text with this title? 

TEACHER DEVELOPMENT: STUDENT TRAINING

IELTS Exam success
Students read the information in the IELTS Exam success box and 

brainstorm all of the different types of reading tasks that will 

appear in their next exam. Tell students to turn to page 76 to 

compare their answers. 

Being successful in exams
Being successful in exams means knowing about the format of 

the exam: What type of tasks are there? How long do students have 

for each section? How are the different sections scored? Encourage 

students to analyse different exam tasks and reflect on the sub-

skills they need (i.e. skimming and scanning, listening for detailed 

understanding of numbers and letters, reading quickly for general 

understanding) and the techniques they need to learn (picking 

out the important words, ignoring words that aren’t important 

for the question etc.). If students focus on the language, exam 

techniques and skills they need for the different tasks in their 

English exam, it will impact on their exam marks.

TEACHER DEVELOPMENT

2 Students read the article again and complete the text with 

sentences a–h. Remind them there is one sentence they do 

not need. 

Key

1 h 3 f 5 e 7 c
2 b 4 g 6 a

3 Students complete the sentences in their own words using 

information from the text. 

Suggested answers

1 the use of smell to make you want to buy something.
2 smell is a very powerful sense that afects your emotions.
3 they must encourage people to stay a long time and buy. 
4 they prefer the smell to remain a secret that inluences us 

without us realising.
5 the local authorities thought it wasn’t fair that everybody 

had to smell cookies and the public thought it could cause 
allergic reactions. 

4 Students match the words to the definitions. 

Key 

1 let 5 estate agents
2 remove 6 spray
3 unfurnished 7 subconsciously
4 instantaneously

5 SPEAKING  What about you?

 In pairs or small groups, students discuss their opinion of 

scent marketing and their favourite fragrances or smells. 

Students can vote on their favourite smells to round off this 

activity. 

Extra activity 
Write the topics below on the board and ask students to write 

the smells that capture the essence of these things, then talk 

about them with their partner. Students could change partners 

and repeat the activity. Elicit ideas from students around the 

class to round off this activity. 

my home ________________

the city  _____________

a member of my family ________________

my childhood ________________

Homework

 Refer students to the Workbook, page 42.

D
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 Grammar in context  
p62–63
Indeterminate pronouns: some- any- 
no- every-

Test before you teach
Dictate this short joke to the students (it is based on a poem by 

Charles Osgood on the theme of responsibility):

This is a little story about four people named Everybody, Somebody, 

Anybody, and Nobody. There was an important job to be done and 

Everybody was sure that Somebody would do it. Anybody could have 

done it, but Nobody did it. Somebody got angry about that because it was 

Everybody’s job. Everybody thought that Anybody could do it, but Nobody 

realised that Everybody wouldn’t do it. It ended up that Everybody blamed 

Somebody when Nobody did what Anybody could have done.

Elicit from students the rules for using somebody, anybody, nobody 

and everybody. 

1a Students look at the sentences.

1b Students now match the sentences halves to the rules.

Key

1 c 2 a 3 b 4 d 

1c Students complete the table.

Key

some- any- no- every- 
something  anything nothing everything
somebody/ anybody/ nobody/ everybody/ 
 someone  anyone  no one  everyone
somewhere anywhere  nowhere everywhere

 Refer students to the Grammar reference on page 68

Indeterminate pronouns

Anybody, nobody and somebody mean the same as anyone, no 

one and someone respectively. No one can also be written as 

no-one. 

Point out to students that there is a difference in emphasis 

between nothing, nobody etc. and not ... anything, not ... 

anybody: 

I don’t know anything about it. (= neutral, no emphasis)

I know nothing about it. (= more emphatic, maybe defensive)

TEACHER DEVELOPMENT: LANGUAGE

Extra activity
Draw a 4 x 4 grid on the board with the 16 possible 

combinations as in 1c. Divide students into two teams. Tell 

students that they have to race from one side of the grid to the 

other making correct sentences using indeterminate pronouns, 

e.g. There’s something in my shoe. Can somebody lend me a pen? 

If they say a correct sentence, they win the square and the other 

team must go round it. If their answer is incorrect, they do not 

win the square and the square is blocked so that they must now 

go round it.

2 Students choose the correct alternative. Remind students that 

they can refer to the Grammar guide for help. 

Key

1 everything 6 Everybody
2 somebody 7 somewhere
3 anywhere 8 anybody
4 No one 9 something
5 anything 10 everyone, anyone

3 Students complete the dialogue with the indeterminate 

pronouns in the table in 1.

Key

a somewhere e everything
b Anywhere f nothing
c something g somebody
d anything h anyone

4a SPEAKING  Individually, students complete the questions with 

anybody, anywhere, anything. 

Key

1 anywhere 4 anybody
2 anything 5 anywhere
3 anybody 6 anything

4b In pairs, students take it in turns to ask and answer the 

questions and see if their answers are similar or different. Elicit 

answers from different students around the class to close the 

activity.

Clauses of concession, result and 
purpose
5 Students look at the sentences and answer the questions.

Key

We use However, even though and although to show a 
contrast.
We use so that, to and in order (not) to to show our purpose in 
doing something.
We use so and therefore to show the result of an action or state.

6 Students complete the sentences in a logical way. Encourage 

them to use their imaginations.

7 Students compare their answers. Elicit the answers from the 

students as a whole class. Decide on the best answers. Make 

sure the answers are logical.

Key

Students’ own answers

8 Students match the two halves of the sentences so that they 

make sense. Go through the answers with the students.

Key

1 H    2 G    3 B   4 F   5 D    6 E    7 C    8 A

D
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Homework

 Refer students to the Workbook, page 43. 

 Developing vocabulary p63
Collocations with money 

Warmer
Write the word ‘money’ and ask students some questions to elicit 

the verbs we use with this word, e.g. What can people do with 

money? (spend, waste, make, earn, win, deposit, withdraw it).

Tell the students that these words collocate, or sound ‘good’ 

together, and are better remembered in phrases.

Collocations
A collocation is two or more words that often go together. 

These combinations just sound ‘right’ to native English 

speakers, who use them all the time. Other combinations often 

just sound ‘wrong’ (i.e. a fast train not a quick train). If students 

learn the words that commonly go together – collocations – 

they will take an important step in their vocabulary learning. 

Word combinations are often adjective + noun, verb + 

noun, and noun + verb pairs. Encourage students to learn 

collocations in groups, e.g. by topic (time, number, weather, 

money, family) or by a particular word (take action, take a 

chance, take an exam). 

TEACHER DEVELOPMENT

1 Students use the verbs that frequently go with money to 

complete the definitions. 

Key

1 win 4 donate 7 spend
2 waste 5 earn 8 save
3 borrow 6 lend 9 make

2 Students use the correct form of the verbs in 1 to complete 

the sentences. 

Key

1 earn/make 4 won 7 made
2 spend 5 donate 8 saving
3 borrow 6 lent 9 wasted

Extra activity
In pairs, students use the verbs in 1 to make a questionnaire 

about money. Students then take it in turn to interview another 

pair.  

Homework

 Refer students to the Workbook, page 44.

 Listening p64
Warmer
Choose vocabulary you wish to test from the unit so far and divide 

the class into two teams (A and B) for a spelling match. First, read 

out word one to team A for them to spell it together, letter by 

letter. If they spell the whole word correctly, they score one point. 

However, if at any point they call out an incorrect letter, the ‘part-

word’ is handed over to team B to complete (and back again if 

they make an error). This proceeds until one team finishes off the 

word. The team with the most points wins the game. 

1 In pairs, students look at the photo and describe what they 

can see. Elicit from students if they think people spend too 

much money on mobile phones and why or why not. 

Example answer

I can see a display of mobile phones. I think it is in 
a mobile phone shop. Each phone has a card next to it
that describes the phone and gives the price. The phones 
have diferent sizes of screen. I expect the ones with the best 
technology or the most features are the most expensive. 
There is a big card at the bottom of the display to help 
customers to choose the service plan that will suit them best.
Yes, I think people spend too much money on mobile phones. 
They want to impress other people.
No, I don’t think people spend too much money on mobile 
phones. For many people, it is like having a mobile oice but 
much cheaper.

2 LISTENING   26 Play the CD for students to listen to 

four conversations and match the conversations to the 

descriptions 1–4. In a less confident class, pre-teach these 

words before students do the listening activity: features – the 

important part or aspect of something; close – connected 

by shared feelings such as love or respect; stuff – objects or 

things.
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Audioscript

1 

JAKE: Oh, wow! Look at that!

ALAN: What?

JAKE: That phone there. 

ALAN: Yeah, it’s nice.

JAKE: Nice, it’s brilliant! 

ALAN: How much is it?

JAKE: £140. I wish I had enough money to buy it.

ALAN: But, wait a minute! I thought you bought a new mobile 
phone last month?!

JAKE: Yeah, I did. So what? 

ALAN: So you don’t need another one!

JAKE: But this one’s got lots of new features. And it looks cool too.

ALAN: But, Jake, you hardly use your mobile phone anyway. You 
always leave it at home.

JAKE: I know, but that’s cos I haven’t got enough money to pay my 
phone bills.

2

ELIZABETH: Hi, Katie. What’s the matter?

KATIE: Oh … nothing.

ELIZABETH: I don’t believe you. You look really down. Go on, what’s 
the problem.

KATIE: Oh, I’m just angry with myself. I need to buy some books for 
my studies, but I haven’t got any money.

ELIZABETH: I thought last week you said you’d saved some money 
up.

KATIE: I had! But yesterday I went shopping with Sophie and I 
bought a new pair of shoes. I wish I hadn’t bought them! I don’t 
know why I did it! They’re really nice but they were so expensive. 
And I’ve already got another pair that are almost exactly the 
same.

ELIZABETH: Well, listen, I can lend you some money if you want.

KATIE: Mmm. Really?

3

LUKE: I wish you wouldn’t do that!

TYLER: What?

LUKE: Every time I suggest going shopping at the weekend you 
say you’ve got something else to do.

TYLER: Well, it’s true. I just remembered that I have to go and visit 
my cousin.

LUKE: Yeah, this weekend it’s your cousin. Last weekend it was 
your uncle, the time before it was your grandfather.

TYLER: It’s just that I’ve er got a big family, and er we’re very close.

LUKE: OK. But when I said we could go and play football you said 
yes. As soon as I say the word ‘shopping’ you suddenly ind an 
excuse for not being able to go. 

TYLER: You’re right. Look, it isn’t that I hate going shopping with 
you. It’s just that I hate going shopping with anybody!

4

NATHAN: Oh, Mia. I’m really angry with you now. If only you’d told 
me it was a special day! I would have bought you a present.

MIA: But that’s just it. I really don’t like people spending money on 
me. You see, I don’t need anything.

NATHAN: Yeah, but that’s not the point. You’re my sister. I wanted to 
show you that I care about you.

MIA: Thanks, Nathan, but you don’t need to buy me a present to 
show me that you care. I know you care. The thing is, I just think 
nowadays we don’t need half of the things we’ve got. Magazines 
and TV just try to make us go out and buy stuf. If you don’t wear 
the latest trainers or if you haven’t got a new phone, you aren’t 
cool! Well, that’s rubbish. 

NATHAN: If only I knew more people like you.

MIA: Why?

NATHAN: Because I’d save a lot of money.

Key

a Conversation 4 c Conversation 2
b Conversation 1 d Conversation 3

3 Play the CD again for students to decide which speaker talks 

about these different things. 

Key

1 A speaker in 4 5 A speaker in 4
2 A speaker in 1 6 A speaker in 2
3 A speaker in 3 7 A speaker in 3
4 A speaker in 2 8 A speaker in 1

4 SPEAKING  What about you?

 Students discuss which speaker in the four conversations they 

are most similar to and say why. Focus students’ attention on 

the example sentence. 

Extra activity 
In pairs, ask students to think of three tips for saving money. 

Elicit suggestions from students around the class and try to 

make a Top Ten Saving Tips List. This could include things like: 

opening a savings account, keeping every receipt, researching 

prices and shopping around, not spending money on junk food 

and things you don’t need, not carrying money on you (you’ll 

only spend it!), not borrowing more than you can pay back, 

getting a tin to save all your coins at the end of the day, buying 

less expensive clothes, getting a part-time job, etc. …

D
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 Grammar in context  
p64–65
I wish/if only

Test before you teach
In order to find out how much students know about I wish/if only, 

write these situations on the board and elicit responses using 

these two structures. 

I’m angry because I’ve spent all my money on clothes this month. 

I regret not going to university.

You hardly do any sport.

I haven’t got a job.

Key

I wish/if only I hadn’t spent all my money on clothes.
I wish/If only I had gone to university.
I wish/If only you did more sport.
I wish/If only I had a job.

1 Students look at the sentences and choose the correct 

alternative.

Key 

a past simple,  present
b past perfect,  past
c would, wants

I wish/if only
There are three distinct types of I wish/if only sentences:

1 with the simple past: to express a wish, wanting change for 

the present or future 

2 with the past perfect: to express regret

3 with would + verb: to express a complaint

• Remind students that when we use the verb to be after 

I wish, we often use were in the first person and third 

person, e.g. I wish I were a millionaire! He wishes he were 

richer.

• If only takes the same verb forms as I wish. This form is 

used as a means of stressing the importance of the wish or 

hypothetical situations. The form is often also used with an 

exclamation point.

• It is common to use contractions, particularly when we 

speak, e.g. If only I’d studied harder./I wish I’d studied harder.

TEACHER DEVELOPMENT: LANGUAGE

 Refer students to the Grammar reference on page 68.  

2 Students look at the situations and the words given. Tell 

students to write what the people wish was different about 

the present situation. Draw students’ attention to the example 

sentence.

Key

1 He wishes he had a car.
2 He wishes he were/was taller.
3 She wishes she had a laptop.
4 She wishes she were/was on a beach.
5 He wishes he had long hair.
6 He wishes he could run fast.
7 He wishes he could ski well.
8 He wishes he was/were a professional football player. 

3 SPEAKING  In pairs, students look at the ideas. They then tell 

their partners if they wish they were true for them or not and 

give reasons why. In a less confident class, students could 

write their answers first before doing this as a speaking 

activity. You could practise this exercise as an open-class 

activity before students do it in closed pairs. 

Example dialogue

A: I don’t wish I was a millionaire.
B: Why not?
A: Because I think money could bring problems.

4 Students complete the regrets by putting the verbs in 

brackets in the correct tense.

Key

1 hadn’t told 5 ’d learnt
2 ’d chosen 6 hadn’t listened
3 ’d treated 7 hadn’t said
4 ’d studied 8 ’d paid

5 Students look at the pictures and decide what they think the 

people are saying. Students write sentences with I wish you 

would/wouldn’t… You could do this as a speaking activity in 

open class first and brainstorm ideas before students write 

their sentences.

Suggested answers

a I wish you wouldn’t smoke!
b I wish you’d come to the class on time!
c I wish you wouldn’t watch such frightening programmes!
d I wish you two girls would stop talking!
e I wish you’d drive more slowly! / I wish you wouldn’t drive 

so fast!
f I wish you’d tidy your room up!

Present and past participle clauses
1 Students match the sentences to the rules about participle 

clauses. 

Key

We use the present participle together with the past 
participle when someone does something and then proceeds to 
do another thing.
We use the past participle when using a passive form.
We use the present participle when someone does something 
while doing something else or in a particular situation.

2 Students make two sentences into one using participle 

clauses. 

Key

1 Having washed her hair, Leila watched television.
2 Invented by Alexander Graham Bell, telephones are very   
 useful.
3 Cycling into town, he saw an accident.
4 Played in many countries, tennis is a great sport.
5 Having done his homework, Moussa phoned his friend. 
6 Being an intelligent boy, Jalal does well at school.

Extra activity
As the students to read out their sentences, practising the 

pronunciation of the contrcated form of would/wouldn’t. 
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Study skills
Students read Study skills and reflect on the areas in which they 

feel they have made the most progress, and the areas that they 

need to work on most to improve. Ask them to look at p73 to 

compare their ideas.

Reflecting on the year
When students take part in setting goals and charting 

progress, they tend to make faster progress. Self-assessment 

encourages students to take responsibility for their progress 

and raises students’ and teachers’ awareness of areas they feel 

they need to work on.

You could encourage students to look at the contents list of 

the Student’s Book and use this a checklist. The students can 

tick each language skill or activity that they are confident of 

having mastered. Another idea is to provide ability statements 

for students at this level. 

You could use this opportunity to reflect on the course with 

your students and ask them some general questions: What 

was your overall impression of the course? What were some of 

the lessons you learned most from? Can you think of a lesson in 

particular that you really enjoyed ? What key areas do you need 

to spend more time on improving before the end of the course?

TEACHER DEVELOPMENT: STUDENT TRAINING

Homework

 Refer students to the Workbook, page 45. 

 Developing speaking p66
At a clothes shop

Warmer
In pairs or small groups, students think of an item of clothing or 

an accessory for every letter of the alphabet. Set a five-minute 

time limit. The team with the most correct words wins the game. 

Example answers

anorak, belt, coat, dress, elastic band, flip-flops, gloves, hat, ice-skates, 
jacket, kimono, linen, moccasins, necklace, overcoat, pyjamas, quilted 
jacket, raincoat, socks, trainers, underpants, vest, waistcoat, zip

1 SPEAKING  In pairs, students look at the photo and 

describe it. Elicit what clothes they can see. 

Key

A man in Arab clothes is in a shop looking at jackets. He is looking 
at some beige jackets on a rail in front of him, and the shop 
assistant, who is also dressed in Arab clothes, is pointing out a 
particular jacket. I don’t think the customer likes the one that the 
assistant is pointing out, however. 

2 LISTENING   27 Play the CD for students to listen to the 

conversation in a shop and answer the questions.

D

D

Audioscript

SHOP ASSISTANT: Can I help you? 

CUSTOMER: Yes, I’m looking for a hoodie.

SHOP ASSISTANT: Do you know what size you are?

CUSTOMER: No, it isn’t for me, it’s for a friend. It’s a present.

SHOP ASSISTANT: Oh, right. What size is your friend?

CUSTOMER: Erm, I’m not sure. I think he’s a large.

SHOP ASSISTANT: Large, ine. OK, we’ve got some here in blues and greys. 

CUSTOMER: Have you got anything a bit brighter? These are a bit 
too dark, a bit too serious.

SHOP ASSISTANT: We’ve got some really nice ones over here. Look. 
How about these? These are new in.

CUSTOMER: Hum. Yeah. I like the green one. And the blue one. Do 
you have them both in large?

SHOP ASSISTANT: Let me have a look. … Erm … We’ve got the blue 
one in large, but the green one is only in small or medium I’m 
afraid.

CUSTOMER: OK. I’ll take the blue one. Can I bring it back if it doesn’t 
it or if my friend doesn’t like it?

SHOP ASSISTANT: Yeah, no problem. Just remember to bring the 
receipt. And you’ve got 28 days to bring it back.

Key

1 hoodie 3 blue
2 large 4 a friend

3 Students put the lines in order to make a logical conversation.

Key

1 g 3 d 5 e 7 f 9 c
2 b 4 a 6 i 8 h

4 SPEAKING  Students work with a partner and use the lines in 

3 to make and practise a conversation in a shop. Tell them to 

change the words in bold to make their conversation different. 

5 LISTENING   28 Students listen and read the conversation 

with the same customer from the listening in 2 a week later 

and answer the questions.

Key

1 The hoodie shrank when it was washed.
2 The shop assistant ofers to replace it or give him a refund.
3 The customer gets a refund because he has the receipt.
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6 Students look at the expressions in the Speaking Bank and use 

their dictionary to check any new words. Ask them to match 

the expressions to the functions.

Key

1 I’d like to make a complaint. It shrank the irst time I washed 
it. It’s faulty. It’s got a hole.

2 Sorry about that.
3 Can I help you? How about this/these? We can replace it. 
4 Yes, I’m looking for … No, thanks. I’m just looking. 
5 What size are you? What seems to be the problem? Have you 

got anything in blue/green/medium/large? Can I bring it 
back? Can I have a refund? 

6 I like it/them. I’ll take this one/these.

Practice makes perfect 
7 In pairs, students look at the task, choose a role and perform 

the role-play. Remind students to use the dialogue in 5 and 

the expressions from the Speaking Bank to help them. 

 For students who are less confident, photocopy the model 

dialogue below, and either read it aloud yourself, or alternate 

the roles with you and a strong student. Then instruct 

students to read aloud in pairs, alternating between the roles. 

Then ask them to read it again, changing the underlined 

information.

Model dialogue

SHOP ASSISTANT: Good morning. Can I help you?

CUSTOMER: Yes, I’d like to make a complaint.

SHOP ASSISTANT: Oh dear. I’m sorry. What seems to be the 
problem?

CUSTOMER: Well, I bought this T-shirt here last week, but when 
I got home I found it’s got a hole. Here, look.

SHOP ASSISTANT: Oh, I see. Sorry about that. Do you have the 
receipt?

CUSTOMER: Yes, here it is.

SHOP ASSISTANT: Well, we can replace it for you or we could 
give you a refund. Which would you prefer?

CUSTOMER: I’d like a refund please.

SHOP ASSISTANT: Of course. 200 SAR. There you are. 

IELTS Exam success
Students discuss what they think they need to do in order to get a 

good mark in a speaking exam. Tell students to turn to IELTS Exam 

success on page 76 to compare their ideas.

Role-plays
Students can benefit from role-plays as they may feel more 

comfortable taking on another identity. Make sure students 

understand the instructions before they start. Remind them to 

act naturally and respond to what the other person is saying 

e.g. Oh, really? I see. OK. etc.  You could ask students to act out 

their role-play in front of the whole class if you have time. Give 

students questions to answer as they watch, to make sure they 

listen, e.g. What does the customer complain about? What was 

the solution? 

Don’t interrupt while students are acting out their role-plays. 

Monitor students, noting important errors and good use of 

language to go over in a short feedback slot at the end of this 

activity. Where possible, avoid making students self-conscious. 

You could make a note of the grammatical errors you hear 

during the role play and deal with these in a subsequent 

lesson. Your immediate feedback can be positive: praise good 

ideas, fluency, good stress and intonation, appropriate body 

language, etc. The aim is to boost students’ confidence so that 

they will be keen to do more role-plays in the future.

TEACHER DEVELOPMENT: CLASSROOM TIPS

 Developing writing p67
A formal letter of complaint

Warmer
Draw these objects on the board and elicit all the different types 

of problems you could have with each one.

1 a sock 

2 a mobile phone 

3 a jumper

Example answers

1 It’s got a hole in it. It’s faded.
2 It doesn’t work. It’s faulty. It has a defect.
3 It’s the wrong size. It shrank when I washed it.

1 In pairs, students discuss if they have ever bought something 

that didn’t work or had a defect and say what happened. Elicit 

some anecdotes from different students around the class.

2 Students read the letter and answer the questions. 

Key

1 He bought an MP3 player.
2 It didn’t work.
3 He took it back to the store.
4 The shop assistant didn’t change it because he didn’t have 

the original box. When he went back with the MP3 in the 
original packaging, there was a new assistant who said he 
couldn’t have a refund, only a replacement.

5 He wants a full refund and an apology from the rude shop 
assistant.

This page is taken from Flying High for Saudi Arabia Plus 5 Teacher’s Book. It is photocopiable and may be used within the class.
© Macmillan Publishers Limited 2013
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3 Students put the pieces of information in the order they 

appear in Sharif’s letter.

Key

1 c 2 e 3 a 4 d 5 b

4 Students read the letter again and underline or copy 

expressions that are useful for a letter of complaint.

Key

I am writing to complain about …
I demand a full refund immediately …
I would like an apology …
If I do not hear from you … I will take my complaint to a 
Consumer Advice Centre.
I look forward to hearing from you soon. 

5 Students look at the words from the letter and put them in the 

correct list in the Writing Bank.

Key

Consequence: As a result
Time and sequence: In the end
Contrast: However
Reason: since
Addition: Furthermore

6 Students complete these sentences in a logical way.

Suggested answers

1 As a result, I would like to ask for a full refund.
2 Furthermore, he was rude about me in front of other 

customers and staf.
3 However, I don’t think I will go back to the store again.
4 I would like a refund since I brought the product back in its 

original packaging with a receipt.
5 In the end, I took the replacement item, but it was also faulty.

Practice makes perfect

7a Students look at the task and write their letter of complaint. 

Remind them to use the letter in 2 as a model and use linkers 

from the Writing Bank.

 For students who are less confident, photocopy the model 

text below for extra support during the writing task.

D

Model text

Dear Sir or Madam,

I am writing to complain about your service. 

On 10th March, I ordered two tickets for a book launch 

on 1st April. I’ve done this many times before, and I 

am usually very happy with your service (although your 

tickets are very expensive!). However, this time the 

tickets arrived two days after the event, and as a result I 

couldn’t go. 

I phoned three times before 1st April. Each time, the staff 

promised me that the tickets would arrive on time. They 

inally arrived on 3rd April.

In the end, I missed meeting my favourite author and 

spent many hours on the phone trying to get help from 

your support centre.

I would like a full refund and compensation for the wasted 

telephone calls. Furthermore, I would also like an apology 

from the Support Centre who treated me so badly. 

If I do not hear from you in the next two weeks, I will 

take my complaint to the Consumer Advice Centre.

I look forward to hearing from you soon.

Yours faithfully,

Charlie Watson

Extra activity
In pairs, students use their checklists to review and give 

feedback on their partner’s work. 

7b Students swap letters with a partner and write a reply to their 

partner’s letter.

Study skills
Students discuss what they can do to improve their writing. Ask 

them to brainstorm a list with some good advice. Tell students to 

turn to Study skills on page 73 and compare their ideas. Students 

could use their final list as a writing checklist to use before they 

hand in their written work.

D

This page is taken from Flying High for Saudi Arabia Plus 5 Teacher’s Book. It is photocopiable and may be used within the class.
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 Grammar revision p69
Students read the Grammar reference and Vocabulary sections on 

page 68 before completing the revision exercises on the following 

page. 

Indeterminate pronouns: some- any- no- every- 

1 Students complete the sentences with the correct 

indeterminate pronouns.

Key

1 anything  3 something 5 Everybody
2 anywhere 4 Somebody 6 anyone

Clauses of concession, result and purpose

2 Students complete the sentences with the appropriate 

connective. Refer their attention to the Grammar reference 

section on page 68 if necessary.

Key

1 to  2 so 3 although
4 so that 5 Therefore 6 Even though

Key

1 It’s such a big country.
2 The students are so good.
3 It was such a diicult exam.
4 It was such bad weather that we stayed at home.
5 The noise was so loud that my ears hurt.
6 My headache is so bad.
7 It’s such a dangerous road that there are always lots of 

accidents.
8 It was such a painful experience.

I wish/if only

3 Students choose the correct alternative. 

Key

1 had 3 understood 5 would stop
2 would 4 had met 6 hadn’t failed

Present and past paticiple clauses

4 Students complete the sentences using the correct participle 

of the verb given. 

Key

1 Walking  2 Having inished 3 Discovered
4 Having passed 5 Arrested 

D  Vocabulary revision p69
Shops

1 Students write the names of the shops 

Key

1 butcher’s 5 bakery
2 greengrocer’s 6 post oice
3 electrical goods store 
4 department store

Shopping

2 Students write the words.

Key

1 debit card 4 cashier 6 bargain
2 trolley 5 checkout 7 gift
3 queue

Collocations with money

3 Students decide if the sentences are correct or not. If not, 

students change the word in italics.

Key

1 incorrect – borrow 4 incorrect – waste
2 incorrect – earn 5 correct
3 correct 6 incorrect – lend 

 Refer students to the Workbook, page 48. 

D
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 Reading p70
Tip for Reading Exams
Discuss tips for revision and preparation for the exam. Encourage 

students to reflect on which areas they should work on to 

improve. Tell them to look at IELTS Exam success on page 76 for 

more ideas. 

1 In pairs, students speculate about what might have happened 

to the man. Draw students’ attention to the example sentence. 

Elicit ideas from different students around the class. 

2 Students read the text and check their predictions. 

Key

He pretended to die so that his wife got thousands of pounds 
from his insurance policy. 

3 Students read the text and choose the best answers.

Key

1 B 2 C 3 C 4 A

 Writing p70
Tip for Writing Exams
Discuss the number of pieces of writing in the exam, how much 

time students should spend doing them and whether they think 

they will have time to write a rough copy first and check their text 

over at the end. Students look at IELTS Exam success on page 76 

for more ideas. 

4 Students look at the task and write a story using narrative 

tenses and words and expressions to explain the sequence 

of events. You could set a time limit and a minimum and 

maximum number of words. 

 For students who are less confident, photocopy the model 

text below for extra support during the writing task.

Model text

I couldn’t believe what I read in the local newspaper that 

morning. My friends Hassan and Faisal were on the front 

page because they’d won a competition. I’d nearly entered 

the competition myself but decided I had no chance of 

winning.

I phoned to congratulate them but every time I tried, the 

line was busy. When I watched the local news, there they 

were again, laughing and joking. They said their bosses 

had agreed to let them take some time off work and they 

were going to go away for a luxury holiday.

When I inally managed to contact Faisal, he told me that 

they wanted me to go on holiday with them. He assured 

me they had discussed it, so I agreed. We had a great time.

 Speaking p71
5 In pairs, students look at the task and choose a photo each. 

Individually, students spend three minutes preparing to speak 

about it. 

6 Students take it in turns to do the task.

 For students who are less confident, photocopy the model 

text below for extra support during the speaking task.

Model description

In my photo, I can see a lot of people shopping at a big 

shopping centre. I can see a big department store in the 

background. You can probably buy everything there. I 

think it’s probably the weekend because there are a lot 

of people on each loor. I’d like to be there because I 

love shopping in big shopping centres. You can do so 

many different things, like meeting friends or going to a 

restaurant. 

Tip for Speaking Exams
Students read the tip for speaking exams and discuss strategies 

for keeping calm, maintaining the conversation and projecting 

the voice well. Students refer to IELTS Exam success page 76 to 

compare their ideas. 

 Use of English p71
Tip for Use of English Exams
Students read the tips for being successful in word formation 

cloze activities and look at IELTS Exam success on page 76 for more 

ideas.

7 Students read the text and use the words given in capitals to 

form a word that fits in the gap in the same line.

Key

a dangerous e employed i national
b interested f tiring j excited
c historian g uncomfortable k surprising
d inspiring h helpful l director

‘Can Do’ Progress Check

1 Ask students to mark from 1 to 4 how well they can do these 

things in English. 

2 Ask students to look at their marks and decide what they 

think they need to do to improve. Elicit suggestions on how to 

improve their work.

Progress test  Units 5–6

This page is taken from Flying High for Saudi Arabia Plus 5 Teacher’s Book. It is photocopiable and may be used within the class.
© Macmillan Publishers Limited 2013
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Workbook answer key
Developing vocabulary p5

1  1 photographer   2 scientist   3 instructor

4 journalist

2  1 lecturer   2 employer / employee 

3 trainer / trainee   4 physician / physicist

5 technician   6 professor

3  Students’ own answers

4

-er -or -ee -ist -ian

hairdresser  actor  payee  chemist  comedian  

leader  author economist librarian  

painter  editor   receptionist   optician

teacher  sailor  telephonist politician

  solicitor  

translator

5  Students’ own answers

Grammar in context p6

1  a if, present simple   b won’t 

c past simple   d would   e infinitive

2  1 will have   2 studies   3 arrive   4 ‘ll help 

5 goes   6 ‘ll learn 

3  2  If I had a yacht, I would sail around the 

world.

3 If I hired a surfing instructor, I would 

become an expert surfer.

4 If I had an expensive camera, I would take 

great photos.

5 If I bought a private helicopter, I would 

employ a pilot.

6 If I were a really good person, I would give 

lots of money to charity. 

4 2  get terrible headaches if she didn’t drink 

coffee all day.

3 didn’t spend all his money on magazines, 

he could buy more books.

4 didn’t feel ill, she would come to the 

wedding.

5 If his train wasn’t late, he would arrive on 

time.

5  Students’ own answers

Developing speaking p7

1 Students’ own answers

2 Students’ own answers

3 Students’ own answers

1 Learning for life

Vocabulary p2

1 4
m

e
5
m

2
m d a

6
a

e
3
h i s t o r y

d a h t
8
b

i s s
7
e i

1
p h y s i c s t n o

i u g l

n d l o
9
e n g i n e e r i n g

e s y

s h

2  1 art chemistry   2 should shouldn’t

3 dislike love   4 medicine art  

5 geography history

3  2  term: the other words are things you have 

to do as part of a course 

3 timetable: the other words are places you 

study  

4 re-sit: the other words are synonyms for 

‘score’  

5 degree: the other words are to do with 

university finance  

6 coursework: the other words are things you 

are awarded at the end of a course  

4  Students’ own answers

Reading p3 

1  Non-academic subjects

3  1 f   2 a   3 e   4 b   5 c   6 d

4  1 c   2 b   3 c   4 a   5 c 

5 Suggested answers

1 Oxford and Cambridge University and 

London School of Economics. I think they 

are ‘top’ because they are more difficult to 

get into and have higher standards.

2 PE, media studies, art, textiles,  

design technology.

6 Students’ own answers

Grammar in context p4

1 a have to   b don’t have to   c must 

d mustn’t

2  1 don’t have to   2 mustn’t   3 mustn’t 

4 have to   5 must   6 don’t have to 

3  a give   b refuse   c advice

d recommendations

4 1 can’t   2 should   3 have   4 ought  

5 mustn’t   6 had better   7 must  

8 can   9 don’t have

5  1 c   2 h   3 g   4 e   5 a   6 d   7 f   8 b

6  a can   b have to   c have to 

d can   e can   f have to 

g ‘d better   h can 

Developing writing p8

1 1 I   2 I   3 F   4 F   5 I

2  Suggested answers

1 Please telephone us.

2 I would be grateful for your help.

3 I can’t wait to hear from you.

4 I need some info.

5 I am very interested in the course you offer.

3  and I’ll tell you why

I’m really into 

I can’t wait to hear from you

They are all informal phrases in a formal letter.

4  1 for these reasons

2 I’m very interested in

3 I look forward to hearing from you

5  1 a good level of spoken and written English

2 a special interest in any of the class topics

6  Students’ own answers

2 Appliance of science

Vocabulary p9

1  1 b   2 e   3 d   4 f   5 g   6 c   7 h   8 a

2  1 remote control   2 microwave oven

3 dishwasher   4 digital camera

3  Students’ own answers

4  1 plug in   2 Select   3 charge   4 connect 

5 fast forward

Reading p10

1  b  

3  1 germs   2 regenerate   3 brain   4 impact

5 aerodynamics   6 strike

4  1 dropped on the floor 

2 can be 

3 damages memory 

4 being hit by 

5 be OK

6 regularly

5 1 germs

2 a brain cell

3 a coin

4 lightning striking the same place more than 

once

6  Students’ own answers
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Developing speaking p14

1  1 b   2 d   3 e   4 c   5 a

2  a 3   b 5   c 2   d 1   e 4

3  a I totally disagree with you 

b I mean 

c That’s true 

d you’ve got a point 

e I see what you mean, but 

4  Suggested answers

1 I can see a man in Saudi clothes standing in 

a field.

2 He is holding a hosepipe, which is attached 

to a machine. It seems to be some kind of 

pump because water is coming out of the 

pipe.

3 It’s hard to see from his expression, but 

he’s probably pleased because he can now 

pump water to where he needs it.

4 The problem might be that part of his field 

is flooded, or that he needs to move the 

water to another area.

5 It looks as if the pump is powered by two 

solar panels which are on the grass behind 

the man. The pump works on energy from 

the sun.

5 Students’ own answers

Developing writing p15

1 

For Against

fascinating programmes 
e.g. nature, culture

stops people reading, 
talking

company for lonely 
people

advertising - bad 
influence

educational e.g. 
language learning

unsuitable programmes 
for children

relaxing e.g. makes 
people laugh

2  A 3   B 1   C 4   D 2

3  c

4 However; What’s more; In addition;

Personally, I think; In conclusion;

In my opinion; on the other hand;

Firstly; Furthermore; What’s more

Finally

5  1 Personally, I think   2 In my opinion

6  Students’ own answers

Grammar in context p11

1  a to be   b past participle   c action    

d agent   e by   f do not know 

g not obvious 

2  2 is still published/is still being published 

3 has already been done

4 will be won 

5 was invented

6 are used/have been used 

3  1 is dropped   2 given   3 have been 

4 were taught   5 have been   6 been stung 

4  2  The news tonight is being read by Anna 

Williams.

3 The best research has already been 

published by the Japanese team.

4 The visiting professors will be met at the 

station by a student.

5 A book called Bad Science was written by a 

British journalist.

5  2  Yale locks were invented by Linus Yale from 

the USA in 1851.

3 Antiseptic was invented by Joseph Lister 

from England in 1867.

4 The first hot air balloon was invented by the 

Montgolfier brothers from France in 1783.

5 A reading system for the blind was invented 

by Louis Braille from France in 1829.

6 The bicycle tyre was invented by John B 

Dunlop from Northern Ireland in 1888.

Developing vocabulary p12 

1  1 interested in   2 aware of   3 different from 

4 good at   5 bored with   6 worried about 

7 tired of   8 afraid of   9 responsible for 

10 similar to   11 ready for   12 pleased with 

2  Students’ own answers

3  1 good   2 ready   3 responsible   4 afraid 

5 different 

4  similar from to, pleased at with, worried of 

about, tired for of, interested on in

5 1 g   2 f   3 h   4 d   5 i   6 c   7 a   8 b   9 e

Grammar in context p13

1  a subject   b object   c past participle

d have or get   e don’t   f does 

g formal   h preposition 

2 1 e   2 a   3 d   4 f   5 b   6 c

3  1 When did you last have/get your hair cut?

2 Where did you last have/get your 

photograph taken?

3 When did you last have/get a tooth taken 

out?

4 How often do you have/get your eyes 

tested?

4 Students’ own answers

5 Students’ own answers

Revision: Units 1–2 p16–17

Grammar

1  1 don’t have to   2 mustn’t   3 can’t  

4 have to   5 must   6 can

2  1 talk   2 to work   3 had   4 shouldn’t 

3  1 wouldn’t be   2 don’t go   3 would learn 

4 told   5 will help 

4  1  Thousands of illegal copies of DVDs are 

sold every day.

2 The next Olympics will be held in my own 

country.

3 That satnav was bought for our grandfather 

to use.  

4 My computer has finally been fixed.

5 Latin isn’t often taught in schools these 

days.

5   1 biology   2 literature   3 engineering

4 medicine   5 geography   6 history

6  1 re-sit   2 good mark   3 timetable 

4 certificate   5 coursework 

7

-er  -or -ee -ist -ian 

employer instructor employee journalist historian

lecturer professor trainee scientist technician

photographer

trainer

8  dishwasher, vacuum cleaner, satnav,

remote control

9 1 for   2 from   3 of   4 of   5 about 

Reading

1 Drivers might not drive in the correct lane 

and have an accident

2 1 b   2 c   3 c   4 c   5 b   6 c 

3  Students’ own answers
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3 Game on!

Vocabulary p18

1 1
s n o

14
w b o a r d i n g

2b a s k e t b a l l
3s k i i n g

4
g o l f

5
h o c k e y

6
a t h l e t i c s

7v o l l e y b a l l
8
d i v i n g

9
f o o t b a l l

10
t e n n i s

11b o x i n g
12s a i l i n g

13
g y m n a s t i c s

2

Indoor Outdoor

snowboarding

basketball basketball

skiing

golf

hockey

athletics athletics

volleyball volleyball

diving diving 

football

tennis tennis

boxing sailing

gymnastics

weightlifting

3  1 go, pool   2 play, rink   3 play, course

4 play, pitch   5 play, court   6 go, slope

4  1 net   2 boots, skis   3 goggles   4 rackets

5 goal   6 trainers

Reading p19

2  1 ✓   3 ✓   4 ✓

3  1 toss   2 score   3 opposition   4 mark   5 foul

6 referee

4  1 b   2 b   3 b   4 a 

5  1  American football – both games have 

“endzones”

2 netball – in netball, you cannot run with 

the ball

3 football – as in Ultimate, you mark an 

opposing player

4 basketball – as in Ultimate, you mark an 

opposing player

6  Students’ own answers

Grammar in context p20 

1  a who and that 

b which and that 

c whose 

d where 

e when 

f who, which or that 

g person, thing, place or time 

2  1 who   2 that   3 that ✓   4 that ✓   5 who 

6 that ✓   7 that ✓   8 who 

3  1 where   2 whose   3 where   4 when 

5 when   6 where   7 whose   8 whose

4  1 which   2 that/which   3 when   4 who

5 which/-   6 where   7 when   8 that/which 

5 1  Ultimate is a game which (c) is played 

without a referee.

2 The winner was the swimmer whose (g) 

start was the fastest.

3 A caddy is a person who (f ) carries a player’s 

golf clubs.

4 2012 was the year when (b) the Olympics 

were in London.

5 The endzones are the places where (a) the 

points are scored. 

6 Spring is the time when (h) most people 

take up jogging.

7 He’s the athlete whose (e) ankle was broken 

in the marathon.

8 That beach café is where (d) I first played 

table football. 

6  beach whose where   Games who which/that 

country where which/that   country whose 

which/that   continent who which/that 

Developing vocabulary p21

1  1 out   2 in   3 out   4 up   5 for   6 up  

2  2 That shy girl never joins in with the others.

3 Professional athletes always warm up 

before a race.

4 He’s a confident diver who’s going for gold!

5 The spectator was knocked out by a golf 

ball.

3  A worked out   B warm up   C join in 

D knocked out

4  1 b   2 c   3 a   4 e   5 f   6 d

5  Students’ own answers

Grammar in context p22

1  a people   b things   c places   d times

e cannot   f cannot   g always

2  1 who   2 where   3 which   4 which   5 whose  

6 when   7 whose

3  2  The university sports centre, where my son 

works out, is brand new.

3 Ahmed Al-Bahri, who is a Saudi tennis 

player, looks just like my uncle.

4 In 2008, when we moved to London, they 

were already building an Olympic village 

(there).

5 The French runner, whose family were 

sitting next to us, surprised us all by 

coming first.

4  1 D   2 D   3 ND   4 D   5 ND

5 2  In badminton, the shuttlecock, which is the 

thing that players hit instead of a ball, is 

usually made from feathers from a goose or 

duck, using only the right wing of the bird.

3 In England, football, which used to be a 

very violent game, was once prohibited by 

law and anyone found playing it could be 

sent to prison for a week.

4 In basketball, which was invented in 1891, 

a team scores two points every time 

they manage to get the ball into their 

opponents’ hoop (or basket).

5 In netball, which was first played in England 

in 1895, players are allowed to run with 

the ball.

Developing writing p23

1

Beginning a 
presentation

Concluding a 
presentation

I’d like to begin by 
saying     

Finally

I’m going to talk about    In short    

The point I’d like to 
make is    

Last but not least

To sum up

2  a Firstly   b For example   c It’s also true 

d Secondly   e Look at the case of 

f To sum up

3  Students’ own answers 

4  Suggested answers

1 I can see three young men.

2 I imagine they’re in an open space in a 

town or city.

3 They’re playing football, but probably just 

for fun, not in a match.

4 I think it was probably taken in the middle 

of the day.

5  Students’ own answers 

6  Students’ own answers 
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Developing speaking p24 

1  1 e   2 f   3 a   4 b   5 c   6 d

2 Students’ own answers

3 The book is a human drama, with some 

comedy.

4 Example answers

a fascinating story

very moving

plot 

narrative

an interesting twist

final chapter

descriptive passages

minor characters

5 a 3   b 1   c 4   d 2

6 Students’ own answers

7 Students’ own answers

4 Culture, old and new

Vocabulary p25

1

a w p o t t h w r i v

r r l i s c i r y l e

t i i c t e v i r y r

r t g y r t e o p n d

r e h r c i r s t g e

s r t a s h c t a i s

t r i f y c h o g s r

e n n e s r e v m e v

o i g h g a r c a d a

g n i c s t a g e r

e g n a m s t f a r c

2  1 calligraphy   2 sketch   3 materials

4 abstract   5 textiles   6 drawing

7 studio   8 exhibition

3  1 studio   2 materials   3 drawing   4 exhibition

5 calligraphy   6 textiles   7 abstract

8 sketch

4 

Writer Artist    Poet Architect

William 
Shakespeare

Jackson 
Pollock   

Ibn 
Arabi

Adrian 
Smith

Abdulrahman 
Munif

Charles 
Dickens

Developing vocabulary p28 

1  1 amazed   2 interesting   3 surprising

4 uninspired   5 frightening   6 relaxed

7 bored   8 disappointing

2  Suggested answers

2 I get very confused with/by my maths 

homework.

 I find my maths homework very confusing.

3 I was disappointed with my maths results.

 My maths results were disappointing.

4 We were very excited when we visited the 

old castle.

 Visiting the old castle was very exciting.

3  Students’ own answers

4  1 thrilling   2 fascinated   3 exhausted 

4 pleased   5 annoyed   6 amusing 

5  Students’ own answers

Grammar in context p29

1 1 same, statements   2 subject, not 

3 do   4 whether

2  1 if he had seen the royal palace.

2 why he/she was putting his/her book in 

his/her bag.

3 who his/her favourite writer was.

4 if he often went to poetry readings.

5 where the paintings by Jackson Pollock 

were.

6 if they/he/she would be able to clean the 

marks off the painting.

3  a infinitive   b necessary   c told 

d asked

4  2 ‘Shut the door!’

3 ‘Don’t go near the water!’

4 ‘Please wait for me.’

5 ‘Don’t take photos!’

6 ‘Turn the TV down!’

7 ‘Please read your poems.’

8 ‘Please don’t touch the carving.’

5  b warned    c accused   d promised 

e apologised   f congratulated 

Reading p26

1  b

3  1 psychologists   2 talented

3 experiments   4 associated

5 simultaneously

4 1 often   2 artists

3 imaginative   4 words   5 fewer 

5  1 many people who are not artistic

2 b

3 People whose left hemisphere is well 

developed are known to be strong in 

academic areas such as reading, maths and 

logic.

 … Great poetry, therefore, is the result of 

right hemisphere activity …

6 Students’ own answers

Grammar in context p27

1

Direct speech Reported speech

‘I listen to the CD a lot.’ He said he listened to the 
CD a lot.

‘I’m listening to the CD.’ He said he was listening ...

‘I have listened to the 
CD.’

He said he had listened ...

‘I listened to the CD.’ He said he had listened ...

‘I had listened to the 
CD.’

He said he had listened ...

‘I will listen to the CD.’ He said he would listen ...

‘I can listen to the CD.’ He said he could listen ...

‘I may listen to the CD.’ He said he might listen ...

‘I must/have to listen to 
the CD.’

He said he had to listen ...

2  2 didn’t know   3 might take   4 could get 

5 had not done  

3 2 the day before   3 that night’s

4 the following month   5 the week before

6 the next day   7 the year before

4  1 she had always hated modern art.

2 they were going to the old castle the 

following week.

3 he was painting a picture just for me.

4 he was hoping to write a new book.

5 she couldn’t write any more that night, she 

was too tired.

5  2 Faisal invited us to his poetry reading.

3 Salima refused to wear a coat.

4 Bernie suggested learning calligraphy 

together.

5 The doctor advised me to rest my leg for 

two weeks.

6 She reminded her son to tidy his room.
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Developing speaking p30

1

at the 
beginning of 
a description

in the middle 
of a 
description

at the end of 
a description

at first after a while in the end

first a few minutes 
later

finally

next

then

after that

2 a At first   b First   c Next

d After a while   e Finally   f In the end

3  Students’ own answers 

4  Suggested answers

1 There is a man in the photo who looks like 

an artist.

2 He is in a room. I imagine it is his studio.

3 He is dropping paint onto a big canvas 

which is on the floor.

4 I think he is concentrating on his painting. 

He looks very serious.

5  Suggested answers

1 There is a man in the photo who looks like 

a craftsman.

2 I think he’s outside his workshop.

3 He is carving decorations on a large door.

4 He is concentrating hard on his work. I 

imagine he feels pleased because it’s nearly 

finished.

6  Students’ own answers 

Developing writing p31

1 2 Have a slogan.

3 Remember that a title that attracts 

attention is usually necessary. 

4 Give only the important information.

2  a December 1st   b read

c shy   d categories   e December 1st

f  contact 

3 Students’ own answers

4 Students’ own answers

Revision: Units 3–4 p32–33

Grammar

1  1 where   2 that   3 whose   4 when  

5 who

2  1 who   2 when   3 where   4 who   5 which 

3  1  He wanted to know if I had visited the 

gallery.

2 They asked him where he was born.

3 The teacher asked us if we had touched it.

4 She wanted to know how long we had 

been there.

5 The owner asked us if we were planning to 

buy anything.

4  1  The man told the boys not to touch the 

exhibits.

2 The librarian asked us not to talk in the 

library.

3 The teacher told me not to mix all the 

colours at the same time.

4 The receptionist told the visitors to get their 

tickets from her.

5 The guide told the photographer not to use 

flash photography in the Vermeer room.

Vocabulary

5  1 ice hockey   2 football   3 sailing

4 athletics   5 snowboarding

6  1 pitch, boots   2 slope, goggles

3 rink, skates   4 course, club

5 net, court

7  1 d   2 e   3 a   4 b   5 c

8  1 wood carver   2 audience   3 author/writer

4 poet   5 architect

9 1 boring   2 disappointed   3 uninspired 

4 embarrassing   5 relaxing 

Reading

2  1 T   2 F   3 F   4 F   5 T

3 1 Hamad’s father   2 Faoud Asker  

3 Ramzi Houssam   4 Nasser Sulaiman

5 Hamad

4 1 escape   2 survival   3 heart-warming

4 talent   5 promotion   6 popular

7 glamorous   8 rediscovers   9 recognise

10 insight

5  Students’ own answers

5 History’s mysteries

Vocabulary p34

1 1
P R I M E M I N I S T E R

2
N A T I O N A L A N T H E M

3
P R I N C E

4
Q U E E N

5
F L A G

6
C A P I T A L

7
P R E S I D E N T

8
P R I N C E S S

9
L O N D O N

10
C U R R E N C Y

2  1 USA   2 Argentina   3 Spain   4 England

5 India   6 Wales

3  1 b   2 a   3 c   4 d

4  1 e Austria   2 b Belgium   3 i Bulgaria

4 f Finland   5 c France   6 h Hungary

7 j Greece   8 g Poland   9 a Netherlands

10 d Portugal

Reading p35 

3  1 do not know   2 tells   3 know

4 do not know   5 wasn’t   6 does not tell

4  Suggested answers

1 They are all different names that were used 

for the ship in the article.

2 Benjamin Briggs was the captain of the ship, 

Sarah was his wife and Sophia Matilda was 

his daughter.

3 Arthur Conan Doyle was an author who 

wrote a story about the ship, and J Habakuk 

Jephson was the name of the man in 

the story who told him about what had 

happened.

5 Students’ own answers

Grammar in context p36

1 a without   b must   c 50% 

d can’t   e 100% 

2  1 can    2 must   3 might   4 must    5 must 

6 may   7 can’t   8 could

3  1 d   2 c   3 a   4 b

4  2  It can’t be in England because the signs are 

all in Russian.

3 It couldn’t have been Plymouth because it 

wasn’t in England.

4 It must have been after November 24th 

because there’s an entry in the log to prove 

it.

5 He might have been Charles Albert’s son 

but we’ll never know for sure. 

5 Students’ own answers
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Developing vocabulary p37

1 1  aristocracy    2  danger 

3 official   4 changeable

5 native   6  sense 

7  help    8  terror 

2 1 helpless   2 helpful   3 careful

4 useless   5 careless   6 useful

3 1 thirsty   2 mysterious   3 famous 

4 dangerous   5 comfortable   6 hungry 

4 a official   b enjoyable   c terrible 

d natural   e sensible 

5 2 dramatic   3 heroic   4 poetic   5 economic 

Students’ own answers

6

-ful -less

beautiful

fearful fearless

homeless

hopeful hopeless

meaningful meaningless

peaceful

thoughtful thoughtless

wonderful

worthless

7 Students’ own answers

Grammar in context p38

1  1 b   2 b   3 a 

2  1 f   2 a   3 b   4 e   5 c   6 d

3  1 had    2 have   3 hadn’t   4 ‘d   5 would have

4 Suggested answers

1 I would have done my homework if

2 … I hadn’t tripped and dropped my school 

book in the bath.

3 … I hadn’t broken my glasses.

4 … my little brother hadn’t drawn on the 

pages.

5 … I hadn’t spilled my tea on my school bag.

5  Students’ own answers

Developing speaking p39

1 

90% sure 
it is ...   

90% sure 
it isn’t ...

90% sure 
it was ...   

90% sure 
it wasn’t 
... 

it probably 
is

it probably 
isn’t

it must 
have been

it couldn’t 
have been

50% sure 
it is ...   

50% sure 
it was ...

it might be
it may be
it seems 
that

it looked 
as if
it may 
have been
it might 
have been

2  Example answers

2 It seems that they are having an argument.

3 His car might have broken down.

4 It looks as if he’s been to the hairdresser’s.

5 It is probably their anniversary.

6 It couldn’t have been a very easy test.

3  Example answers

2 Her eyes are red.

3 There are empty plates on the table.

4 There is nobody waiting at the bus stop.

5 There is a big crowd and people are 

wearing very smart clothes.

4  Students’ own answers

5  Students’ own answers

Developing writing p40

1 1 past perfect   2 past simple

3 past continuous   4 used to   5 modals 

2  A 3   B 2   C 4   D 1

3

past simple invited, smiled, said, had to, 
left, was, cycled, began, 
swam, had, didn’t talk, 
thought, started, walked, 
answered, went, saw, called, 
were made, didn’t want, 
agreed

past continuous were cycling, was feeling, was 
shining, was walking, was 
beating  

past perfect had made, had packed, had 
known, had asked  

used to used to feel, used to love  

modals might be, might have 
forgotten, can’t have left, 
must be, would never have 
left, could have said

4 Students’ own answers

5 Students’ own answers

6 Shop until you drop

Vocabulary p41

1 1 i   2 j   3 d   4 e   5 c   6 a   7 f   8 g   9 b   10 h

2  Students’ own answers

3 1 trolley   2 refund, receipt   3 queue 

4 changing room   5 discount, bargain

6 debit   7 cash, bill 

4  Students’ own answers

Reading p42

2 Left photo = pester power

Right photo = buzz marketing

3 1 brand   2 influence   3 logo   4 guilt

4  1 advertising / marketing   2 pester / nag

3 repeatedly 

5  1 F   2 T   3 F   4 F   5 T   6 T   7 F   8 T

6  Students’ own answers

Grammar in context p43

1 

some- any- no- every-

something anything nothing everything 

somebody/
someone

anybody/
anyone

no one/
nobody

everyone/
everybody 

Somewhere anywhere nowhere everywhere

2  1 anything   2 somebody/someone 

3 Nothing   4 nobody/no one 

5 Everybody/everyone   6 anywhere 

7 somewhere   8 everything

3 1 something   2 anywhere   3 everywhere  

4 anything   5 anybody   6 everybody  

7 someone   8 anything, nothing

4 a result b contrast c result d purpose e 

contrast f purpose

5  1 She went to the baker’s to buy some bread.

 2 He was saving money to get a car.

 3 They were caught in traffic so they missed  

 their flight.

 4 Although the interview went well, she  

 didn’t get the job.

 5 He couldn’t sleep even though he was  

 tired.

6  Students’ own answers

Developing vocabulary p44 

1 1 lend   2 waste   3 win   4 donate   5 earn

6 spend   7 borrow   8 save

2  1 waste   2 won   3 spent   4 save

5 make   6 lends   7 donate   8 borrow

3  1 g   2 f   3 a   4 h   5 d   6 b   7 c   8 e

4  1 3 a nest egg

2 2 have money to burn

3 4 get your money’s worth

4 6 not break the bank

5 5 cost the earth

6 1 spend money like water

7 7 a fat cat

5  Students’ own answers
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Revision: Units 5–6 p48–49

Grammar

1  1 must   2 can’t   3 must   4 may   5 can’t

2  1 have sent   2 hadn’t   3 had   4 hadn’t 

5 wouldn’t 

3  1 anywhere   2 something  

3 everyone/everybody   4 Nothing  

5 anyone/anybody

4  1 such   2 so   3 so   4 such   5 such

5  1 hadn’t listened   2 had bought  

3 hadn’t agreed   4 ‘d/had arrived  

5 hadn’t wasted

Vocabulary

6  1 capital   2 national anthem   3 flag  

4 population   5 currency

7  1 careless   2 sensible   3 comfortable  

4 natural   5 helpful

8  1 stationery shop   2 baker’s   3 butcher’s  

4 jeweller’s   5 electrical goods store

9  1 d   2 e   3 b   4 c   5 a

10 1 win   2 lend   3 saving   4 donates   5 earn 

Reading

1 1 b   2 c   3 c   4 a   5 c

2  Students’ own answers

Grammar in context p45

1 a Rule 1   b Rule 3   c Rule 2

2  Students’ own answers

3  1 hadn’t   2 known   3 wouldn’t

4 had learned   5 had   6 told   7 lending 

4 Suggested answers

1 He wishes he wouldn’t use his computer 

without asking.

2 He wishes he wouldn’t always ask him to 

lend him money.

3 He wishes he would keep his room tidy.

4 He wishes he wouldn’t make a noise while 

he’s studying.

5 He wishes he wouldn’t be rude to his 

friends.

5 Students’ own answers

Developing speaking p46

1 a I’m just looking

b I’m looking for 

c Have you got anything in 

d I’ll take these

e can I bring them back 

2  1 b   2 b   3 a   4 a   5 b

3  Students’ own answers

4 Suggested answers

1 It is a clothes shop.

2 I can see two women looking at clothes.

3 Yes, I think it is expensive because there 

are only two people and there aren’t many 

clothes. It looks very smart and new.

4 I think it is unusual that you can only see 

trousers. Maybe the shop doesn’t sell 

anything else.

5 Students’ own answers

5 Students’ own answers

6 Students’ own answers

Developing writing p47 

1 The customer bought a double CD, but only 

one CD was in the box when he opened 

it. When he took it back to the shop, the 

assistant was rude and unhelpful.

2  1 NM   2 T   3 F   4 F   5 NM   6 T

3

Addition Contrast Reason Consequence Time and 

sequence

what is 

more

however since as a result next

furthermore but because and so in the end

in addition although therefore

4  1 A   2 C   3 B

5  Students’ own answers



Listening skills SELF requirements Included in

Flying High 5  

Understand speech on a variety of topics – familiar and unfamiliar – even when the language is complex (e.g. idiomatic 

expressions) 
X

Follow complex interactions on familiar and less familiar topics X

Follow talks on familiar and less familiar topics X

Understand most interviews, news reports and documentaries broadcast on the radio or TV X

Understand instructions and announcements on a variety of topics X

Identify a speaker’s attitude, opinion and feelings even when they are expressed indirectly X

Speaking skills SELF requirements

Communicate complex information luently and accurately on a wide range of topics X

Participate efectively in formal and informal discussions on familiar and unfamiliar topics X

Give and follow detailed instructions and directions reliably

Logically link ideas by using a variety of connectors and cohesive devices X

      Ask for clariication or elaboration to check understanding and ill in gaps in communication X

     Justify one’s opinion on a wide range of topics by giving reasons, explanations and examples X

Present a problem clearly, discuss it and make a decision by relecting on advantages and 

disadvantages
X

Produce clear elaborate speech: 

• to describe experiences, events and feelings in detail and stress their importance
X

• to express and ask for opinion on topics of interest including abstract concepts (e.g. education) X

Reading skills SELF requirements

Read independently adjusting one’s approach depending on the type of text and the purpose of reading X

Understand texts belonging to a wide range of genres including literature, correspondence, news reports, etc. X

Understand the main idea and speciic details in long and linguistically complex texts X

Understand text cohesion X

Guess the meaning of unknown words X

Understand attitudes, feelings, etc. implicitly expressed and make inferences X

Understand long, complex instructions 

Writing skills SELF requirements

Write clear detailed texts on a variety of topics X

Deal with speciic aspects of writing (paragraphing, purpose, audience, style, register, cohesion, coherence, 

organisation)
X

Write notes and take messages X

Write formal and informal letters and e-mails efectively communicating information and feelings X

Write a clear, well-structured essay or report presenting one’s views/arguments and justifying them by giving examples X

Write clear, detailed descriptions of events (real or imaginary) and experiences X

Summarise longer texts X

Functions SELF requirements

Discuss present time (habitual actions, routines, current activities and general truths); distinguish between temporary 

and habitual/permanent situations

Discuss future plans, intentions or events; express spontaneous decision; make predictions/promises/threats/warning

Express annoyance and dissatisfaction X

Indicate degree or extent

Refer to past habits, permanent states and repeated actions in the past; narrate and sequence past events and 

situations
X

Refer to expectations that existed in the past

Compare and contrast people and situations

Link past time to present

Express certainty and possibility X

Express ability and permission X

Express obligation, prohibition and absence of obligation X

Syllabus checklist Flying High 5
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Express opinion and agreement/disagreement X

Make requests and ofer to do something X

Make deductions about the present and the past X

Discuss conditions and their results (general truths, likeliness/unlikeliness); refer to unreal or imaginary situations in the 

present and past
X

Express preference

Deine people, places and things and give additional information about them X

Express criticism / regret and complain X

Refer to past intentions that were not realised

Emphasize

Discuss problems and suggest solutions; give advice; make suggestions and recommendations X

Stress an action rather than the doer of an action X

Persuade someone to do something X

Report statements, questions and commands X

Express contrast/antithesis, result and purpose X 

Discuss services/actions which one arranges to be done for one X

Express wishes X

Express reason X

Refer to number and quantity X

Discuss a range of familiar topics X

Grammar

Present Simple 

Present Progressive 

Questions and Question words

Articles (a/an/the) – Nouns (Countable and Uncountable) – Quantiiers (some/any/no/many/much/a lot (of)/lots (of)/ 

plenty (of)/(a) few/(a) little)

Comparisons (Comparative – Superlative) – Other forms of comparison (as & adj./adv. & as / not so/as & adj./adv. & as / 

the & comparative, the & comparative / comparative & and & comparative)

Relative clauses (who, whom, which, that, whose, where, when) X

Present Perfect Simple 

Present Perfect Progressive 

Modal verbs (will – can – can’t  – could – be able to – may – might – must – need to – have to – should – ought to – had 

better)
X

Past Simple 

Past Progressive 

Past Perfect Simple 

Past Perfect Progressive 

Participle clauses (present & past participles)

Future tenses (Future will, Future going to, Future Progressive, Future Perfect Simple, Future Present Progressive

Time clauses (as soon as, when, after, before, until, by the time, as, while) X

Ininitive and -ing form

Modal verbs & have & Past Participle X

Passive Voice (Present – Past – Future) X

Clauses of concession, result and purpose

used to – would – was/were going to – was/were about to

Unreal Past X

Causative form X

Inversion X

Conditional Sentences (Zero Conditional, Types 1, 2 & 3) X

Reported Speech (Statements – Questions – Commands – Requests) X
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